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The-.need for a"continuing,assessment.df the progress ofh. k
., . ... :.

education in fktish Columbia 'arises from the great demaudd which are
."'. I . - .1--,,,t .

now being made on'education. To sittsfy these demands, taxpayers are... A '
being asked to furhish far greit4r resources for the educational'system

than ever before, and'upich more is being requested% It is becoming

.increasingly clear that the resources required cannot be provided

- except by using the greatest care- in their allocation and use.

,

4

I

,
Language.Arts. This study wa subsequently launched as a sdrvey of the

ti,

r/
ators have made de4sions

in the province- and deter-
, 4

sums of money. To this

For Many. years, legislators-and ed

which hayetfedted the course of educatio

.mined the expenditdre of increasingly large

, daEevAthe'rea§pn for changing educatiohal policy or.investing more
0

money.in_the school system has been equated with loweP drop-out figures,-

'a.'greateevariety of course offerings and'other such indicators: The

underlying asiump4On has been that the quality of education -what

students actually learn - is somehow relatqd to such factors..

The lack of inforliation,'on a province-wide b4sis, describing

what is being learned in the schools and the quality of that learning
.

has become a major concern to many people within the educational system.

In response to this general concern, the Department,of Education established

a Joint Committee on Evaluation In the fall of 1974 to advise the department
4

on the development of a long -term assessment plan in British Columbia.

About the,,pame time, a team of researchers from the Universim of

Victoria was retained by t .Department to conduct a study, in the English

status of the language arts and as a pilot for future assessment rirogrammes.

41
1
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Purpose of Assessment ti
.

,
. 4

. . 4 .w

It has been recognized that for ar assessment to be maxikally effective,

it is necessary that it be desiiied to assess the real needs in the
... . . .

'peovince.
,.

, s : .

. . a
'. t

f 4

:s The infotmationIrom the assessment will be used to provide the ptblfc

and educators with I better unde"tandigg'df the strengths and wtaknessis

of the public'school system. Iti's intended that the information resulting

from the Language Asseseme ill be used inpthe development of curricula

at'both'the provincial and local levels. The results should also indicate

directions forsteacher education and professidhal development. In addition,

it is expected that educational research questions wild be.raised and priori--

ties.for resource allocation indicated. Since many assessment activities

are being attempted.for the first time, an additional purpose oi.thd

Language Assessment is to contribute to the improvement of future assess'

ments:

Components of Assessment

.he following three components of/an assessment programme Were identffied
4 7

by t Joint Committee on Evaluation-for the surveys. -

1. Goals A'Ssessmen desiinedto identify and appraise the desired.
, 6.

learning outcomes of the Engliah Labguage Arts. Goals e$ant ip
.

the field were adopted and/or adapted by.the Survey Team and new

goals were'developed by team members anii teacher Consultants.-
s

2. Outcomes' Assess ment designed to,surveY student 'knowledge and skills

as related to these learhing oukcomes:'-,: Tests in Reiding at the .

Year/Grade 4 level and writteh ooMPOSIEion'at'the Year/Grade 8 & 12'

levels were'dexeloped by the Survey Team and Teacher Consultants.

. .-
.

4. -
3. Discrepancy Analysis - designed to identify the difference betwen'

the desired outcomes and the,degree to.which they are beinApjoet by
,

pupils. This analysis will include examination VIUmethodologies
.

and instructional materials being employefi 'While discrepancies , '

between goals and performance may be caused by variouyartors ,:,

v . = 1

. i .. .
.

. .

-. 7 .
. . 1

. . ,

A
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sich as student and community variables, the assessment wilt
.

- .
.

foods on the relationship between teething goals And teaching

approaches.

This rtport wi deal with the results of a Reading Test at the

Grede/Year 4 level anda gtItten Composition Test at grades 8;6'12..

Orgdnization of the English/Language Arts Asses4ment

. ,

In the first phase of the Assessment, which was conducted during,

May and
o
June of 1975, teachers and.school trustees were asked to describe

the desirable learning outcomes of the English Language Arts. In additiori,

teachers were asked to detcribe existing methods andmaterials being
- 1,

employed in-their classrooms. Questionnaires were prepared ,,or this phase
.

_ot the assessment and yere directed at teachers of Kindergarten and

Grades 1, 3, 7, 8; 11 and 12. Fdr Grades 1, 3'and 7 four questionnaires

were prepared: Reading, Oral Communication, Written Language and

Literature% ,Separate-qustionnaires were prepared fqr kindergarten and

4
secondary English. AQuestionnaire was also prepared and mailed to every

.
.

school trustee in the province: the goals statements in these questionnaires
.

' were adapted from the teacher questionnaire.
C .

I * Devdlopment of the questionnaires proceeded through several stages.

After the researth team 'had formulated thetoverall'design and conceptual

framework for thesufvey, individual members prepared drafts of que\tionnaires

in their o wn area of expertise. Thepe drafts were reviewed by the entire

team and rewritten and a subsequent drift was examined_by the management

.1)committee and a review committee cbmprised of academics and teachers in

the field.. At this. time also, a pilot stu4,using the instruments was

conducte4 in the Sooke School- District. 4n addition, members of the

6

ti
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Technical Advisory Committee made suggestions for changes. All information

from the above sodrceS'wia used in the final draft of the (144ktOnnaire.

in the second phase of the study, conducted in lanuaiy=, 1976,

pupil performance JA selected areas of the Language Arts progtamme was

assessed. The areas chosen were Reading at Grade/Year4 and Written .

Expregsion at Grade/Year 8 and 12

.
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INTRODUCTION

..

Assessment Prilideciure

-r

Development and implementation of the Grade/Year Reading 4 test

occurred over a peri6d of ten months beginning in Apri4of 1975 and

ending in January of 1976. Those events proceeded through the following

stages:.

Teachersfrom each elementary and secondary' school
in the province responded to a detailed questionnaire

.on the goals and.instructional practices of Language Arts
and English. 41,

Teachers' ranking of instructional goals were examined
and particular attention was paid to those reading goals .

and objectives that Year 3 teachers had rated as EssedrIal,_
Important or Of Moderate Importance for pupils completing .

Year'3.

6

. Once a,series of ';Essential-Important" reading objectives
had been validated, items (questi'ons) were developed to
test each ,objective. ,. ..

The University of Victoria research team and the Management Committee
#

cooperated in the selection and development of suitable teat items for-a
)

wereGrade/Year 4Iteading assessment. 'Several test item banks were examined;

)

411i
including iFhe National Assessment of Educational Progress, the Instrocti nal

Objectives Eichange, U.C.L.A. and The Objectives and Items Cooperative,

Amherst, Massachusetts.* Item% selected from these sources w9re amopriately

modified and 11 those leas where items were unavailable, new test items were
)

developed by. the research-team and teacher consultants. .

. . . 0 -
.

,

Items were grouped into two test booklets to reduce the amount'

of in-class test time required. Thy booklets were piloted in Year_4.,
(

A

,,
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Cladsroo andPrince Rupert. Schools s'elecrellIserved
,

students .from a broad range of 'socio-economic backgrounds. Teache'rs
. .

and pupils evaluated individual items from the point ofrview of clarity,

readability, and validity for students beginning their fourth year in

school.

. .

Thg most notable
v..
changes emerging from the pilot sessions were

.

the deietion.of a4ieading passage in the 'interests' of test length add .

.
i.4

the,withdrawa/ of, a section dealing with students' attitudes toward ,-

'L.:\ .7. r ,

7

:-'reading due,4dafficulty in devising a suitable instrument.
.=:. , ,

- EP . . '

..-

The test booklets sent to all Grade/Year 4 classrooms p9ained

.
.

,

. 401r''''s.. ;

the domains, objectives and items used it the reading assessment: .

A domain is a general category used for grouping xelated objectives.

An nbjective describes more specifically the .intended learning. Each

item is keyed to a specific objective and measues Ohcet of that
e/.1*.

obje'ctivt.

This reading test was'basedon three gnaral
,
domains; "Word.

.

Identification; Comprehension of Prose Materials; and Comprehension of
...

Functional Materials. Ea ch of, these domains was specified.in a\number

of objectives and each objective was measured by a number of test items

wA

...

distributed between tge two test booklets. .

e
In January of

-

1976.each Grade/Year 4 pupilin B.Clcomplet

one or the other of the two booklets comprising tie 'readidg test.

.Classroom teachers conducted all phases of the tests A total of

minutes was made available for all activities cohnected'wiih the

d

inety

assessment.. This Included 40 minutes for completion of the test.
.

In most, cases, less than one-half of that time was required.
40,

.`"

1 14.0

A
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Results from the first and searnd phases, the teacher questionnaire

and the pup$1 perfokmance assessment, will be combined to identify dis-

Crepancies between the desired outcomq-in Reading and Instruction and

the level of pupil performance. Many factors may affect pupil performance.

One of the most important of these is the nature of the student (such as

socio-economic background). While these many influences wii4 not be

inyestigfeil, information on instructional practices eovided by.the
0

teachers will be, used in an effort to identify some o the reasons wty

any discrepancies exist..
4

Selecting Students for Assessmentj,

In selecting the student sample for the first. reading assessment,

the nature of the developmental reading prograime was considered:
. - t

Reading skill development is highly, emphasized-during the primacy. grades
,

with the goal of developing basic reading skirls at that level so that

these skills may be applied to'other learning'tagks at the intermediate

andsecondary levels: Children by Grade 4, therefore, are considered,

to have developed a sizeable repertoire of
4
skills id.,readihg and for-'

this reason were selected.da' the subjects fOr the assessment.

-A totalosof 34,626 Grade/Year 4 children-xere involved, or 94%*- .

of the entire schobl population in B.0. -et tA t level. Allschool.

districts in the ptovince were included. ,4

P

4
A Because the test was ldng it was divided into two equal

.'bOoklees and'child.Ken were randomly assigned...to one of he sections

, 'oethe teat. From a statistical p'oint Of view.the'result of thig
.-i..1'

..4.1,. .- .

'.. prOCedu*is,the same as if all childreh hadcoripleted,the 3mrt-retest.

, . ...
. ..

yon

4
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Data Analysis*

-
''All tests were returned to the B.C. DepartmeA'of Education

Learning Asteism ent Branch for sccoring. Data from the tests were

analyzed through ih.programme prepared by B.C. Aesearch.

{

4

g-

The analyses focussed on several' levels. These included an
4

examination of performance.in terms of percentage
.
of coriect responses

at the level of the reading domain, the, 'specific objective, the test

item-and.performance of students on the basis of variables such a s
4

sex andlanguage:background.. District results are being made amenable

where requested.

Judging the Data and Setting Criteria Levels

.

Ho

How do they

children read today comparison with pr 'ev'ious times?

d in comparison with Oudents living elsewhere? ,These

-questions are not an$wered in this report due to the-difficulties of
) 1

s. collecting data tobe used in the compaiisodhat will be donets-

,

.1)

to determine how well children can perform on a representative set
o'

of reading tasks. This performance will be considered with xespect,

to 'acceptable performance as

individurgs. The results of

some baseline, data which may

For children. -

determihedby a panel of teachers and cIter

thi:speocedure will prbvide educators with
. .

be used in planning reaming experienets

e

,

vIn earlyf May, 1976, an interpretivepanel ofkindividuals met
in Kamloops to review the results of the reading assessment.

-
* A aeiaraie report On the psychometric properties of the test will

be-ivailable.

- et
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-"Department personnel from the 'Learning Assessment Branch conducted the

review. The.combined experiencead knowledge of the panel members
, 1.---.' ,

. helped ensue r;hat.their cola ments and recommendations would be relevant
.. .

for B.C. students. .-

O

It iss most imporiant to note the several limitations of the

use of.such a panel. Most importan't among these is the subjective

nature of the opinions presented. Second is the lack of representa-

tiveness of the group. Third is the illusion of precision created

--by assigning numerical values to upper and lower limits of perform-

ance. ' For these reasons the comparison between actual and .desirable

performance must be viewed with caution, since another group of

individuals might interpret these410.ta differently._

A further point concerns the statistic used in reporting the

results. Mean scores have been used and while they are a straight-

forward and cle4r.means of reporting overall grdup performance, they

conceal individual subject variability: This suggests that while, in

general, students were seen as performing satisfactorily in reading,

there are many students who are not capabletor reading at the expected

level_as well as many who read above She expected level. These

indi;tidual variations should not be dismissed.

.

1. The panel, consisting of nine experienced teacher , a professor

6

f din education and a parent, were presented with the fdilowing
0

materials: .

a) a rationale for the Learning Assessment Programme.

b),, a paper outilining thlitsprdcedure to be used.in defining'
c6an "aeptable/satisf ct('Sry" range of student performance

VIC the- Year lorelding objectives and domains .

.

.

wc) a bodklet ( "Composition of the Year.4 Reading test")
referencing each of the test items to a specific
objective and domain.

. ,
.

4- .

1

I

r
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2. Panele,tlembers were grouped into five pairs. Each pair contained

a range of experience backgrounds: urban-rural; primary- intermediate;

high-low socio-economic, etc'. Each pair was asked to define a satisfactory (

or acceptable range of performance for each objective. This was done

. with, reference to:

a) the\relative level of difficultof the test
items"refereinced.to the objective

b) the relative level of development4 children
in the Sth month of Grade/Yiar 4.

3. Ech pair reviewed the test items and arrived at an acceptable
,

range of performance for he objective: This range was compared with

the judgement of other pai nd'a consensus range was developed by the

entire panel. For example, four,test items. Were used to measure the

studerqs' ability to identify, the main idea in a paragraph ar.longer

passage. Before seeing est.resulie, the panel considereda .

hypothetical test consis g,of too test items similar to the fourin ',X

the test and then determined%the range of performance that they as

teachers and members of the pgplic would,fin.d acceptable oriatiifactory.

/-'''''`-lf a range of 75 to 80% correct vas defined as.acceptable this meanti
,

..

that a score orless than 75% would. be indicative'ofa weakness and the.,

-,

. ;
.

teacher would tfke corrective action with any student scoring less'than

75. A score of above 80%,, on the other hand, would represent 1 definite

strength in the skill area. . .
1

. 4. When the patel had reached consensus agreement on all of the
.

objectivesin a particular domain, the actual student results were

distributed and a comparison between the defined range of acceptable

performance and actualsstudent results was made'. Where actual per-
,

formance was lower than the acceptable range, it wastviewed as a ,

weakness that would benefit from further investigation and wtrective

action. Where the actual performance was higher titan that predicted

15y:thepin-El, if-141d-Viede-d-Wa-AFruhgth7--Where-actual-perfornsnce

fell xithin the panel's predicted range, it was viewed as satisfactory

or accep table. .)

c
. I

r
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RESULTS ACID, INTERPRETATIVE COMMENTS

Performance by Domain Areas

A

For the purposes of, this assessment the 15 objectiies of reading

instruction at Grade/Level 4 identified it the Survey were grouped into

three Domains; Word IdentificatiOn, Comprehension of Prose Materi ls

I./

and Comprehension of Functional Materials,

DOMAIN 1: Word Identification' Word Identification skills aid the

12

eader

in recognizing.or identifying unknown words. They include associating.

sounds with letters (phonics }', recognizing high frequency words* and

wordanalysis pro cedures such as idehtifying root words.

A specific example of a word identification skill is a student'-

- ability to use a common phonic skill through a knowledge of vowel sounds.
,

.A test item fe/ated to this. ,skill required -the student to determine which

one ore series of words had a Ion vowel sound. It is important to note

4.4 .11,"' ,:that since 94% of the grade 4' population was tested, all scores presented

in this chapter are treated as parameters. In ot her words, the scores

appearing in the following tables are considered as true scores for the

poPulltion of grade4 students in the province.
.

n Table 1 identifies each of the five objectives which formed tie

'basis of assessment in this domain and presents the student'perform
.4

on a provincial leVel. The bar graph in Fig. 1 indicates actual student

performance while-the range of satisfactOry performance is showh by a box.

The domain score represents an averaging of 41 objective scores:lin the

domain; no attemptwas made to determine the range of satisfactory per-
.

formance. for the domain as a whole.*

w Johnson, Wie:D.;115F1Nstch-List-Reutamirved%--The Elementary-Soh-Yob
Journal, -Vol. 72, OCtober, 1971, pp.2934'.

. .
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GRADE/YEAR 4 READING ASSEESMiiT '1, : *

s
'

f

. PROVIN,IAL*.RESUI.ATS. FOR DOMAIN' 1: WORD IDENiiFfC4,,TION°
u

34,626

Average Scarf

Objective 1.1, c

The student should-be able to use
visual memory to recognize high frequency
*worlds.

. - , ..,,

% .: The student should be able to use
:II .commbn phonic skills through a knowledge
i '. 11. of such ,elements as 'rhyming words and
it; soAd-symbol relationships.

- , _.
, ,Ort":

. ObjectIVe 1.3 .

I

-The student should be able to
identify sucbaids to structural
analysis as .piefixes, suffixes and
root words.

1

** .

1'

Objective 1.4

The 'student should be able to use
context to determine the meaning of a
word in a sentence. ,

Objective 1.47

The student should be able to tides-
a dictionary through a knOwledge of
alphabetical' order, guide words; etc.

f

. .

Range of*Ascepeable
PerforMahce as .Definede:

(% Correct)1 Aby Panel

98.5 (80-100)

74.6

$

v60 -79)

. ;.

61.b (60-76)

.

74.1 (59-17)

'56.9 (59-76)

r2
For example: If the.range of aeceptAle or atisfactory performance is defined as

al

M

__30-85%,__this-suggests-thst-en student-who-wevres 1 EssTtlien70%--
correct should receive corrective,assistance from the teacher for
this-skill area. A score of greater then 85% would be indicative
of a strength.

t>,

: 1

1

&

.

4
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Figure 1

GRADE/YEAR 4 READING ASSESSMENT

DOMAIN I - WORD ;DENTIFICATION.

14=-'34,626

14

DOMAIN I - Word Identification

AVERAGE SCORE
(% correct)

0 25 50 75 100

Objectives

1. Visual memory

(items)

44.12

.0".

4
2. Phonics .5

*

3. Structural analysis 4

4. Words in cpntext 4

5. Dictionary skills 4

* Brackets indicate range

* (This was determined in

. $ .

98.5 1

;

74.6 I

61-.01-

74:1
e

4 56.9

it
of,acceptable/satise tory performance as defined by panel.

Advance of viewing ac ual test results.) .

4

.

1.

Discussion:
4

Domain I - Word Identification

et

A weakness was noted in the area af dictionary skills (objective 5). In

particular, students seem to be experiencing difficulties with diacritical

markings and the use of guidi words. The Committee questioned the importance

of 'diacritical skills but agreed that the use of guide words ought to receive
"r.

more emphasis in tile Schools. The committee felt that while most students

know,many of the underlying shills which are necessary- to use a dictionary

effectively, the same students may be experiencing difficulty in transferring

those,skills to a practical situation.

Aiide from the weakness noted in dictionary skills, the committee\

was -p leased_with_the_over411 performance in-the domain of word identification.

That'is, in general, students ap ear to be acquiring a basic vocabulary;, '...

!they are' able to use common phony c skills; they understand parts of 411;

theywappear to be able to determine the meaning cif an unknown word in a

__Itentence... _

,

1 j - >.
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. DOMAIN 2: Comprehension of Prose Materials -
.- .

t
-

,
. o ..

)/
For the purpose q this assessment reading comprehension was

ro

t

V

divided into two groups of-eomprehension skills. comprehension of

prose materials and comprehension of functional materials. All

comprehension skills contribute to the spuddht's ability to acquire

meaning from ideas conveyed in print. In this do lain,' the, skills

include reading for main ideas and for details; indentifying sequence

and determining the purpose for reading - all in prose selections c
0

similar-to those-which ronstinits-w-deuropWriteI reading programme.

A spbcific example of a comprehension skill is io student's reading

& one paragraph passagg and then answering:a question about the'main

idea, of the paragraph. Tahl442 a9d.f:ig. 2 present the results of

student performance on Domain 2 asopomparkwith the performance
.

.

eo

'ranges as defined by the interpretative panel.

/
J`I

.

,

1,

V

I

. ,
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Table 2
' .

GRADE /YEAR 4 READING ASSESSMENT ,.
. .

,

PROVINCIAL...RESULTS FOR DOMAIN 2: COMPREHENSION OF, PROSE MATERIALS

.01; ective 2.

41. N y 34,626
Average

\ Score
-(at correCt)

. Range of Acceptable
Perfbrmance as Defined-.

, by Panel '

.?

.

The student should be able.to
identify themain idea of a paagraph
or longer passage.

Ob active 2.2

_A_student_shouid be able
identify and relate imprtant'and
supporting details.

-a, v.

73.9 (61-78)..%,

.

Objective 2.3 .

Tfie student shouldbe able to
determine the sequence of events in
a paragraph oi.longer passage. ,;

Objective 2.4,

Th4 student should. be able to
apply logical reasoning skills in the
reading a paragr4ph or longer passage.

Objective 2.5

..
S.

(62-g0)

.

4

si

70.2 (56-76)

The student should be able to
determine, the purpose for reading a-

. paragraph or longer patsage; ,61.2

I. r.,

, '

(56-76)

.

Iwo

r

*.



Fi'gure

' .

GRADE/YEAR 4-READING ASSESSMENT 11 .

*

PROVINCIAL RESULTS BY DOMAIN AND 644ECTIVE t

.ji 7.34,626 _

:AVERAGE SCORE

(Z correct).

50 -":1' . 75

I e

DOMAIN '2 .-.Comprehension of

Prose Materials
. t

I ,

1:' ' 1
.

.. The cbmittee noted the overall performance 'in thistdomain ids atisUctory
..... 1. f .

and.1C.ft.'appears that'ihe typical student in Brittdin columbia read and
. .

understand prose materials at an acceptable level offpiOlicienty., Ove4141.4hen ,
1 . .

, ....

students.iniBritilh Columba Ire able to idettisfy the main ideahn'a paragraph;

'theigre able to relate\important deals 'in a. paragraph; they can determine
.

quen9e *of events; they are abla.,to apply 10 l4ica reason n$ skills. The.com-

d
jolittee cautioned that while they are pleased :with the aveyag e.scoxe of the*.pro-

.
. .

vince, this is not to suggest that every student is performing at an acceptable
e

level. It was recommended that schools And individual te4chers continue toLmOni
. ° ' 4 .''tr the progress of individual studehts. 0.

-I. I.
.
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DOMAIN 3 Comprehension of Functional Materials

.....

------,.. .

TA ,second aspect of comprehension which wa RAmined was that of
/-\.
tomprenension of functional materials. Unlike the c sroom oriented materials

,,
in Domain 2, these materials were Of a ,practical, utilitarian or functional -

nature such as might be foundsoUtsi4e the classroom. Specific skills in this

'domain included reading of tables of contents, road signs, maps and labels.

A specific 'example of a comprehension skill in this domain is examining a%
_ _...

road map and answering questions on distances and directions shown on the,'
. . 0,

map.
.---.,

. .

.

,.

r
Table 3 and Figure 3 present the results of student performance-oni ..

18

A

op.

Domain 3 reIat to acceptable perfdrmance in those skill areas.

1.

.s
4

r

S

2 -1

-

.



Table 3

GRADE /YEAR 4 READING 'ASSESSMENT
.

PROVINCIAL' RESULTS FOR DMAIN.3: COMPREHENSION OF FUNCTIONAL MATERIALS.

a

= 34,426

Average Sore
corgct)

Range of Acceptable
Performance as Defined

by Panel

19

Objective 3.1
I

.

71.5

e

(69-86) ,

.

.

.

.

4

)'The student should be able to
.

locate information using such referende
aides as tables of contents, titles,
and classifications. .

. a

Ohjortive 3:9 -- - .

81.5

_ ____

..

.

_--
-

(7440)

. _ .
.N .. .

.

The student shouidbeablet1
understand signs. ..

_. .

Objective 3.3

«

..

59.8

-

:
(55-73)

.

.

.

.

.

. The student should be able to
understand road map's.

.

,

Objective 3.4
.

75.9

.

,

.

(64-80)

.

.7(

. ,
.

The student. should beiable to
understand product labels. ,

,...--

Objective 3.5
.

$54

.

.

.
.

(6)

'A

.

r .

The student shouldbe able to.
understand arithmetic story problems.

.,.>

)
6%,

-0(«

I

I

0.*
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Figure 3

MALE /YEAR 4 READING ASSESSMENT

........AMMYVINCIAL RESULTS BY DOMAIN AND OBJECTIVE

N = 340626

DOMAIN 3 - Comprehension of '
Functional Materials

AVERAGE SCORE
(% correct)

0 25 50 75 100

1

objectives (items)

3.1 Location of information 4

3.2 Agns

3.3 ,Road Maps

3.4 Product labels

3.5 Arithmetic stories
6

4

4

4

4

70.8

--E

. 71.5

81.5

59.8

75.9,

65.5

Discussion:

'Domain 3 - Comprehension of Functional Materials

Once agairt the overall performance in this domain was judged to be
- .

acceptable. Thatlks, it appears that children at this age level' c=an read, and

uaderstand certain functional materials at an accep6ble level of profieiency.-

Locating information, understand ing signs, road maps and product labels, under-

sta4ding arithmetic problems are skills that 9 Year old children appear_td be

. learning at an acceptable level of'proficiency.
4
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PERFORMANCE BY STUDENT CHARJefERISTICS

A number of variables relate to student performance in reading.
.

These characteristics include both personal and situational factors.

-Student performanCe will be analyzed and interpreted according to some of

these characteristics. For the Grade/Year 4 assessment the'variables were:

N;;', Sex
.

...
Numer of Schools attended .r-

Number of hours of T.V. watched
Residence in Canada
Native' Language

,:-.
t

. .

Wh examining the.rtsultt.of student performance by these reporting,
. .

. .

I,categories, it should be noted that a perceived relationship between ,

t, r

peiformance and a given characteh4tic does not imply Case and effect...,

4A1 4. ....
For exiNpie, if students 71-1o.heye #tedded a large number of schodfs

Aft

score lower than those'who attended fOsser schools, this diatei.nciply
..-

4, , 1 .that tthe mere transfer from School to.achool Causes 4tudent performance .

.4, 1,2 .4. .- . a

. to-be low. The layered pe4Orman 43 1M, due to conditions other thin
,,, _ 1.

the one being, examined, or thibugh so tokbination of relate4 factors.'
,_

4

s-
Since 94 per cent:of the student pdpulttion was tested,-it is Important to

recall that all mean scores presented hem'are considered as true means t,
.

for the-population. Table *presents the basic Ota o the survey.

SEX

\

Slightly more boys than girls --17,622 (50.1%)to 16,793 (49.9%)

participated in the study. Figures 4A, 4Bleand 4C show student performance

'according to sex.

-1

^e

--Dis ussion: a

In almost alb,.. skill area measured the Rerformance cgirls
4 4

exceeded.that of boys. The only exceptions were in dictionary skills in'.,

'-the-Word-Idintiftteti, on domain and in the Readingof Functional Materials
.

domain where boys scored higher on two-of the five objectives These

o .

44o
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Table 4

\4S10 DATA.: GRADE 4 ASSESSMENT

Total Number of Respondents N = 34,626

Sex

'Schools Attended

Born in Canada?

a, 4 t

.
/..t-.....,

a' ..L .
. 0 ...

No. of Years in
Canada <1' 400

1 300

'1 627
.. .3+ 3,336

.;--- .

males 17,622
Females. 16093

7 10

561
9 . 27,558

5,459
-11+ 787

'22

ti

2,.

50.9
485

.0
1...6

79.6
15.8

2.3

1 15,061 43.5',
2 9,824 28.4
3 4,914 14.

4+ '4,359 1.2.64\._

Yes
No

291242

4,322

84.5
12.5

1.2

.9

1.8 *> :'%4V*"'"---`

9.6
1

LangLake Other 1.,
tklan English Yes-

.
7,480 21.6

Before School? No. T, . 26,287 75.9 .

- Only Engiish
Oolcen at Home?', Yes 21,370 61.7

.

o

40 12,660 36.6

_
Read Another

- 3,849

29,794
.,Language? . Yes

No
.441"

Do,You Watch T.V.? ,

*32,449-Yes

,No 1 079

No. of Hours of
4;333T.V, <1

- 4,231
2 5,936
3 5,632
4+ 12,786

a.+ 2,.

'11.1

86.0

93'.9

3.1

12.5

12.2

17.1
16.3

36.9
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S

..t

0

findings are '`in keeping with results reported elsewhere
1
where forthis

age group, girls out-perform boys in reading skills. Reasons for these,

differences are not entirely clear.

S

.

1 ! I
See, fior example: NAEP Newsletter, National Assessment of EduCational

fr Progress, VOL. VIII, October 1975.

\-3

.4

Im

23
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FIGURE 4A

READING PERFORMANCE AS A FUNCTION OF SEE'OF STUDENTS

N(Boys) m 17,62i
N(Girls) * 16,793

Missing Data * 211

DOMAIN I - Word Identificiation

Objectives

- la Visual mealoryt

1.2 Phonics

1.3 Structural analysis

1.4 worfle in cnntext

1.5 Dictionary skills

Fe

24

AVERAGE SCORE

(Z correct)

25 50 75 100

Total B.C. 73.

Boys 70.

Girls 75.

Total B.C. 98,
Boys 984
Girls 98.

Total B.C. 74.6
Boys IL.

Girls 77.

Total B.C. 61.

Boys 57.

Girls 64.

s

Total B.C. 74.

Boys 71.

Girls ' 76.

Total Bx.
Boys, 54.

Girls 60.

t:
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25'Fj$UNE 48

READING PERFORMANCE AS A FUNCTION OF SEX OF STUDENTS

DOMAIN 2 - tomprehension of
Prose Materials

Objectives

2.1 Maim ideas

*).

2.2 Important details

2.3 Sequence

2.4 Logical reasoning

s2.5 Purpose

s.

AVERAGE SCORE
(Z corrigEt)

25 50

Total B.C.69.0

Boys 66.9
Girls 71.2

Total B.C.72.8
Boys 70.3

Girls 75.6

Total B.C.73 9
Boys 71.11

Girls 76.4

Total B.C.67.1
Boys 65.5

'Girls 68.9

75 100

Total B.C.70.2,
Boys 68.3

Girls 72.2

Total B.C.61.2
Boys 59.1
Girls 63.6

V.

J
A

.

a
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I, FIGURE 4C
A

BBADIZG PERFORMANCE AS A FUNCTION OF SEX OF STUDENTS

AVERAGE SCORE
(2 correct)

0 RS 50

26

75 100 '

DOMAIN 3 - Comprehension of Total B.C. 70.8

Functional Materials Boys 69.9

Girls 71.7

Objectives
-3:1 Locating information

3.2 Signs

'3.3 Road maps

3.4 Product Labels

- 3.5 Arithmetic stories

F

.eel"

Total B.C. 71.5

Boys 70,3

4 Girls 72.9

Total B.C. 81.5

Boys 81.7

Girls 81.4

A.

Total B.C. .E9.8
Boys 61.1

Girls 58.6

Total B.C. 75.9

Boys 73.9

Girls 78.2

Total B.C. 65.5

Boys , .63,1

Girls 68.1.

(
I-

a

t's
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NUMBER OF SCHOOLS ATTENDED

There is a common belief amo<g teachers that frequent moves from

school to school or district`to district adversely affect learning.. To

determine
.

the relationship of this factor to reading performance, students

were asked to indicate the number of sCaols they had attended since they

began Grade 1. Figure SA shows the distribution of students according to

the number of schools attended. Figures 5B, 5C and SD. show student

performance according to mobility.

Discussion:

4
Student perfownct decreased consistently with an increase in the

number of schools 214nded and presumably the number of communities in 7-

which students ha,4 fi:Ce4t finding bears out the experiences and
4,40C .

'opinions of teachers with re rd to negative relationship between frequent

1
.

fr

moves and the quality of st ant performance. However,. caution should be

used in interpreting these ndings. It may not be the mere fact of,
t

moving to another school th t results in lessened performance as mucleas

it could"be various'emotional and social factors associated with the

move, or perhaps the instability of the family or even the family's.
....

socio-economic status. What this finding suggests, therefore, is that

children who move frequently should be given special consideration in

a developmental reading programme because, for whatever.reason, they

may perform at a lower level than their peers.

.

4
.

More than one-half of the students-.in the, sample have changed
lit

,o
schools in the first.3 grades, with over one-quarter attending three

or more schools. This suggests that relatively largt numbers of
.

children in our elementary schools will require special consideration

because'of mobility related influences. bearing upon th

27
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.
4, 1

;.

''''i 1';

.

I

1. .
.

......

N(1 School) = 15,061 (44.1%) ''$ e
,,.

N(2 School) = 9,824 (28.8%)' 1

N(3 School) =. 4,914 (14.4%) ;

N(4 School) = 4,359 (1217%) :;.,

.
. .. .

Total = 34,159
.

Missing Data = 467 ,

4 schbols

12.7%

,Figure 5A Number of Schools attended.

:3
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29
FIGURE 58

READING PERFORMANCE AS A FUNCTION OF NUMBER OF SCHOOLS ATTENDED

N(1) 15,061

N(2) 9,8;4
.N(3) 0, 4,914
N(4+) = 4,359

'N(miasies1) = 467

DOMAIN I Word Idenalfitation Tool B.C. 73.0
One 75.0,

Two 73.2

Three 71.7

Four 68t0
A

Objectives
1,I Visual memory

AVERAGE SCORE

(2 correct)

25 50 75 '100

Total B.C. 98.5
One 98.7
Two 98.6
Three 98.3
Four 9,7.7,

1.2 Phonics Total B.G. 74.6
One 77.1

Two 75.0

Three 72.3
Pour -68.6

1.3 Structural analysis Total B.C. 61.0
One
Two 61.2
Three 59.8
Pout- 54.3

)
".

Iv
. %.. I

1.4 Words in context Total B.C. 74.1%
. One 75.7

. Two 74.3
Three 73.2

11

Four 70.1

1.5 Dictionary skills Total B.C. 56.9
One 59.9
Two 57.2
Three 54.9
Four 49.5

m go.

a

4



ItIdURE SC °

READING PERFORMANCE AS A FUNCTION OF NUMBER OF SCHOOLS A

Total B.C. 67.1

One 69.3

Two 67.2

Three 66.0

Jour .62.1



'FIfURE 5D

READING PERFORMANCE AS A F CTION OF NUMBER4'6CHOOLATTENDED

DOMAIN 3 - Comprehension of -

t: Functignal Materials

To41 B.C. 70:8
One 72.8

Two ,70.9

'Thrt 69.5
Fou

1
66.3.

tr 4.

" .1 Locating information Totil 71'.5

One , 73.6

1
.1 Two) .72.1

Orem 70.0

Fou 65.8

:CI

1;Ital 8.C:)8165
One 83.3

Two -81.5
Vireo 80.5

FOr ' 77.9

3.2 3t*ns

Total B.C. 59.8
One, 61.2

.Two 59.9
Three 59.3
Four '56.4

3.4 Product labels
ft

35 Arithmetic stories
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NUMBER OF HOURS OF T.V. WATCHED

32

/

The effect of T.V. upon.reading has been generally believed to be

negative. T.V. is considered to take'the child away tram books - to reduce

the amount of time he pratices reading, gs well as to reduce his motivation

to read.. To determine the relationship' between performance on basic

reading Akins and T.V. habits, studeOe werebasked to indicate.the amount

of time spent watching television.the evening before the test was taken.'

. Figure 6A presents the distribution of students in terms of the number of

hours T.V. watched, Figures 6B, 6C idd-6D present the result&

Discuision:

The data reveals an interesting 'outcome regarding the relationship

between hours of T.V. watched and performance on the test. There is

generally an increase in performance in reading with an increase in T.V.

watched up to 2 hours per day, then .'a slow decrease Do the4 at more

hours per lay category. However, at this highest category student

performandeis still equal to or higher than perforWnce in the No T.V.

category. The act of watchingT.V. does not appear to interfere with
4

developmedt of reading skills. This result may be due to the increasel,..

interests generated by T.V.'and subsequent reading about these interests.
.*tte

Or, this effect may come about as a result of a broadened indimaiional

and linguistic'basis developed by the child as a result of watching T.V.

Also, T.V. may not contributp directly to the noted increase in reading

performance. For example, children who have time to watch T.V. may also

have much time for rea ng. Because of the somewhat unexpected but .

highly definitepattern, the relationship between T.V. and skill develop-
.

mentin reading and othe language areas might bear much examination.

.;

st

Distribution of time spent watohing T.V. is also noteworthy. Over 50%

of the Grade 4 students watch 3 or more hours-of T.V. daily, which is about

1/2 of the time spent in school. Only a very small proportion watch no T.V.

Becausi'of this kind of time usage, much more should be known about the effect

of T.V. upon students' intellectual and skill development and the Ways in which

this medium couldibe best emplaned for educational pu rposes.
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3 hrs. -

16.6%

L

33

N(No T.V.) = 1,079 (3.3%)
N(< 1 hr.) = 4,207 (12.7%
N( 1 hr.) 4,107 (12.4%
14( 2 hr.) = 5,778 (17.5%
N( 3 hr.) = 5,491 416.6%
14( 4 hr.) .= 12,435 (37:6%

Total .33,097
Missing Data 1,529

4 hrs. or more -

37.6%

Figure 6A Numher of. Hours of T.V.} Watched

4 t



,FIGURE 68 fr
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READING PERFORMANCE AS A FUNCTION

N(No T.V.) .1,079 N(3) 5,491

N( <1) 4,207 , N(4+) *12,435

N(1) 4,101 Missing
N(2) 0 3,778 data 4,529

OF-HOURS OF T.V. WATCHED

AVERAGE SCORE
- (X correct)

25 50

DOMAIN 1 -:Word identification

- Objectives

1.1 Visual 'Dewy

1.2 Phonics

A/
1.3 Stucturel enalvs14

Total B.C.
No T.V.
<1 Hr.
I Hr.1
2 Hr.

3 Hr.

4 Hr. +

73.0
71.4
74.3
74,8

75.2
74.2

71.3

Total B.C. 98.5
No T.V. 97.4

4 1 Hr. 98.5
I Hr. 18.6
2 Hr. 98.9
'3 Hr. 98.7
4 Hr. + 'A'098.5

Total B.C. 74,6
no T.V. 72.6
4:1 Hr. 76.6

1-Hr. 76,5
2 Hr. 77.6
3 Hr. 76.4
4 Hr. + 72.3

Total B.C. 61.,0

No T.V. 59.3
<1 Hr. 62.-7

.1 Hr. 63.5
24,11r. 64.0
3 Hr. 62.2
4 Hr. + 59.0

-1,4 Words in context Total B:C. 74.1

. jic T.V. * 72.1
< I*Hr. 75.0
1 Hr. 76.5
2 Hr. 7.9
3 Hr. 75.2
4 Hr. 72.6

1,5- nictionery 'kills Total B.C.
No T.V.

56.9
55.7

<1 Hr. 58.6

1 Hr. 59.1
2 Hr.

3 Hr. 58.6
4 Hr. 7

1
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---.41. 4

-... 4-

0

he.

. i
1-

1 , . .

.

-.

t0

. 0
....

...

,

r .

../ s

$

$

in

....

-
4

,

e,a

.
ft

i

'4

- -
. $

.1

NIL

i

',...-

. -.-

. ir

..4

...

0



soft
. t''.. FIGURE 6C

READING PERFORMANCE AS A FUNCTION of HOURS OF T.V. WATCHED

.. /
DOMAIN 2 - Comprahelioa of Total B.C.

Prose Materiels
.

No T.V.

. i.1 fir.

1,41r.,

2 Hr.

3 Hr.

4 Hr. +

Total E.C. 72.8
No T.T. 7910
<1 Hr. 7875

1 Hr. 74.8
2 Hr. 76.5

, 3 .Hr . 74.1
4 Hr. + 70.0

Total B.C.
No T:V.
41 Hr.

4 1 Hr.
2 Hr.

3 fir.

4 Hr. +

Total B.C.
No T.V.
41 Hr.
3. Hr.

2 Hr.

3 Hr.

4 Hr. +
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FIGURE 6D

HEADING PERFORMANCE AS A FUNCTION OF HOURS
st

OF T.V. WATCHED

'36 -

0

-, DOMAIN 3 - Compishension of
. Functional Materials

,

Total B.C. YO 8

No T.V. 70 1
4 i Hr. 7;.3
11ir. . 73'.1
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9
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.
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-
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RESIDENCE IN CANADA AND LANGUAGE SPOKEN

Figure 7A presents the distribution of students by residence and

language. Figures TB, 7C and 7D present' the findingis.._,

Discussion':
)

10 1
1,te

Noticeable shifts in performanceaccompanWchanges in variables

concerned vitfl place of birth and language spoken at home. Students born

in Canada who lid not speak another language before going to school and

who speak Only English at home showed the highest performance, exceeding

37

significantly it all cases the average. perforMance in the province. Their
. -.

scores were closely followed by the Stores of those students not born in

Canada;bi.Ct'who speak only.English at home. Just below tfiese students in
.

. .

performance were those who were born in Canada, 0 spoke apguage

likbefore going to school and where English is not the only languag. bken
. -

at horde.

Students 4ot born in Canada who were able to speak another language

,before Aoing to School and who speak another, language besides English at

.home, on the whole, scored significantly lower thanthe average for the

province,,-However, the longer the students have resided inthe country,

Closer their scores were tottliS provincial average. For these students

/ the ability to read another language does not appear to be associated with

' "'higher reading performance.

These results suggest, as we might expect, that the ability to read

English is associated with the kind and.extent of experfenc with English .

as a spoken language and the length of residence in this coup Other-
.

factors such as self-esteem and socio-economic variables associated with place
.

of birth and use of-English in the home may also affect reading performance.

It does appear, however, that children most'familiar with the English language

and Canadian customs are the most Proficient readers. .Forthili'eason,

4

*it
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increased attention and assistance should be provided to newly-arrived

immigrant children whose reading education needs are great.

38

In the distribution ofstudents by residence and language about

53% (Group G) of the students were born,in'Cariada, did not speak another

language befote going to school and speekiIonly English at home. It is

important to note that about 16% (Group A_& Group F) were able to speak

another language before school and,come from homes where English'is not

the only language spoken.

.

a

7
11.

.

, ti
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G
52.8%

V

Figure 7A

RESIDENCE IN-CANADA
AND LANGUAGE SPOKEN

F

11.0% A

5.4%

Others .

-26.2%

A. LEGEND

N(A) 1,763 (5.4%)

N(B) = 206

N(C) , = 277 Subset of

N(D) = 1,237 A
N(E) = 71%1

39

N(F)
N(G)

=
=

3,582

17,183
(11.0%)

(5:8%)
N(H) A = 1,491 4.6%)
Others = 8,541 (26.2%)

. Total" 32,560
.Invalid 2,066

06

A - Not born in Canada .
1:

- Able to speak another langUage before school 41 .

. - English not the only language spoken at home

B - as in A but 14year or less in Canada
C - win A but about,2'years in Canada '

D - as in Afit.uk 3 or more years in Canada
E - as in,A but also able to read another language
. :

Fi- Born in Canada ..

-:'Spoke another language before going to school
Eiglish.not the only language spoken ,at Mlle

4

G,- B0
.

.

4 % Canada
- Did not speak another language before, going to schoo

4
-*Only English spoken at home ---

H - Not born in Canada
- Did not speak another language before going to school
- Only English spoken at home

I

4 4 4.--

1.
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RESIDENCE 1N CAN A AND LANGUAGE SPOKEN

DOMAIN I - Word Identification

40

Total B.C. 73.0

A 68.6
56.2

C 65%4

71.7
E 68.1

72.7

74.9
H 73.8

- Objectivts.

- 1.1 Visub. memory Total B.G. 98.5

A 97.4

)
B

-,. C

90.3
... 96.6

0 98.2
E . 97.2
P 98.4
C 98.9

H 98.6

1.2 Phonics

- 1.3 Structural analysis

1.4 Words in context-

- 1(5 Dictionary skills

Total B.C. 74.6

A 04.7
B ; . 42.7
C 56.1

70.9

E 62.5

P 73.4

77.5
H 75.1

Total B.C. 61.0
A 57.8
B 41.0

55.15.

D 61.6
E 57.1

61.2
63.3

H 61.0

Total B.C. 74.1

A 70.5

B 60.7
C 67.9
D 73.1
E 69.8

F 73.4

' 75.9

`H ' 76.3

Total B.C. 56.9

ik
52.4

/B
42.2

1 C
50.9

D 54.9
E 53.8
F 57.0
G 59.5

I H 58.0

v.(v1
f',

t

AVERAGE SCORE

(X correct)

25 50 7S 100
T-
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RESIDENCE IN CAN A LANGUAGE SPOKEN
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Avglace SCORE
(2 correct)

0 2S SO 1.0,0

.DOMAIN 2 - Comprehension of
le,

./ Prosediaterials Total B.C. 69.0

A 63.8
B

C

52.2
61.9

D 66.6

B 62.6
66.6F

G 71.6
B 71.1

- Objectives

Tdtal B.C. 72.82.1 Main ideas
A . 66,7

51.9
C 65.2

70.3
64.8
68.9

0 76.2
'H 75.1

Total B.C. 73.92.2 Important details
A 71.7

61.7

C 69.0
D 74.6
E 70.4

eF 72.6

0 76.0

11 75.0

- 2.3 Sequence', Total B.C. 67,1

A . 60.2

B 47.8

C 58.8
D 63.1

E . .58.6

F 64.7

G 0.3

V 9.6

4

-2.4 Logical reasoning Total B.C. 7d.2

A 6416

8 SV.6

C ' 6147
D 67.S
E 644

.F.
.

68.4

0 72,7,
H 71.9\

a

14.

- 2.5 Purpose Total B.C. 61.2

4 55.8
46.1

C 54,9
S7.6

54 9
F 5816

0 63.5
64.1
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FIGURE 7D

RESIDENCE IN CANADA AND LANGUAGE SPOKEN
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AVERAGE SCORE
a correct)

25 SO 75 100

DOMAIN 3 - Comprehension of
Functional Materials Total B.C. 70.$

A '66.2

C
.11 16 1

.9
D 6$ 7

E 66.0

69.2

G 73.3

H 72.6

- Objectives
3.1 Location of information Toul B.C. 71.5

A 69.5

B 58.7

C
.

66.2
....

I D 72.6

E 70.4

e--- 7 70.1

A
G 73.$

It 72.7

3.2 Signs

'3.3 Road maps

t

_ 3.4 Product labels

3.5 Arithmdtic stories

Legend: Same ma for 7B

I

Total B.C. $1..5

A 76.4

71.4

C 72.4

D 78.6

E 76.5

80.0
$3.6

H $3.5

Total B.C. 59.8

A 54.5

B 46.6
54.2

56.3
54.1

F 57.5
62.1

H 61.6

r

Total B.C. 75.9
A 69.6
B 53 9
C 68.6

73.3
69.0
74.1
79.0
77,.$

Total 1.C. 65.5

A 60.9'

B 50.0

C 63.0
.63.0
59.9
64.3
68.3

H 67.6



READING PERFORMANCE AS FUNCTION OF AGE

mlo
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To determine how the variable of age affects performance in reading;'

students' ages were recorded and set against their scores on the test.

Figure 8A presents the student distribution according to age. Figures 8B,

8C and 8D present the findings.

Discussion:

The greatest, majority of students ere in the nine year old category. s

However, this was not the highest performing group. Those relatively few%

students in the under nine group exceeded the performance of all othlls,

students at this level while those over nine were dramatically lower-L-4--

their scores in ail areas tested.

This seeming inconsistency may be due to personal and educational
..

characteristics of the students. The youngest students (approximately 1.7%

of the total sample),may be the few precocious children who are occasionally

it

admitted o Grade 1 early, while the over nine students (approximately 17.6%
.

of the t tpl) may include students who have learning difficulties and are
. f

repeating ther-grade. Because of the very small numb9rs involved in the .

"der nine group, their performance should be interpreted with caution.

Performance in reading appears to be related to the age of the

student with younger students outperforming older ones.
t
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1

* N(<9) = 571 (1.7%)
N(9) = 22,558 WA%)
NOY= 6,246 (18,2%)

Total , 34,375
Missing 251

44

Figure 8A Distributioti by Age

4.9
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DOMAIN

.FIGURE BB

READ1NGPEBFIRMANCE AS A F4NGTION OF AGE

B(49) = 571
27,558

N(>9) 6,246
N(missing) = 251 .
I - Word Identification

Objectives..., .

1.1 VisuAi memory

1.2 Phonics

is
1.3 Structural analysis"

A

. . .
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AVERAGE SCORE°
(2 correct)

0 25 50 75

Total B.C. 73.0
Ti.s. 77.2

9 Yrs: , 0 75.3
4s>9 Yrs: 62,5

^01

Total B.C.
<9 Yrs.
9 Yrs.
>9 Yrs.

Total B.C.

Yts.

9 Yrs%
.4, >9 Yrs.

#

98'5
98.6
98.9
96.8

74 6

82.0
78.2
58.4

Tot al 15. C. 61.0

<9 Yrs. , .65.1
.9 Yrs., 6.3.8
79 Yrs. 48.8

A

1.4 Words in context Total .B.0 ° 34.1
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j9 ite4 76.2
.101, -; > 9.Tcs-, 6f,.8

i : . .
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PICURE8C

-READING PERFORMANCE AS A FUNCTIOW,OF AGE
46

DOMAIN 2 Comprehension Of Total B.C. 69.0
Prose Materials <9 Yrs. 74.8

9 Yrs. 71.6

>9 Yrs. 57.3

1

*

Objectives

2.1 Main idea Total B.C. 72.8

<9 Yrs. 77.6

9 Yrs. 76.0

>9 Yrs. 58.8

Total B.C. 73.9
2.2 Imonrt.nt det.ils <9 Yrs.. 79.9

9 Yrs. 76.2

>sp..Yrs 63.8

2.3 ,Sequence

2.4 Logical reasoning

Total B.C. 67.1
t:9 Yrs. 71.9

9 Yrs. 69.8
79 Yrs. X5.2

Total B.C. .70.2

<9 Yrs. 75.7

9 Yrs. 7243

> 9 yrs. 58.7

2.5 Purpose, Total B.C. 61.2

<9 Yrs. 67.9

9 Yrs. 63.8

>9 Yrs. 49.8
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.
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FIGURE en

READING PERFORMANCE AS A FUNCTION OF AGE

DOMAIN 3 - Comprehension of Total B.C.

Functional Materials <9 Yrs.
9 Yrs. ,

>9 Yrs.

Objectives

3.1 Locating information

3.2 Signs

3.3 Road paps

3.4 Producr labels

3.5 Arithmetic stories

70.8
75.9

73.2

59.7

Total B.C. 71.5
<9 Yrs. 76.0
9 Yrs. 74.2

>9 Yrs. 59'.7

Total B.C. 81.5

<9 Yrs. 854
9 Yrs. 83,16

>9 Yrs. 73.0
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AVERAGE SCORE
(2 correct)

0 2$ 50 75 I00

-a%

Total B.C. . 59,8

<9 US. 66.3
9 Yrs. 61.5

Yrs. 52.2 1-

Total B.C. 75.9

Yrs. 80.4
9 Yrs. 79.3

>9 Yrs. 61.0

4

Total B.C.
<9 Yrs.
9 Yrs.

>9 Yrs.

ti

65.5

71.6
68.4

52.6

4
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SUMMARY-

Aside from the pioblem noted in the use of-dictionary skills, the

review panel felt tfhat the British Columbia Grade 4 student population is

performing at a satisfactory level in Reading as measured by the test and

defined by the panel. --

All student characteristics identified for this assessment -appeared

to be related to variations in student performance, largely along expected

and traditional lines. In summary, the findings are:

- girls outperform'boys.

"4-

- the more schools attended the lower the reading,
performance. .,

. ..
.

- the more t.V. watched, up to 2 hours, the better
the reading performance - from 2 to 4 hours'
performance drops but at 4 houts patches or
exceeds performance in the No category.

NIkive born Canadians score higher thafi non
natives..

- Solely English speakers score higher than
non - English speakers.

- Younger students (9 and under).out-perform
older (over 9) sSudents..

(It is important to reiterate that a perceived
0 - relationship between erformance and a given

characteristic does n imply cause and effect,
since conditions other t a those identified
may cause the Terformancejs. riations.)

The mast unexpected result was the apparent relationship between T.V.

and reading, with all other findings generally cofif'irming previous results

such as in National AsseIsment of Educational Progress: It would appear that

certain experiences or circumstances connected with T.V. ha$e a beneficial

effect on skill develbpment in reading. More investigation of this relation-

ship is needed. The other findings reveal the special needs of children

4 in special circumstances such as high mobility or non-English speaking

` categories. Appropriate curriculum decisions must be madelor these

special cases.
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:

Teachers at all levels, Gr. 1, 3 and 7, generally agreed on the

7- r

considering all worthy of inclusion in a developmental reading programme.

The most important goal of an ideal. programme at the Grade. 1 and 3 revels . -

was "Uses.Phonics", while Grade 7 teachers'identified ",Locates Informa&on"

as the most important. This agreement apPeais to have resulted in an /

effective programme of students at the Grade/Year 4 level was judged by a

review panel to be adequate in all but one area (dic.tionary skills). This

deficiency may be a result of the relatAye newness of this skill area in

the.experierice of Grade/Year 4 students.

The fact of adequate performance by the "typical" student does not'

mean that all students at this level in 41 parts or the province are

_ .

49,

importance of reading goals as discussed in parts of the Main Report,*'

performing satisfactorily. There are many students who are not capable of

*

Alt

performing reading tasks at their grade level and these must be identified

and aided to reach their individual potentials. These results do, however,

indicate that in terms of the agreed -upon goals of instruction'in reading

and on the basis of the performance assessment carried out, students at

the'Grade/Year 4 level in B.C. are on the w

Teachers, therefore, appear to be meeting

instruction.

ble to teed satisfactorily.
.

r curriculum goals in reading

A

0

9 /67.

,Information from the section of the survey dealing with instructional
4 .

for their

local'and

In addition,

practices reveals that teachers desire more eecise guidelines

reading 'programmes. These guidelinessmightVlp teachers meet

individual needs of children even barter than is now the case.

teachers favour a wide range of instructional resources. The provision klf

desired and appropriate resources wougalso serve eo improve instruction

in all respects and might lead to'student pprforimmce:which exceeds general

expectations. Even though performance in reading fa generally satisfactory,

teachers evince low regard for teacher preparation programmes In reading.
../ .

Improved programmes s should, once more, lead to befterilinstruction.. Finally,
°

.

as noted in th e ort Dealin with. Instructional Practices, Chaser 3,',,a

concerted attack-by educators at all levels upon,the -problem areas in the
*IP

....

°

..

;

*!Report Dealing with Goals, LearnIng ent Programme, . s' t
Department of Education, Victoria, B.C. 1976.

o

1

'v.
s
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implemeh4tion of reading programmes such as thedevelopment of an appropriate

reading curriculum, the improvement of reading in content fields and the

preparatibn df \suitable materials strould also produce positive effects in student=
1 4.14-
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INTERPRETATIONS AND IMPLICATIONS

Based on its review pf the Reading Ust results,' add on related

= discussion on readingqnstructionin general, ,.the reading review-pane/. -

arrived at certain interpretations and implications. The observations

and comments from panel members are supported by findings and' conclusions

of the survey team presented 1.4 the Parts 1 and 2 of the Main Report and

are also reported here. all observations are of concern to educators

at various levels. Thes% include curriculum development personnel,

teacher educators, the prOfessional o4s ation ald local district.

- personnel.

A. General Issues

1. Since skills in reading are developed and measured on the ba is F
A .

of precise instructional goals, Language Arts objectives should be

.----62.ear4Y-14-08449Ped-and siailUenatiii-thrOUgh:t42--g2204#--at the-peCLVinr'ita
. .

ilevel. A bank of test items could be available to assess these

Ajectives.

-\
2. Due

4,
tib the relatively restricted view of the scope of the read/Jug

programme as seen in the "Report Dearing with Goals" and the reading

d/.../ test, the scope of objectives should be broddened to Include such

aspe4ts as, cr itical reading and functional application. ,

v.
4

-..-, . . .

3. Beeause of the continuing difficuldes as seen by teachers and

curriculum developers of imposing an appropriate sequenciAtpon the

development of reading skills, eutriculum objectives should be

based on realistic knowledge of chi dren's abilitiqs And needs

(e.g. do Year! 4 children need skill in diacritical marking in

diCtippary usage?)

1

4. In that teachers perceived university courses in reading methodology

to be in need of reexamittafion and in that teachers appeared to view the

reading programme 'in somewhat restricted or limited terms with respect

to scope of objectives,
.

(a) . the balaWce of theoryeand practice in reading education programies

should be examined. Faculties of Education oshould ensure that all

I
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a

future teachers, -particularly elementary teachers, are trained

in both theory and practice of developmental reading.

lb) assistance should be given to school districts and schools in

ik the development of effective professional development programmes .

. with an emphasis on a) goals clarification and b) objective-

development and 4.Pmulation of appropriate instructional

practices and assessment procedures.

5. Considering that,teiChers in the questionnaire expressed need for more

varpd,and appropr4ate materials and the specific nature of skill

developmentin reading at the elementary level, /

(a) .simple, basic, objective-referenced pratice materials

should be developed at the provincial/distrPeCels.
4 lb) provision. should be made for manipiagtive br non-text,

materials (e.g. materials to develop mapping skills):

lc) a,esource book for reading57ae eritigitary TOPT. .

should be developed at the provincial level to con-

s solidate individual teacher materials basM on a)

objectives; b) readability; and c) interest

6. Because children's reading petlormance at the-Grade/Year 4 level is

adequate and since there has been the use of a broadening range of

ilistructidnal pratices (individualization, language experience. etc.),

innovations in reading instruction should be encouraged, based on an
T

.%
essenttal core of learning als.

.
I

4

7. In that a number of student characteristics identified in this report
1.

I .1 .

are Lndicatiie of spOial needsof children: :

a) teachers should4lan skill and concept development .in.

mading to provi4e for an appropriate sequence and
i

\*, degree of learning forfill...-. .0

b) 'students in'the categories identified should receive t .

.

4%4 special attentio' in terms of instra tonar and material

.

4., matters, as euggested in this report.
,..,

or' school staffs shoOlddispuss:year by year and group by
. .

: -group expectations so that appropriate performance is . .,

'required of all students.
.. ,
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8. Sincefstudent variables appear to affect student performance,

-relevant .information and suggestions for members of the'comiunity

designed to further development'Oflreading and other Language

skills should be made available through schools and other
f

appropiate channels.

B. Research; questions for Further Study

k.
1. Due to the Important nature of the problems raised in the course

of the reading assessment, and identified by the review panel, the

following issues should be addres54:

a) What is the optimum time for introducing specific skills

or applicgtioni (e.g. diction&ry usage)?

b) What is the provincial profile in terms.of how many

--studants,sctowNiat-aach-pero*nti4e1-

53

gd.

'c) Do children really need specific, structured skill

development.(e.g. phonics) in order to begin reading?

How much emphasis needs to be placed on decoding?

d) Is there a paper and pencil method of validly measuring

higher level reading and thinking skills?

e) a future reading assessment obtain valid information

correlatili pupil attitudes toward readin?qvith pupil skills

in reading?

f) What instructional practices provide opiirat skit t

development in reading:

Ira) on on verall basis?

"i(b)- in terms of specific student needs?

.i.

g) What instructional materials provide optimat skill

dkva$ apmont on reading: . i

(a) on an overall basis? .,-

(b) in term of speci. fic student needs? .,

. . - .
,

% .. 5 --*L.,
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h} What is the sequence of skill development in reading:

(a) at the primary level?

(b) ate the intermediate level?

i) Whdt corrective and remedial practices are most effective
. .

in what cases of reading difficulty?

j) What form and sequence of teachereaation activities

develop optimum teachie knowledge of and skill.with the'

theory and' practice of reading instruction?

2. In that the student characteristics identified in this study appear to be,

related to variations in student performance, further investigation

shbuld be undertaken to discover whether a cause and effect relationship

exists.

3. Due to the apparently positive nature of tile'ideriilalrealiEfoiiihip
.

between T.V. and reading, further_ investigation of the .causal effects

of T.V. upon reading; and ways of using this medtium for skill develop-

ment in reading, should be undertaken immediately.

Le-1Fri4. Because udent cavacteristici identified in the present study,
,

appear to be relaeeeto variations in student performance, investi-
.

I gatipn should be undertaker to deteeMine if and how these characteristics

work together to affect performance.

5. Due to . the potentially wide range of personal and social variables

affecting student performance, empirical research s ould be under-

,taken to determine the nature and effect of other va 'ables affec ng

reading 'performance. _
A,.

(
.

. J
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INTRODUCTION.

This chapter deals with thi results of the writing assessment

conducted in B: C. secondary schoold during January 1976. A total of

1870 Grade 8 students in 76 Eriglish 8 classes and 1826 Grade 12 students

in 74 English l2 classes were surveyed, the sample drawn at randon from

throughout the province. "Assessment ProCedures and eroblems" details

the methods used in designing an4 administering the test.

A

The next two sections, "Overall Results" and "Performance by

Student Characteristics', provide the results of the marking in tabular

form with brief discussiong. The second of these sections concerns the

attempt to obtain results according to various aspects of student back-

. grounds, such as age, sex, language background and teleA!on viewing

----M51117nria7fi_er Methods, Materials and Backgrounds" draws on material

from other parts of the LANGUAGE.: project in order to explore

possible'relationships between what teachers be4eve they are or should

be doing in the classroom and what the students achieved in their writing

sample. Tinally,,the "Summary and Conclusions" and "Implications and

Recommendatione_sections examine the points raised by the preceding

material and offer specific recommendations concerning the teaching of

composition in the secondary schools. / '

Three appendices contain the instructions to students and teachers,

the instructions for mergers, and the marking results in terms of their

statistical reliability.

59
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ASSESSMENT PROCEDURES AND PROBLEMS

Development of the Survey. Considerable time was spent both'the

Survey Team and the Mariagement Committee in trying to design a test that

would accurately 'assess basic writing skills at grades 8 and 12. A

compositionseveral paragraphs in length was required, one that would
.

allow for:
/

1.) the valitiland reliable measurement of a repr entative

sample of student writing at both the grade eightand

twelk: levels;
4110,00*

2) the measurement of 'five specific skill areas: idea

generation, organization, sentence usage, vocabulary,

. and meChanics;

3) the use of an expository mode that would reveal the

students abilities toEifiTER, explainAM reasonIn

, ways than woad besmeasureable; and .

4) the use of a single topic to allow for comparisons

to be drawn within and between the two groups.

- , It was agreed that the topic must be broad enough to allow students to

develcjp their own ideas, but within the framework cora single area'so that

the general'quality of ideas about the topic could be determined. Two

topics and various methods of administration were pee- -tested in four

licondary claises in Saanich and Castlegar, then later in four classes

in Saanich, Burnaby and Richmond. As a result of teacher.comments and

stadent papers from these two pilot studies, the final topic and method

were determined.
10

4 .4"

60



Ae

61'

-

Administration of the Survey. A random sample
1

'of almost 3700 students

(1870 in Grade 8, 1826 inarade 12) was drawn.from 76 English 8 and 74

English 12classes from across the province. A booklet, containing the topic,

paper for writing, and an information sheet was provided for each student

whose anonymity, however, was preserved:. In addition, a set of instructions

and a request for comments about the asseSsment,Oas mailed to the administering

teachers.

A The compositions were tobe written during a 907minute period, to be

'apportioned as follows:

10 minutes - introduction: explanation of survey

20 minutes - pre-writing discussion

50 minutes - writing time .,

,

10 minutes - answering "general information" segtion. \. .

Teachers were cautioned to use the pre-writing discussion as a means of
._

ideas and opinions in a very general way rather than_An_attemptina-------,42eE!!1 __________

S

to focus on the specific topic; guidelines and suggestions for the procedure..
/

were presented in the instructions. It was felt that such time, a normal

part of most school, writing assignments,' would put
,
the students more at

ease and allow them to exhibit their typical skills:. The directions for

both grade levels were,: "You are to write a composition (a piece of writing

several paragraphs in length) in which you teil.about the most interesting

lit.e citing thing that you have seen, heard, read, or imagined in the past

few 'Years. You should give reasons and specific ..examples that will help the

reader-to understand your topic."

.

The survey was administered, depending on individual scheduling, during .

the week of January 5-9, 1976. Most teachers reported little difficulty .

with the administration procedures, although a few felt that the pre-writing

--discussion directions-rieeded-perhaps even-more focus. Several teachers at

both levels felt that the writing time could be divided more efficiently

by cutting down on the pre-writing session and alloting specific time for
_

re-writing and proofreading; some suggested that twa periods might be used

for assessment, and a few thought that the time of year, just after the

14h. stratified sampling design was used in the selection of classes. However,
in light of the low variability among class weights and the lack of significant
differences between strata, a simple random design was deemed more effecient
from 'a statistical and cost point of.view in the analysis of results.
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Christmas-holidays, was not ,conduciveto'

comment among Grade 12 teachers wss that

the student's to demonstrate their skills

"ieneral information" questions pould"be

began. .

62

the students' best work. A common

the time allotted did not allow for

properly. Many suggested that the .

completed before the assignment

a
Most of the teacher comments tered,on,the topic itself. Several

...Grade 8 teachers thought it was 'to 'general or vague; they offered several

suggestiods about listsof specitic topii or even a reading assignment

"to be followed by paragraph answers. Several also. felt .that the majority

. of Grade 8 students would not be familiar with an essay assignihnt of,
#

such length. Finally, some teachers believed that such an assessment

should cover much more material by including separate sections on grammar, .

vocabulary, spelling, punctuiiion, reading'skills, and parf;graphs.

\
Grada-12--teaohert_who...xespond.ed_o_n, the' comment form alsii felt thht

the topic was vague and thatseparate sectiont to test various skill;

should blrincluded. (It should, perWaps, he noted that teachers were not

apprised of the marking methods to be employed.) Several suggested that

a list of specific topics would be necessary in order eo achieve the calibre

of expository prose expectedat this-leve,?..% piie teacher. even specified '

additional categories such as "imagjnation, creativity, depth and-breadth

of content, humorously, seriously, etc., and'td do it,well". ,Another commented

that, due to type of assignment, the results could be biased toward the

studer4 who ts instantly creative.

, -

Generally, however, the teachers atboth. 'levels thought that the survey

1 was fair and that titintent was comiendable: Some Grade 8.eachers felt

that their class-groups (being rethedial or otherwise streamed) might not
,

be tree samplings. Several Grade -i2 teachers felt that,some students may

not have taken'the assignment too seriously'fbeeause the papers were.

anonymous and would not count toward their grades) and may, thereforet have

done less than their best work. Teachers at both levels agreed on the need

for their receiving feedback on the results of the survey.
o
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The Marking Checklist. At the same time as the survey itself was

...being tested, the Survey Team atile-the Management Committee were develop-

ing an instrument that could proiride objective results from theA r .

essentially subjective procedure of evaluating a written essay.

After six major revisions, the Marking Checklist (p.66) was devised to

identify the specific'writing,skills which the survey was designed to

mea re. The Chealist combines both subjective and objective ( or

des iptive) means of evaluation in each of the five major areas: ideas,

o ganization, sentence development and_usage, vocabulary, and mechanics.

T e 'marker provides marks on a nine-point scale ( 1 = excellent) for each

of the five major areas (items 35, 50, 64, 74, and 85) and for ce over-
.

all effectiveness of the paper (item 86). Each of the major eas has one

>or more central questions (italicized) which require a Hy response

usually as to the paper,'s effectiveness or.acceptability. Finally, each"

area'lists a number of problems or sub-skills which may occur in'the

kok
at

.

essay,-E6 be ElEked Err as required: The one-page fprmat was saen ast

flexible enough to allow any teacher to approach the marking of a paper

according to his own method while still provi ding, a description of ,the

paper's strengths and weaknesses as well as a subjective ranking or

evaluation.
%.1

Marking Procedures. A group of 35 Grade 8 and Grade 12 teachers,

representing a varied range of age; experience, and geographic logAtion,

was selected by the Department of Education. They met during the'week

. of February 16-20, 1976, to do the marking. Before. then, they had been

supplied with copies of the Checklist, a summary of the criteria to be

applied (see Appendix), and 'sample student
2
compositions. The session

opened with a morning period spent discussing the Chpiplist andAhe -\
criteria, followed by the marking and discussion of three sample papers.

The actual grading began that afternoon and continued for,three more days.

The final day Was spent in discussing the methods used, the Checklist,

and the student papers, and making recommendatidns for chances.

In an effort to maintain some kind of'consistency among markers,

occasional sessions wire used for common marking of single papers

throughout the week. In addition, a number of paper \were duplicated

and re-cycled through the markers to a random manner sothat

G

1.
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LEARNING ASSESSMENT PROGRAMME-
DEPARTMENT OF EDUCATION
VICTORIA, B. C. 1976

CHECKLIST FOR- Ranking of
MARKING COMPOSITIONS overall effectiveness LI

66 _

Paper
'Number 17.) 1-_;,1

B9 90
.

I. fDEAS '

or unique...

.

N

'yes is

.

Z. ORGANIZATION ';.

1

2

Oi

Oat

.

039

0.0

1

1

0,4

C14 3

044
,5

I 1

12

046

0

Oki

50

3. SENTENCE DEVELOPMENT AND

t

4. VOCABOiARY
65

lyesli

I.no12

,

Ott

06.l066

Ogs

117°yes 1

5.4 SPELLING] PUNCTUATION,

Has a developed
argument or thesis

Ideas are:

tudginative

lommonpface

trite

Ideas are formed:

clearly

:inconsistent

"vaguely
. :.

Ideas are pres

teres ngly

mechanically

The essay shows.a clear
rganizational pattern

If no; because it fails to:
,i;f.e.

present ideas in an
-effective order .

..
,,.

use clderetsitions

maintain a consistent
.point of view

build to an effective
conclusion

Appropriate eubstantia-
lion is evident

If no, major Problems are:

lack of examplei to
1 r teAs

USAGE
r---151

Sentence structure is ry_sl

acceptable
I n012

Vocabulary is acceptable

;
If no, because of: t,,

4.n.
frequent use of.ikhg
words

inappropriate use of
slang

overly elaborate
language

low level of vocabulary

6'
Vocabulary is .

-

sophisticated
-

'
If ale because:

figurative language is
d-effectively

AND HANDWRITING

/

i-174
1):Sq

lnok

lyes

Spelling is
acceptable

If no, because of
misspelling:

difficult words

common words
i

.

Punctuation is
acceptable

7N)

If no, because of

Of:

end punctuatip

COMM

f---1

I e012

i---1

1..211i

Yes17"

026
,.

Os,

02e"

.

02s

020

.

03,

05z

055

.

Sentences are clear IYesI512
4-

1701 2

1

i
076

0,1

,
The following errors recur:

fragmented sentences
*

4

fused sentences

faulty subordination/
coordina.ion

faulty pronoun references
_ ,

misplaced modifiers

faulty subject -verb

a reement"

0,

054

Oss

0s6

O S,

0.54

Oss

061

Ots

60

741Yeel
1

I. I11

ii0se

079

000

-Oil

1

1.2112

_
17012

16effea tively

.

I

.

...

.

Rankine
f
e

effective-
se of ;ideas

6 Li, .'

, .

-771
Ils

034

.

padding or repetition

. underdeveloped,(short)

Individual paragraphs
are well developed

.

problems are

logical development

5

examples to supert points

examples

-

-----of 4rjanization

:....--

I Yes

i---I
U2.

%047

.

.inconsistent tense

r---160
Sentence structure is .4yeall

sophisticated

1'11012
.

If Yes, because writing
includes:

effective '%
rhetorical devices

a variety of sentence
patterns

precise and concise
phrasing

Ranking of sentonoe
development, usage

,

word choice is varied
effectively

'words are used precisely

.

.

.
-,.

.

-

.

Ranking of vocabulary

. 1

072

073

.

.

.

-

.

4

... . .hes------

Capitalization is

acceptable

Handwriting is

acceptable

-Effective
reading evanNYesh.

Ranking of
spelling, etc..

-

102
'yen 1

I no12

1i s 2
lyesli

1 11012

---154

1 11012

1 NAI3

.

--...
I 65

If no, major

lack of

poor transitions

: tack of

.

poorly developed

Ranking 1 1

6

I
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200 Grade 8 essays were marked twice by Grade 8 markers, and 200 Grade 1±

..

ti)

b5

r <

41t.
ess s by Grade 12 markers: In addition, 400 Grade 8 papers (the .200

cycled ones plus 200-additional-ones) were distributed among the Grade 12

papers so that they would be evaluated according to Grade 12 standards. *

4

tco The final day's discussion produced several comments and suggestions.
is

In general, the markers felt that the assessment project and the evaluation

4)
exercise we're of positive value, worth doing on a regular basis. They

. ,

thought the-topic was sufficiently broad to allow each student an opport-

unity to express himself, that it allowed for an appraisal of gle major

strengths and weaknesses of student writing, and that it suggested the

expository mode without confining students to it; theyalso proved of

the.emphasis on student anonymity. On the otherl;and, they felt that the topic ,- to-medioope-student--wri-t-ing;--beliArotthe-VniErfeSsza----

thing" and of the invitation to narration in th4ord ";e11."; there seem-

ed to be little motivation to produce a good paper. THe markerseed

with the administering teachers about the time limit not allowing enough

opportunity for polishing and editing, and they also thought they could
..4r4

detect teachers' ideas (from the pre-writing discussion) in the final ideas

and topics of the essays. Finally, they suggested that a single paragraph. -

might be more appropriate for Grade 8 studentg who oerprobably unfamiliar
h ,

with multi-paragraph writing assignments.

:111

The markers generally approved ofNthe Checklik beCause of the nine-

point scale, the-format,.and the specific points which iorce the marker

to be cautious and'careful. They noted that the Checklist distinguishid
.,

well between the overall effectivenese'of the composition and its contrib-

1 uting parts, and felt that it would make an excellent teaching aid. They
-i

added several specific suggestions for modification of the Checklist, inclnd-'
:

.., . . .

ing the elimination of the "if-no" lead -in' categories in favour of a simple
ile w t

listing of errors to be checked. Other points included categories for .

't

identifying technically competent but "thin%papers% fog other mechanical

errors, and fOr development of ideai. They recommended that the DepargOeritr, ,..,

,

incorporate these changes into i new Checklist. ,Overall, the markihg "team

believktthat.the entire.ComPosition Survey would produce a valid and use: ,

,

fuf descriptioeand analysis of the strengths and weaknesses of student
. ;

- 1
...writing at these levels throughout the province.

S.

:r1

;



4

40. 66

Statistical Analysis. The information from the Checklists and from the

"General Information" section of the test papers, was analyze'd by B.C.

Research under the srpervision
st

of the Technical Advisory Committee (TAC).

Of particular importance were the 200 papers which were re-cycled at each

grade level to check marker consistency. The results were somewhat dis-
c

appointing, especially at the levels-of overall evaluation (the nine-point

scale)4%dof the sub -skill categories (recurrent errors and strengths),

inasmuch as the two markings of-the papers generally Failed to agree at

a satisfactory extent. While most of the markers were relative ly close to

one another on the nine-point scale (within one or.tIP wo numerical points), the

actual reliability was too close to the rearm of chance occurence_for the

TAC group to recommend reporting these figures; in the second category, the

number of missing items (strengths or errors not checked at all due W the

lackfof a forced choice), again made the results statistically suspect.

Several reasons were advanced for the apparent inconsistency of the

marks on the re-cycled papers. Some of these included unfamiliarity with

the Checklist, flaws in the Checklist itself, and even the very comprehen-

siveness of the Checklist, in addition to the common difficulties of

.constant marking over a long stretch of time and differences in individual

standards. Teachers on the Management Committee and the SurveytTeam,

_however, felt that' the differences resulted primarily from the essentially

subjective nature of marking complete essays; thgy felt that-the amount of

agreement was about what could be expected in such an exercise; more

familiarity and practice with a ModIfied Checklist, they suggested, might

provide technically s ignificant 'resulta.

Marker' agreement was somdwhat:LIgher in the questiOns which required'

"yes -no" answers in the five. basia areas; the percentage of agreeient was,in m,., ....:".

most cases, about two-thirds %';#etAt: It was felt that these results

could be reported numerically wir.stole confidence, but the overall ranking ,
. . v_

scores should be ignored and that the sub-Skill qategories be treateCas

only showing trends where large groups of items were checked. Hence the

'following tables present the percentage of "yes" and "0" responses to the

thirteen basic questions in the five major areas.' the right-hand column

("pct. agr.").shows the percentage of agreement between the two marks on the

re-cycled papers in each-grade level.
At

14.* -"AZ"

6
a'

4
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OVERALL RESULTS

The three tales in this section provide percentages for the thirteen

"yes-no" responses in the five general areas of the Checklist. The.column

"percent agreement" refers to,the marker consistency on the sub-sample of

papers which were marked twice. For example, in 67% of the recycled papers,

markers agreed on whether or not a paper had a developed argument or thesis.

Figures for the secondary responses in each area are not. given because of the

problems outlined In the preceding sectionowlver, trends that seemed import-

ant are i *cluded in the discussion.
.

i. Gi.ade 8

p
Table 2-1 Grade 8'Res4ts 1

1. Ideas

Has a developed argument or,thesis.

(Pct.

lies No Agr.)

69% 28% (67%)

2. Organization

Shows a clear organizationll pattern. 47 53 (70)

',Appropriate substantiation is.evident. 49 49 (63)

Itidividual.paragraphs are well- developed. 30 '69 (73)

3. Sentence 'Usage

Sentence structure isacceptable. 54 45 (66)

Sentences dare clear. 48 50 //(64)

Sentence strgcbrine is sophisticated. 8 91.:, (88)

Vocabulary

VocabulAiy is acceptable..

Vocabulary is sopbisticated.

. Mechhnics

'Spelling is acceptable.

Punctuation is acceptable.

Capitalization' is 'accelitable.

'Handwriting.is acceptible.

a

' see Appendix for complete statistical summary

75 25 (68)

8 .91, (91)

t.

41 (69)

54' 44 J67)

75 24 . (72).

86 13 (80)
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Discus'sion: . .

.
ft

Grade 43 students were ranked somewhat higher than might be expected in

the areas of argumgnt and organization, given the teachers expecting

difficulties with long assignments. Nearly 70Z of the papers had a
1

deyeloped argument or thkis, while, nearly half of them showed a clear
s.

organization patternwith appropriate substantiation. Where these areas

received a "no" rating, the main problems were identified as lack ofAratisi-
.

tions, Idck'of logical development, and insufficient ledgth., There was also

- difficulty- in the actual formation- of clear ideas.

48

In the areas of vocabulary and mechanics, the students generally scored)

well. Three-quarters of the papers were judge d Co have acceptable vocabulary-

and capitalization, while the spelling was acceptable in almost 60 percent of

the cases. The main difficulty noted in the "no" response to vocabulary was

a low level of usage; the spelling was rated as unacceptable in more than a
a r .4

third of the papers becausi:of:the misspelling of commod words.

....

1.

Paragraphing, sentence ,uvg ClactuatIon emerged'as the weakest

basic elements ofipraaefil-1246ijaVO-!1A1B1-ication of'sen--,ten..ce structure.0 lop

__and vocabulary would not.. normal4y:be:hiih and has not been consrOered,a

f"..- basic elemegt df 'cimpositioqi7ei41. Only 36Z ,of the Compositions were '.
...

.. , .7 .
deemedto hive well-claveloped-partigraphs, the:remainder having difficulties

. .

.,primarily with poOr-Iera sitiOnSlaktiostb01 of theonelative,responses) and
%. ....

. # . .

with lack of logical Ceveipemenz, Sen.e'ce structure was ranked higher, with

slight/)!Imore'than hai,lakoCfhe-papers ing acceptable sentence structure,
- _ -

ands just under halffha ing'e ,Or tenee*Eest The main hindrances to clear

expression ndied were f-tottkipr-499-_-..90 :sentences (citeZ in over half' the cases) ;
11-.:

other.-Azablemi--senteni:.efiiimitR,_pronoun reference, subject verb agreement, .

and inconsistent tense-Lsreteanb-40ed in 1 4han twenty percent of'the

pipers. The difficulties in punctuation- acceptable in54% of the papers,-,

also seem related.tb sentence generation, since about a third of the unaccept-

able paper's were judged to have.faulty_end punctuation, although commwerrors

were almost as prevalent.

O

I
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Grade 12

'Table 2-2 Grade'12 Restzlts1'

69-

1. Ideas 1
Has a developed argument or thesis. .

2, qrganizati n-

I.

4

4.

(PCt.

Yes No And

17% (732)

'Shows a clear organizational pattern: 65 34 (66)

Appropriate substantiation is evident. 71 26 (70),

Individgaa paragraphs are well-diVelrped. 54 43 (62) '

3. Sentenci Usage

Sentence stiuctureis acceptable. 61 36 (54).
N.

aces are clear. 7 3 25 (69)Sent
. ,

Sen eate structure is sophisticated 22 76 (64)

4. Vocabulary

Vocabulary is fcceptabre.

Vocabulary is sophisticatedt

5. ' techa

Spelling is acceptable.

Punctuation, is acceptable.'

Capitalization is acceptable.

Handwritigg is acceptable.

1
0

see Appendix fon complete statistical summary

Discussion:'

.

88 8 (82) ^

81 -.18 (72)

21 77 (66)

.$

69 30 (76).

61 . 36 (62)

91 7 (80)

.
.Mare than two-thirds of the Grade 12 papers were judged ec ptable

in most of the main tategories--6the major problems were identified a

0

paragraph development, sentence structure and purictuation."*Even in th latter

'two, however, 61% of, the essays achieved an acceptable rating. Especially

strongresultsJat least 80% of the papers rates as acceptable) were seen

in the -skills of.developed argument, vocabulary, capitalization and handwriting.
.

N
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70
4

Eighty percent of the,papers were deemed to have a developed argument or

thesip. Only 65 percent showed a clear organizational pattern, however,,with

the main flaws noted as failure to build to an effective conclUsion, failure

to present ideas in an(effective order, and failure to use clear transitions -

these problems were citi.d on about ailifth to.a quarter of the papers marked 7

"no". Seventy-one percent of the compositions had 'appropriate substantiation,

while those marked insufficient were deemed inadequate because of being under-
.

developed pr lacking in specific examples.

. "
With the exception of punctuation, a basic proficiency in mechanics was

also generally cited'. Vocabulary was acceptable on over four-fifths of the
4

. .*essays, capitlization.on 88%, and handwriting on 91%. Vocabulary was remarked

as sophisticated in over one-fifth of the papers, prima 'ly bec4e of effect-

ive variety of word choice.
1

Spelling was deemed accep ble in 64of the

essays, with, again, the main problemin the poorer papers due to the mis-

spelling of commonwords'. Punctuation waS acceptable in 61% of the compositions,

and the:major problem noted o n the Checklist was comma error, almost double

that of end punctuation and. three times that of apostrophes.

.-
While sentences wereregar d as clear in almost three-quartets of the

o

. cases, the sentence structure was deemed acceptable in only slightly over 60%

of the essays. The major diffiCultier were still fUsed sentences "(noted twice
. e

as often as sentence fragments) with faulty subordination/coordination checked
. ,

on nearly a quarter of the unaccep,pabliopapers. '06 the other hand,..over a fifth
. .

of the compositions showed sophisticated sentence usage, mainly because they
t1 .

'displayed a variety of sentence patterns. . .

. 0
. .

. .

.o
.

Paragraph developmenF, however, was the most glaring di'fficuliye for only
. .

14% of the papers achieved an acceptable rating. The major causes identified

pooron the.Checklist were poor transitions and lack of,logical development, npted
. A

/
on about a quarter of.the unacceptable. papers; the poor aevelopment.of examples

,
. .. '

wap also cited pn about a flIth of the assays.
.

. .

'

1
Levels of."Sophisticatibn" is vocabulary and sentence structure were not expected
by the Survey Team or Management Committee to be high. The categories were
included to identify papers which exhibited superior abilities in these areas.

. . ..

I
.
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iii. Grades 8 and 12 Compared ,

During the course of the marking sessionika random sample of 409

grade 8 papers we're merged with the Grade 12 papers and scored-by the Grade 12

markers., 'Table 2-3 shows the results of this sub-sample,(8-SS) as com-.

pared with the Grade 12 overall results. (Grade 8 overall results, those

detarmine40KGrade 8 markers, are also given in parentheses.) The percen-%

, tages are those of "yes" responses in the major areas.

si

Table 2-3 Grade 8 Sub-Sample Resultsi

(Grad6/8 Papers Markgd on Grade 12 Standards)
%

1.

' 2/

Ideas
I

-

Has a developed argument or thesis. .

Organization

. . 8-SS 12

80%7%

. 4

(.12)

(69%)62%

. .

43Shows a clear organizationalanizational pattern.

Appropriate substantiation is evident. 51 '.
A

Individual paragraphs arewellCdeveloped., 27
_

3Sentence Usage

Sentience struct is acceptable..

,Sentences are clear.
. .

Sentence structure is sophisticated.

4. Vocabulary

S.

26

51

k 3,-

Vocabulary is-acceptable. 42

Vocabulary is sophisticated 3

Mechanics 43

Spelling is acceptable. 43

Punctuation is acceptable. 37
(

.Capitalization is acceptable. -74

Handwriting is,acceptable.

65

71*
*

-(47)

\ill
54 (30)

62 * (54)

73*" (48)

22* ( 8)

81* (759

.21
*

( 8)

.
,

,

*
-69 (59)

*
,69 (59)

di*? (54)
.88* (75).
91* (86)

1
see Appendix for Comp;_ete statistical summary

grade 12 Tealils significantly different from ade 8 (k.05)



Discussion:

)

a 72,

This double marking was devised to indicate both, the relative marking

standards at the two gradeflevels and the presence,of a developmental learning
7

sequence between the junior and senior secondary programmes. In t e two areas'

of ideas and organization, the Grade J2 markevrs marked the Grade 8 papersAt

relatively near the oyeiallstandards set brthe Grade 8 markers; in the

other areas (excspt for clarity of sentenAs, capitalization and han&rit4ng)
. a

the Grade 8 papers were ranked considerably below the levels established'

by the Grade, 8 markeri. These results suggest that, the Grade 12 teac ers do see'

considerable difference in standards for' asic mechanics and usage: tence

structure, vocabulary, spelling and punctuation.

That the Grade 12 papers were scor4d- higher in all categories--especially

in paiagraph development, sentence structure, vocabulary and punctuation
*

doesnot TefleSt to the discredit of the Grade 8 papers. Rather, it does

- iugg

pattern

sent is

what, one would expect: there appears'to be a
Nr

throughout the secondaOschoofpeogrammes in

apparent in gal'cases, and dramatically so in

sequential learning '-

whiCh-seudent improve-
.

some, such as,in
. -

sentence structure and 'vocabulary. : %
-

tt

4

r 1

4

V
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PERFORMANCE BY STUDENT CHARACTERISTICS

The "deneral Information" form on the back of the test booklet

(see Appendix) allowed for results to be sup-divided accord-

ing to -vex, age, number of schools attended, time spent, watching

television, and language background. In the latter category, five

groups were identified, as follows:

73

Other

. 4
English only Langupge.

.,
Born to Spoken apt thancnglish
Canada Home Preschool

'.'
. .

a. Nop tanadian,-Non
..

English No NO` Yes

-b. Canadian, Non English Yes No _ Yes

c. 2nd Generation Canadians Yes No No.

d. Non Canadian, English No . Yes m No
-

-e.'.41.mnadian,'English Yes Yes No
. .. 4 J

.

The sub-sample sizes include:

Total.B.C.

s

Sex .

/
Male

Female

Age 1

,

.
Younger'(13 or ].ens; 17 or less)
Older (14 or more; 18 or more)

.

Number of Schools Attended
. -

1 or 2 ,
.,

3

4

5 or 6
7.or more

Number of Hours Watching Television.
,on School-Day

. 'None
1 or less
2

.3 -

4 or more

Grade 8 (%) Gicae 12 (%)

1,864 (100)

894 (48)

958 (52)

1,429 (79)

.40? (22).

. 68746(37)

'462 (25)

.301 (16)

267 (14)

135. ( 1)

..

54 ( 3)

261 t14)

199 (22)

473 (25)

'673 (36)

1,819 100)

831 (46)
972 (54)

1,438 (82)

344 (20)'

247.. (14)
487. '(27)

361 (20)

464 (25) -

250 (14) '

*

wittp

- 76 ( 4)

758. (42) ,,
498 :(28)

'298 (17)

169 ( 9)
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Grade 8 C%1 Grade, 12 (%)

Born in Canada

1. Yes 1,640

.No 192

Language Other thanEnglish Spoken
Before Beginning School

I Yes6 308
. . No k_ 1,520

O'

English Only LanguaiS Spoken in Home

Yes .1,255

.. No 591

Can Read Language Other than French.
or English

7
Yes
No

.

261

1,544

Language Groups ..

a. Son Canadian, Non English 74
1,. Canadian, Non English 172

c. 2nd Generation Canadian 307
d. _Non Canadian, English 76

. Ilik

e. Canadian, English 1,091

"f._ Others 79

(90) 1 1,618 (89)

(10) 191 (11)

(17) 364 (20)

(83) 1,420 (80)

,(68) 1,270 (70)

(32) 534 .(30)

(4) 102 (6).

(10. 210 (12)

(17); 203, (11)

(4),. 479 (4)

(60) 1,1224 (63)

*(6)- . 53 (3) .

(14) 350 (20)

(86) 1,408 (80)

Tables 2-4and 2-5 provide the percentages of "yes" respOtse to

the thirteen basic questions in the five major areas for each of these

sub-categories. .d

4

4-

.
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Ideas 4.

A
Table

Has a developed argument or thesis

Organisation
4

: .0i,

2-4 Porformance by 'Student Characteristics Gratte;11-'

Male Female

65% 739 *

"Younger, Older

71%* .61%

Shows a'clear organisational pattern 43 50,* 50 * 35
.

-Appropriate substantiation is evident 45 , 53 * 52 is, At

Individual paragraphs are well.deyeloped 25 35 * ,,i4 * . 19
*

Sentence Usi
a

ge . .. 44

4 0

4

Sentence structure is acceptable .48 60 ill 59 4,* 40
.

, - -

Sentences are clear . 44 52- .53 s' 34

Sentence structure is sophisticated 6 ,,10 * . 9 * 4

Voc4ulary
.

.

VIcabulary is acceptable ., . 68 .1. 79 *
.. a .

Vocabulary is sophisticated 6 . 10 * , 10 . 4

. . .... . .

Mechanics . * .
.

% ,
*

Spelling is Acceptable 49
69 *

4.63 * -48

,_I
Punctuation is acceptable 47 . 60 * 58'* 42

Capitaiizatio'n is acceptable 67 82 * -78 * 65

alandliriting isPacceptable 78 95 * 88 * 82
-N

.

. . .
0'1 r t

. .. (. (..) * Indicates 'that difference is statistically significant. (1)<:.0)
A.,

.. .

'f.

1

Born in
Canada

Not Born
in Canada

69%
. .

Sp

73%

48

45

31 tle 29

- 55 . 53

49 r* 41

8 9

76 72

8 , 40,

59 61

54 51

75- 76

86 88'

4



a a

Table 2.4, Conti4.o.. No. of SchOols Attended-

0

Ideas

Has a developed argun'ent or thesis 71 _66 68 70 69 70

*initiation

,shows a clear organizational pattern 51 42 47 46 44 46
.

-IPPropriate abstantiation eviant ,i 51 47 50 51 '42 46

Individual paragraphs are v lleweloped4,(i 11 28 34 30 22 ,22

Sentonce Usage
#

Santence structure is acceptable '57 54' 56 50 49 56

Senteocos are clear 50 '48 49 46 43 52

Sentence structure is sophisticated 8.8 9 6 9 9

Veci&lary

Vocabulary is acceptable 76. 75 76 74) 70 80

Vocabulary is sophisticated 7 8 11 8 7 11

Mechanics

Spelling is acceptable 4 61 56 58 58 36
f

Punctuation is acceptable 56 53 54 52 48 50

Capitalization is aepeptable 79 74, 74 72: .61 * .1

Handixiting is acceptable 87 .87 83 89 83 g9

No. Hours Ws,

0.1

Jag T(

Li+

70 67 70 68

$2 49 48 43
106

51 55 48 47

38 32 34 25

-49, 57 57

4.7 51

12 11 7

fla 75 77

12 12 . 7

49

44 *

*

'7%71 *

j *

68 59 62 *

59 > 57 34 51

82 80 77 68

-89 .85 88 850 ..r!



Table 2-4, Conld..6.

Ideas
. -

Home Languages

Language Read
EnjF1 .0.ther glOr Other

t .

fias a developed argument or thesis
68. 70 68 .73

Organization. .

,I.tsra-c-1-ear crrganizattortal pattern 46- --48 _ -:--52--

lc
,

Appropriate substantiation is evident 50 48 166 49 53

.

Language Groupings

a b c.

I

Individual paragrapies. are well developed 31 28 30 31

kt*ritence 'Usage

S'entcace,tructure is .acceptable

"Sent_inces are clear

.54 56

49 48

,Sentence.strigcture is sophisticated 9.

Vocabulary

Vocabulary is acceptable

Vocabulary is sophisticated

Mechanic:.

Spoiling is acbeptIble

Punctua.tion iy r.cpeptc.ble.
.

Capit.:.lizatier. ii accoptc,ble

is z.ccaptablr.

..

'75

8
. .

58

-54

_75

86 ;

76

8

, 62

. .i

75

87

l%

82

54 56

4e 46

8 9

75 75
.

8 -9.

59 60

49 ,'

75' 74.

85 92

.

46 50

28 29 27

55

45

11

47 .47

4.47

8 5.

38-

51 49 .

30 .32

51 54

40 50

'9 9

71 76

14 6 -.7 7 9`.

69 62

49 -53-

3

76

811. 89

....

'61

57'

74

85

47

54'

78

90.

49

55

j 5

86

CP-)
1 NU 0

1'

1.
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Ideas
4

I .

Table 2-5 Performance by Student Characteristics - Grade 12

Has a developed argment Sr thesis.

"'Orga;lization
..

Shows a clear ofg-anizational pattern .411° 62
6

67 *

Appropriate substantiation 'is evident . -71 71
. :

Individual parairaphs are well - developed '30 . 58 * ., -

.Sentenco Utaie' .

Male, Female---
79% $o%

.

Sente:lco structure is acceptable , . 67 *.

Sgtences are clear .
68 77 *

e, . .
Sant:nee structure is sophisticated 19 2i*

.. .

Vocabulary

vocaculary kis acceptable

Vocatmlary s .sophisticated

76%,*, 85 *

20 22

Mechanics

Spellin3 ecIptable

-PunctliSeion is acceptable

Cup:: v.ticn is acceptable
'4ff

Ha.v....44ing is accept* e
0 .0 "ttop '.

5-8

455

84

85

.;

4

78 *

6Z_!..41.

91 *

95' 11.

*.

Born in Not Born
Younger Older Canada in Canada

61% 74* 79%

. .

68 65 68
, .

-,. 73 71 71

44 *' 55 52
.

64 48

76 &r,

24 ,1.5
.

8) 72.* 81

22 f5-* 21

22 22

73 54 *

64 49* 61 '60.

89 83* 88 93*

9.2 84 * t 91 91

. Indicates that difference is statistically significant. (p<A15}-*
. 1

kti "

Ma.

,

CO



Table 2-5, Con td....

Ideas.

40.

Has a deroloped calltuoit or thes s

. .1
Shiws a .c1

1'
ational pattern

; N. of Schools' Attended
1=2 4 7+

84 79 ,79 79

70 b5 60 68 '63,

.Sentence Usage,

, .

Appropriate substantiation is -evident
- .

., .

. Zndividal paragraphs are well.developed
.

4 e .

74

58

Sentence sttitaureis trcceptabie
, ..

68

. -

. Seritancos are '0,ear ' 70
t,

.Serit9co' structure is sophisticated N''. 27
... .

Vocabulary i.
*. Voqabulary los aCceptablo .* 79

: Vcica?"..1.3;ary i s cOpha,st.i. c o.t.ad 21:: _20 22, 20 go

.

69. 67 75 72

53
r

57 55

59 157 63 61 ...
.

70 70 75 _70

22 20 < 23 18 .
.-

, . t
.

80 84 80 84'

'4

1

,No. Hours Watching TV
021 2 4+

5 81 79 80 79

er

I.

/

67 68 '63 63 46.

.
...,

'' 71 179, 11, 70 65

.

59 V 50, . 57.. 47

t

68 , 66. 59 yr 44

82 77 70- 68 62

26 20 21 , 11

,

87 k 83 80 77 78 /
s

12: 3j. 19 18 . 10 91
--T,

; - $

FPellir:Z is acceptable .68 70.. 69' . 70 .66 , 75

,Ftsictueiica c.i.:c.:pt..;.b)-t -65 61 58 63 59 63.

Cr.Pit,-..liz.ati.ca is . occept able 90 86 38 90 85 1 .84
,

H.-:ndt;ritLn: is 94 90 92 90 . 90 16 90

72 67 66 64 .

65
.

59 58 57

89 86. 89%, 86'

92 90 9Q 91)

.

, 0. QD/

/



a 2..5,z -

Ideas
-

Was at aulope:d arr,4ment or thesis 80 . 7S

Language
Engl. Other

ds

Organization

`"

Shows la clear orgagizational pattern 66

Appropriates substi tiatiort is evident.- 72

Individual var-irAphs alee 1;81i-developed 52

A

-
`SSntence

Sent.enco structure acceptable

Sent4:::cos are clear
.

structure- is sophisticatedtepee

..
.

VOcabu.lary .

. 'Vaittlholry is ilece le
. . .

1/ON.,,z.intry'lis sophisticated

chanic,s
.

Spelling is acceptable *

unc.tuatica is c.ccei)table

4

Vapitalizatio:1 is "a cecp table

--flar.dwrit:iriz: acceptable

a

.

1

62

74

22

82

62

5;

78,

21 19

69

62

-91

69

.alma s
Read

Otlfer

.

22

f

80 .77

66

71

35

60 63

73 . 70

22

62.

69

53

41

81

24

SO"
7

22

69 t° 69

61 61'

. 86' 89

91 # 89

. .

0

62

1.7

55

62

24

.4

Lung-Age Groaps
c d

81 78

-

s 63 . 64. 75

s.".

. 80

65'.

69 .4168 01. 7Z.

57 49 57 .56

. 49 .60 65 62

74 . 68 73.. 74

2r 18 2$ 22

81 8 86 83.

" ~17. 28- 21

66. 69

59

' 931 90

. 89 91

71

61

89.

89. %- 9i

X 66 - 71

60 U-

92 87

. o
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Discussion:

/-* -, a

i. -Sex. At the Grade 8-level, female's scored significantly- higher than

males in all 13" areas; the difierence inpuy Ies" stores bet4een the two-

was usually about fm. At the Grade 12 level, females were ratecrsignificantly
,..

higher in all but three areas: developed argument, appropriate substantiation

.e
. .

and sophistica* ted vocabulary.

ii. Age. 'At both grade levels the younger group of.stddents,, which included

the norm (8-13 as. against' 14-IC for Grade 8; 14-17 as against 18 and above at

ditade 12), clearly outperformed the older groUp of students in every area.

t

iii. Time Spent Watching Television.. At the Grade 8 level there
. .

-seemed tb be some indication that. there may `5-e a connection beiwee6 television

viewing and achievement in writing. Those students who reported watching

an'hour or less of television on a school night scored highex than those

students who watch 9C-o-urs or more per 'fight in five areas: clear sentences,
a

'sophisticated language structure, acceptable vocabulary and acceptable spelling.

The results on the other objectives, except 4or developed argument and handwriting,

followed the same pattern, although the differences wt.re not-statistically

significant: In any event, there are apparently some differendes between

,a, minimum amount.of television.viewitg (one hour-or less) and an extreme

amount (four how or more). Perhaps it should be noted that 36% of Gradh 8--

students didindl9ate thatItily watched four hours or more per night - the

largest response in anY.of the six categories.

In Grade 12 the results follow ed the same general pattern, e xcept in

the areas of developed argument, capitalization and handwriting. In general,

'those students who indicated that they spent an hour or less WeEphing

4 television displayed better writing skills than those who watched for four

more hours,.although in Okts case the latter group represented only,nine

percent'of th pie. For the. record, the viewing time at the senior grade

-was reported as onsiderably less than,at the Grade,8 level, with 25

indicating one hour of viewing and 28.76, abOut two hours, compared to the 61%
. .

of Grade 8 students listing three r' more' per day.

4

es
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iv. Other Findings. Thb remainder of the'reportifil categories prOduced
. ,

%

I only very scattered significant differences. For example.; Grade 8 students
. _

who had attended fewer schools were more, frequentljudged to have acceptfble
1 . ,

capitalization skills than those who had attended sever or more Schools.- .

+.1..
.

Likethse, students borh in Canada had hearer sentwces than .t6ose.born
.4 SY .

elsewhere (at both-grade levels), although there were no other significant
. . 6 ,

differenCeS; thi6 case might be explained by the fact thaesentenge clarity '

is perhaps one of the easiest ways by which a student who uses Ehgllsh as a

second language can be identified., In any event, these resultsand those
)

outline4 in the next two paragraphs should not-be taken as meaningful in. ,
,

rd

_ .
4

any way.
fr." -

With th'e excettions noted above, there w;ere no significant diaerences
. . :

saccording to tkle number of schools attended or to the place of birth being
- . , 4
in.Canada. Tee Grade 8 students from solely Angfop one homes displayed

.. ) .
.

no difference from those who_came from hoTet where another language was
. .

,spoken;,in Grade l2e students coming from homes where only English is
ft

spoken scored better in appropriate substantiation and clear sentences.
. . a,

.
There were no

.

differenees between those students who read a languhge'Other
. . . ,

ttan.French or Englishl.except in the case of handwriting at the Grade 8
. .

.

level.

Perhaps, more sur -ising was rhe Lack of differences found among the

five language groups identified. That there were no differences in any

composition areas between these groups seems unlikely. Ip two of the

gyoups
f

(a. knd d.) the sample sizes were so small as lo make meaningful
. .

results impossible to obtain. Furthef udy of this issue may be

warranted; but these results should not be rega aed as'being meaningful
.. .

in eith6r a positiv or negative sense - -that is, that differences did

not show up here 'doe not necessarily mean th
.

at there'are no differences.% i 41i..
. .'

ti

4
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TEACHER METHODS, MATERIALS AND BACKGROUNDS

1

sxr

1 Obviously, so wady variables influence student writing that'it is s,..
, .

.

impossibli"to -assign specific causes to any,deficienaies (or to tAY stre thh)

in comp9sition. As the previous section suggests, thq4student's age and s

may account for much of his skill; possibly even-the amiSuntiof time ipent .

watching television, or the kinds of television .he watches,/may have.soie .

-..

impact. Precisely what, however, is hajoe7o tell.a If it is`impossible to .

, . 1.e.
determine the exact e5pcts'o a student's writing from his own background,.

_ .

it is equally difficult to pi oint specifie\causes in the teaching of that

I

student. Nevertheless, some i ferences,may be drawn about the teaching
---

.

t of composition on B.C., inferences that could possibly suggest cha ges to

make present methods more effective or efficient. .

,
.

c '

..-

. .

?arta of thi Report,. dealing with goals as seen by the teaphers,

suggests that they.believe their chief aim in teaching composition'is to
..-..

--ell-courage students to write clearly and preaselY-(table 7-2).
i ..

Formal .

-1

grammar instruction is not sons dered terribly important, as long,it clarity
.

of expression is.zit, achieved.. Also ranking among the most important goals ar

logical development' (slightly. less important to Grade 8), vOcabularyNimi

the ability to write grammatically and to spell correctly; other mechanical
. -N ,

,aspects of writing, such as handwriting, were regarded as of less importancb.

The overall resirf§-noted aboVe suggest that abilities such as capitalization,

handwriting, and vocabulary are being learned (or have been fairly well

established by Grade 8). Problems of sentence clarity do exist at the

Grade 8 level, however, for half the papers were rated as unacceptable;, by

. Grade 12 however, almost three-quarters of;the papers were rated accevable

in terms of clear sentences. By this level, the major difficulty had become___ .

paragraph development, a more complex level of coherence.,

"Methods"Aod Materials", Part II of, the Report, raises quite specific

issues. Table 7-6, for example, shows that large numbers of teachers at all

three grade levels(43.1%, 41..7% and744.9 %, respectively) spend less than

twenty percentof their allotted English time on instruction 4n composition

(compared to about 'the same percentages of teachers who s nd 40-59%-of their

time on literature); it w uld appear that the Fommon integration f the writing.

programme with literary sjudy has' perhaps worked-to the detaiment of instruction
.

in the former. (Althoug almost half the teachers indicate that they spend

A .
: $

:* tz
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84 ,

. 20-39% of the time in writing practice, it mty be that .he studrts are not 1

clear about Oat they are practicing.)

Thermo major conclusions of Part II of the Report, however, are even

more crucial forthe writing programme. Table 7-1, concerning the backgrounds

of secondary school teachers, shows that relatively large percentages have

app riritly insufficient training. Less than three-quarters, for hi-Stance

(65.1% at Grade8, 72%,at Grade 11, 72.6% qt Grade 12), indicated that -they

has training. in English composition;, ,than one-third -had any background"
in-linguistics (26.4%, 32.n, 32.1%). Moreover, Grade 8 teacher On the

whole had fbss.experitnce and training, coupled with larger claisses and

greater total pupil loads, than their senior secondary counterparts; they

were also less likely to be full-time teachers of English. In later section*

of the Questionnaire the teachers at all levels recognized these difficulties

when they gave high_prioritiesjo_the reduction of class size and total_pupil

'load (Table 7-19), and when they indicated that their pre-service training

had-been insufficient and that more time should be made available for per-

sonaliied instruction and c nferences (Table 7-23).

Secondly, in the sections dealing with materials, large numbers of

teed rs (46.3%, 62.8%, 65.3%, respectively) indicated.thal they "always"
. .

or often" made substitutions for the prescribed.language and literature

tufts (Table 7 -14). Moreover, the three tables that provided teachers'

As*: ofoimions on the texts (Tables 7-15,.7-16, and 7-17) showediensistent low

ratings for or non-use of the available language text's. The nod and desire

for good language or composition texts at all thrde grade levels was clearly

indicated.

.
The LANGUAGE:' B.C. Questionnaire also contained a section dealing with

.

'specific methods of teaching composition. Table 2-6, below, summarizes the

responses: A and B are percentage figures of the response in each category,

'and C is tile, mean response to each of the listed techniques according to fhe
.

following ,iive point scale: I - Always; 2 - Often; 3 - SOmetimes;.4 - Rarely;

5 - Never. /The techniques in C are ranked in approximate decreasing order of

fieqtiency .,.use . 4

I.

vA
0 (1

I
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table 2-6 Methods of Teaching Composition

A. How many compositions in the-course of the
year are assigned, marked and returned to
the student?

Gradel-

8 11 12

1. 0-10 11.9% A5.7% 17.9%

2. 10-19 34.7 42.9 0.2 ,

3. 20-29 26.8 26.6 20.4

4. 30-39 13.1 74 6.4

5. 40 or more 10.1 4.6 4.4

B. Wh;tt is the average length of such
assignments?

-

1. One-half page 9.4 2.0 .7

2. One page 37.9 91.4 7.7

3. One to two pages 39.9 50.3 -40.1

4. Two or more'pages 10.2 35.7 47.8

C. In teaching composition, indicate the
relative freque4cy wich.which you use
the following techniques:

1... Encourage students to get ideas and
assistance from you, other students,
parents, during draft stages.

2. Utilize subleciimatter arising from
readings. AtOF

3. Conduct instructional sessions fol-
lowing the writing to correct
deficiencies.

4. Teacher provides titles or subjects
'for papers.

5. Conduct prewriting discussion. of

content, vocabulary, style, and form.

6. Utilize subject matter arising from
discussions.

7. Utilize general ,topics of interest.

.
8. Give formal /lessons on writing.

9. Give explanations of formal Ixammar
principles.

10. Re uire a written plan to be prepared- r
ore.first draft.

11. RAF' correction and revision of
f marked drafts.

12. Class provides titles or. subjects flor
papers. \ \ ,

13. .Correct rough draft(s).

14. Employ grammar exercises.

%t

2.0

2.2

"1.9

2.0

1.9

2.0

sk,/

2.5 2.4 2.3

4

2.5 . 2.4 2.4

2.5- 2.5 2.4

dP

2.5 2.5 2.5
k

2.5 2.7 2.6

2.9 2.8 2.7

.

2.8. 2.4 2.8

2.9 2.9 . 2.8

2.8 2.8 3.0

V

2.9 3.1 2.9.
- ,

2.8 3.1- 3.1

2.9 3,2 - 3.2

85



Disctssion: ,
a 41. V' k.

.

86

1,

Sixty t4 sixty-nine per cent of the teachers at all grade levels

asstgn,betweeti..44* and thirty compositions during the cou se of a year,

probably about one every two or threle weeks; The s re at Least one'.,

to ,two pages or ,ffe in thd great majority of cases at the senior livels,
, 4 '.

i
while Grade 8 teachers tend to give more assignments of a sharter length.

p

:10,. N. About one-sixth of the students in the senior grades, however, appear to,

I write less than one composition per month.

IP

The responses -concerning frequency of methods 'follow consistently from the
60*

goals and nature of the programmes outlined
.

in Parts I and II of,this report in
.

that comilsition is generally integrated with other elements of the English
.

.progryone and xi* formal grammar instruction is not an impor,ant. And
--4...

con-

stant concern. Nearly all the mean scores were:between the "often" and

"sometimes" categecy, (a similar pattern to the responses in other area!).

of this section - see Part t4.with most cluster*ng toward the latter. .

The derive
ft

ion of- ideas from various 5purces and the useof,subject matter
. , ..

for compositions arising foZreading,materials were the most amen used
4

* techniques. aviation in the methods of providing 111tcts and pre-writing
. i

and post - writing discussions fell mid-way between the two main 'response -

categories. More formal emphasis on-grammar a
4*
nd composition - -S cial daisies;

drafts, exercises -- -were less often used. There seemed to be little distind-

. tion between methods used at_the_three grade levels', with the exception
1 ..r r .

that Grade 8 teachers made aginally more use of grammar exertises and
.-

revision of drafts.

io

This lection elicited more "otper".responses from teachers an any
i

.

Other section of thequestionnAre. Many respondents noted addit nal sources .

or composition subjeCts: personal experience; films, photographs and tele-

vition; records an ,tapes; journals. Several other methods foi dealing with

,o,mposition-110-ov ment were also suggested, includin peer evaluation, selfl:' ,

correction, rewr ing, proofreading, and comparison Fit samples of g d

it

4

'writing.

4 t-) . Z.r .
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SUMMARY AND CONCLUSIONS

,Overall Results. "How well do secondary satOol students wife?"

This-prvey does not answer that question directly 'fot several reasons.

Host importantly, since the judgment of composition is among the most

subjective of all evalualtilie procedures, it rarely if ever results in

a clear set of qualitative figures. Secondly, variationsfin standards
4

may occurlpmong various groups of evaluatqrs; for example, what may be

acceptable Grade 8 spelling to a group of Glade 8 teachers may look

quite, different to groups of parents, trustees; business people, or even

the students themselves. Yet imposing, objective and unvarying criteria *

(such as, sayOdegiding that five spelling errors, regardless of word

difficulty, constitutes an unacceptable performance) would create an

artificialAnd 17ibitrary standard that Zbuld probably please no one while

the same time would be of little use for diagnostic purposes. Finally,

:fo
v-the standards of writing may vary from locale to locale; depending on the ''

skills, backgrounds and desites of the students involved and on particular

classroom situations. Hence a simplified qualitative judgement-(that is a

single.letter IF numerical grade) on the composition ability of Grade, 8

and 12 students would probably be of little use; perhaps in some ways, it is a
,

blessing that the results of the markers' overall rankings in each check-
,

.r list area'proved to be statistically unreliable (see Appendix).

This assess ent, however, does begid to answer a somewhat simpler;

but mare imports t question: not how well do B ;C. secondary students

write, but simply how do they write. 'Even here, 6640, the results

maybe interpreted differently by many groups... TO return to the spelling

example, is it a matter for.rejoicing that over two-thirds of Grade 12

studLts demonitrate a level of spelling ability acceptable to their

teachers, or is it a matter for concern that thirty per cent of tne"

students were found to be at an unacceptable level of spelling. ability?

Again, the amount of emphasis to be placed on various areas Should be

determined by a 'range of people whicn ihcluue parents, teacners

trustees among others. The comment? and suggestions which follow may

help such discussions begin.

1 .4
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A good diagnostic test should reveal patterns of strength and

weakness, and this assessment does provide information that ehoUld be

valuable for teachers and others in deertaiding curricular goOs and

methods. The results of the slqey suggest that student writing is :

neither as bIacls,as has beerrpicttired nor,'on the(other hand, as competent

as might be hoped. Stddent writing op the whole, may be said to be generally
.

acceptable to teachers at the_grade level for which it was prdduced. The

fact that over two thirds of the papers t both grade levels were cleaned
. .

to have a developed argument or thesis se ms remarkable, although the .'

nat:use of the topic may:havetontributea tothat high ranking, since

it set up a thesis by asking for a discussion of something interesting

or exciting. (That the area of clear organizational pattern wIs rated

lower than developed `argument also raises questions about the high.

incidence of a developed thesis.) Ite'stUdentsin both grades demon-,

strated acceptable vocabulary in 75-80% of the papers), as well as.

acceptable capitalization and andwriting (in 75-90% of the papers); triese

aiatie0ements suggest that stud nts have received a good grounding in thete

-iasic areas in the elementary glades, and further that vocabulary continues

/tp develop throughout the secondary school years. .

7
The Grade 8 results seem espeCially promising in that so many of the

students (about half)/were able to,deal with an expository topic by main-

taining a developed argument, shooing clear ,organization, and providing

1 appropriate examples. Since Grade 8 students might not be expected to

exhibit such skills, normally associated with longer papers,, the results

appear encouraging. For this area - the relatively low score'on developed

(expository) paragra) phs could considered aA of little importance at

this level.. What the other scores seem to show is.that instruction

should focus on sentences, both in clarity and structure,'with special
.

attention being paid to fused sentences, subordination /coordination, and

end punctuation. Expresding ideas in clear sentences could be the prime

objective Qf composition at the Grade 8 level. Attention to spelling -

improvement might also be stressed in the curriculimi - especially since such

a weakness is perhaps the most obvious 'error to most readers.
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Grade papert show.the same inds of strengths - vocabulary,

capitalization, handwriting - along with general improvement (even allowing

fpr higher standards) in most of th= other areas. Lack of claiity and

coherene is still the most evident iror, but here too the prOblem occurs

at the advanced stage of the paragr h and the entire essay. Although

sentence structure has apparently'im roved, problems with fused'sentences

and subordiyiion/coordination remai ; puictuation errors,, however, have

eve become more complex. .Paragraph

r skill areas, hoWever, with only

become mainly internal as sentens
74P

development is the lowest of the maj

slightly more than half the papers b ing judged acceptable. The major

problems identified again have to dolwith clarity and coherence; transitions

and logical development. Work. on spelling could also be continued, for the.

reason mentioned above.

The marking, of several papers f

standards provides a useful constant one recommended by several members

om Grade 8 according'to Grade 12

of the technical advisory and survey eats and should be a part of any

future assessment. The procedure does indicate that clearly different
...-

standards are imjosed at the va0ous evels, and it, seems to imply that

_students continue to meet and even im rove upon these standards throughout

their secondary school years: That °ler one half of the sub-sample of

Grade '8, papers met Grade 12 standards of accepcability in the areas of

developed argument, substantiation anc sentence clarity may suggest that
1

stadents'throughout the middle years y well be able to handle.more
..- . i

sophisticated and more intensive work in composition than they may be getting.

This method of marking probably confk,
1

e as well that handwritinand

capitalization skills need not be 'sire ted in the secondary grades. ....

O

ro

.4
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41,

Performance by Student Characteristics. Here th= results appear

ratherinconclusive at best. The superior perform ces of females over

malel and younger over older students - results 'hich follow.traditional ,

patterns - have little'significance for curri tilina development or Class-

room procedures. The tesults in the catego ies of,television viewing

and language background perhaps indicate urther specific research to

be carried out in these areas. The latter requires greater sample sizes,

for instance, in order to provide significant information. In the former,
.

although it might seem that students who watch a minimum amount of television

write better than thost who watch large amounts, there are too many variables

to determine a clear. cause and effect relationship; do good i4riters4nerhaps

juit witch ess tel as a matter ofcourse? what, in fact, do tpey watch?

indeeed, are the students' own accounts of their watehingtime even reliable?

If these indications, howe'ver, are accurate - that 61% of Grade 8 stu4ents

watch three or more hours of television.daily (at least th'ree times the amount
.#

of time they spend in English classes) - then teachers and curriculum planners

might explore ways in which to makese of these experilnces in the course of

language instruction:

Methodology. Composition experts agree that.in order to
.

learn-to .

4
write the student 'must write regularly; most also contend that the writing::

.
.

should be. commented in 'detail. While teachers 'at goth grade'leveli /-

seem to assign a,numberof compositions; more than half the students write
..

only one piece every two or three weeks. Yet yeekly assignments, even at

,the Grade 12 level where,emphasis could be plaCed up6u fully-developed

paragraphs,_ might provide sufficient practice time:,, Haler, if teachers

' are to increase the amount of writing practice given their students, they
%As

.must also (considering the number of students they meet) be given'sufficient

time to mark those assignme ts. Certainly,tooy mpre.time should be devoted

to pre-writing and post-wri ing discussions of studant,writing--these two

techniques rated between- "often" and "sometimes" on the five-point scale,
..

but any writingassignment, if it is to be meaningful to the'saident, must

i9clude both considerable preparation and subsequent discussion iifgeneral
-

strengths and weaknesses. Such methods might be expected to-rank much

higher infrequency. in addition, writing mightlie more often treated as

a skill complete in itself wittw formal lessons devpted xsikhe proesses and70.
. --

results of composition, instead of considerinpit,as %.mere adjunct to
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Of,
*.

.reafiing and/or literary analysis. 'Given the overall perfomences on the,

:
s

%:
writing, 4ormalsgralmaacal instruction (in the manner of "presciptive,

gra r lespons and exercises hardly seems warranted, although some
,

,,,,,,

. 1 4

, grammatical-or rhetorical ten6.On shdUld probably be paid to elements ,tention
. 1 ,

0

of sentence structure and pudtu4tion at all grade levels. . Others/Ise; the
r

. '. I 1

variety of methods used, the.fact that most,Of those'listed are used
.

1. s

"sometimes", andhe number of aadition41 techniques,sug4este4

indicate that, secondary feachers'ihow. considerable concern gor.dhe teaching

of,clea and effective wrliting. , A
).

4
t,

.
.

Marking.Checklist. .TheMarkiaeCheck.liat, developed by.the-Survey Team '

and the Management Committee, has'Onerally received praise fromteachers
,

.

who have had the opportunityto use it. Obviously, t4ough, V:le instrument
r

.beedsfurther development. Still to be resolved is the of whether

its ailute,to provide the statistically reliable data resul ed

from flawi in the Checklist, lack of training in its use, or the subjective
.

1 G

nature of marking essays in general. Nevertheless, the Checklist was used

.

.

by 35 markers to grade about 4500 essays in 31/4 days with only a few hours of
.

training; and this exercise provided data which may irove.dfagnosticilly
. * .

.

very vsifol., Certainly further refinement of the Checklist'and of various

methods dr mass grading seem ustifiable, so that even more detailed'end -

. .

consistent data might be obtained fin the purposes of curriculum development.

joo, many teachers at 'various levels of secondary and. universty work

TAW' received copies of the4hecklist considered it valuable not jUst'as.a

means of collecting information from e'large sample but also for providing
,

individual' etudents withla comprehensive specific guide to theit own writing, . ..

. ..

skillswhich could-bhenkbe measured at'different times in their careers.
,r7' '. . . ,

Given wide-circulation asiongieachers, the Checklist. could itself become a
- .

useful tool inLthe teaching of compositian'and in the training of teachers,, ..'

J

-4.0

as well as for diagnostic purposes.

10t,
r

.11

b
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, .

.,;, 'The following:specifi6 recommendairons which.derive :from thev

,

preceding discussion,, fall into four major categories: curriculum,

methods, assessment and res arch. ,

. .
.

. ,
Ourricurum'

. .. , ..

..' . -...

17"..Prograt;Mes%ahould be dsigned 'to. encourage more regular

written work%by students, ReAaps as much as at 1.bst one assignment
-.A . ..,

.

, per week althougHrtAse'may,Often involie just single paragraphs
.

. ,
.

evetiat the Grade 12.'livel: HOWEVER, time must also be,.;11owed for t .

.
.

teachers at all levels to mark such assignments thoroughly and effect -
ively.

!)2
,

,

2) Current curricula should focus on specific weaknesses ateach

grade level: sektencetlarity and development, and punctuation at Grade 8,
, -

sentence structure,and.paragraph development at Grade 12. Al indicated V

in Part II of-..the 'report, as well, composition texts that would enable

teachers to workespecially with sentence and idea generation should E4

found. . -

Methodology

e

3) Teachers should e encouraged to devote time to writing and

rhetctric as avnique subject of instruction not just an adjunct to

the study of literature or reading.

4) Pre-writing Uscussions dealing with requirements otand

approaches to a composition agsignment - and post-writing instructional

sessions should be seen as indispensible parts _of the writing process.

5) Given television.vlfwing habits, especially at the Grade 8

level., teachers might exilore various techniques of using this massive

television experience in the English programme (e.g., writing review's

of shows., character analyses, new or ,different endings, clear synopses
,.

10

..
4
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# .

for non - 'viewers; exploring dramatic techniques; expanding vocabulaiy;

developing critical awareness.)

" Checklist
3.

6) The.Department of Education should continue to refine

not only as an instrument for mass marking but as a tool which

available#to all teachersfor assessing i'stUdent's. individual
4

93

I

the Checklist

mightobe made

progress.

7) The Department should also explore alternative types of tests and.

marking techniquesinvolving trained markers'familiseWith the Checklist,

various kinds of markers, cinstaht (single) standards, multiple markings, of

a'single essay - in order tO'develop.a Clear and effecti;fe method of
. .

diagnostic analysis across the province and even within districts.

...

g,

Re'sea ch and Development'

'-

8) Further research m4ght.be undertaken into the effect of television
''

viewing habits and ianguage background on composition.
. .

0

9) Local 4oardsand Faculties of Education and Departments.Of English

in post-secondary institutions should ensure that'all teachers and teacher's

aides have sufficient pre-service and, in-service training in

Perhaps writing workshops, linguistic services;:and rheteht

could be made not only part of on:campus offerings but could

district areas as -well.

composition.
.

refresher sessions

be provided in

10) Finally, a diagnostic assessment of student writing should be

carried out on a regular basis, perhaps every four years. 'Certainly it
Ni..., . .

would be useful to survey the presentGrade 8'Students when they reach Grade 12.
,

strengthsNot only would sbch assessments identify Changing rengths and weaknesses 1n'
..

,
,

.

the writing,but the gradual build-up of information wtuldvrovide the public

with reliab]/e information on ttie,state of teaching and, learnidg of composition
..

. .
.

_instead of vhe present varying methods of.eyaluetion.and subjective judgement
,

on the part of many different pdople'which foster suspicions and unpleasant
-,. 0

0

.s
H

feelings on all, sides.

a

4
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1976 GRADWEAR a B.C. READING:A4SESSnli
A PILOT STUDY

Number of students 'tested = 34626

DOMAIN 1. - WORD IDENTIFICATION

OBJECTIVE:)
1.1. Visual Memory
1.2. 'Phonics" .

1.3. StruCtural Analysis
1.4.' Context
1.5. Dictionary .

gilATANz. - COMPREHENSION OF
PROSE mACERIALS

r.

OBJECTIVE:
2.1. Main Idea .

2.2. Important Details
Sequence

2.4. ,Logical Reasoning
Puppo-se

ik..5 _1.

108diN 3. - COMPuEHEmSION.OF
_ FUNCTIONAL MATERIALS

OBJECTIVE: 7
.3.1. Locate Information
3.2: signs .

.

34,131. Road daps ,
,

1. 3.4. Product Label
\ 3.5. Arithmetic Stdried

. PROVINCE:iIDE
Resultsby Domain el, Objective

AVERAGE SCORE 0 20
(% correct)

6Q 80 too'

73.0

.98.54
74.6
61.0
74.1
56.9

e 69.0

72.8
73.9
67.1
70.2
61.2.

70.8

710 .

8'W5 . .

59.8
75.9,
6.5

.

'

.

4

k

.1.r
.

.

. e

.......

-

4

..

o
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.,

.

.

+

+
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+
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RESULTS FOPEACRitST ITEM1

.DOMAIN 1.. WORD IDENTIFICATION.'
4'

OBJECTIVF 1.1."

\si
The student should te able to use visgal 1

memory to recognize high frequency words. ,I
J

.

. .70
(Note: words were randovly 'selected from Johnsonts.,:-"Basic .

Vocabulary" list atd all students, responded to the 12iteuis
shown below. Teachers said each word aloud and then used it in
Ake sentence given. .

these item appear-or. page 1 of the student test tootlet.)

2.

P: Value stand. Error
.

The dog bowled because it wasYh'ungry.

A beic.ause

13 been
C before
D behind
E believe

omit ,
. .

'wild already finished the game when
hey arrived. a

A all
13 almost

-
C alone

alLeady,
..E always

_ omit

A '99.2
B 0.2

c o.f
D 0..2

E 0.1
0.2

A 2.4
B 0.3

,C O.3

D, 96.8
E 0.1

0.2

0.0
0.0

0.0
0.0
0.0
0.0

0,0
0.00.0'
0.0 tit

0.0 .

0.0

3. 1 was thrown from my horse as it jumped:.
the fence.'

t A,' '.

A home A iA.F. v0-
z 8 house. - B. 1-7*-A. :lf:',9.0

C how ,... .*.e;i31.1 . 0.O:',
.

D 4 horse .. ,:- '.1. t.' ..,'..,..;..'-.. AY 91.4::. 0.0.
,.-.-E bi's , . '4-

!. , ..,

. . E <1.14.-. 0.0.-
. .>

/
'

(1 Note: The resules shown here arOthe,percentages
answering, each item.correctly.)

b

sfuivilits. .
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('here itet,appear on page 1 of the studentmtest booklet :)

I

1

1 P. Value Stand. Error

.41

4

.

-4: Have yoll ever gone to the, Williams
'Lake Stampede?

A abnl .., , ..A- 99.1 ,0.0

B gcing B 0.3 0.0
.

C Apt . C 0.1 -0.0
D ..,got , ; -D 0.2 0.0

E gave E 0.1 ' 0.0
omit' 0.2' 0.0

- -5..N. I li-ke-t-o- ea -t- corn -on .the cob.

...-.-

. .A left' A 0.4 '0.'0

ii let B 0.1 I44,f1.

C light , C 4) 0.5 0.0'
Dl4e ... I.

.:..D 98.9 0.0..

E littig .:. E 0.1 0.0
... -

omit , 0.2' ,0.0

- .

6. "Plea'se come into my office", said the 4

Octor-

{
t ;' : A said .

.
..4.;ik .99.2 b.o

B. sys. -. B 0.3 0.0
. -

C see
. C 13.1 0 . 0. .

..- ,
D she -D

E say - .

E 00:12--------4/"°

).. omit .- , 0.2, .0.0
. , ,.

2. The fishing, boats -vent out at dawn,

A, :,itant. A 1.0 . 0.0
Weu.t ... B 98.4 0.0

C were, C 0.2 , 0.0
4 D wear D 0.1 0.0

wi,4;h E 0.1 0.04
omit 0.2 0.0

8 Are you sae that this is ttier right road?-

-A scale. A 0.0 0.0
B .114e. B 0.1 0.0'

,C soon C 0. 0.0
'D should
E sur2 E.`

'0.0
0.0

omit 's0.2 d.o

A

i.

.

..
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.

(These items appear ors page 1 of the' student. test booklet.)

(N),

P. Value Stand. Error
4

9. We had to use a nylon rope to climb. the cliff:

A us A 1.5, .

B use ..... ; ..... . ........ ... B 95.8
C used C 2.34

D ; until D 0.1 .

E under .4, E 0.1
omit o 0.2

'....A
,

10. who was the first perspn to fly across. the
Pacific Ccean? )

A what ,- A 0.1
f. B when. < - B Oil ,

. 14'
C. where C 0.1'

D which - I.
,,, D. -4..24

. E who t : E '99.4
. ., emit '7 t 0:2

0.0
0.0
0.0
0.0
0.0
0.0

.

.

..

0.0 -',...-.

0.0
0.0
0.0
0.0
0.0 % I

A r

41. /he 'detectives found nothing- il the locked'.
. ,

room. . :
.

. r A nothing ....I A 4.. ..i A 99.3 0.0'

B number B .0.1, 0.0
.

C night' . C, 0.1, 0.0
D never D 0.3 0.0

.

E next E 0.1 0.0
omit ' 0.2 - ,0.0

' -% 4

.12. Parksville is a town on yancouver"Island.,

A . take
B 'table
C took
D town 4
E tune

omit

A. 0.1 0.0
B 0.1 0.0
C 0.1 - 0.0
'D 99.3 0.0

74. 4

Vlitt
1 OD

e

E 0.2 0.0
0.2 9.0

I

r-
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Tne tolloO.ng stories ware used for Objedtives1.2. tai.ouga 3.1.:

.

sia.1 I .7 _WI 122L121 iA2J . .

One day, Amy the Ant took ber lunch to tae pare. She sat
upder a .t.'ee and started to eat. Theh some boys eau girls came

. over. Any gave them some food. It was a fine day tor a picnic.
--..."

'

.

STORY /-:.Iest Booxlet Fey& 4
John and Sam were hunters. They. woke up one moraing to find

4 rabbits in their, traps. John said that ae would use kis 'rabbit
to feed 'ni.s family. Sam said, "J9hn, you are too4ish. If you
let your rabbit go', he will lead you to a rannit 4010. Then you
can shoot several and nave a lot or meat." Joni didn't like the
idea. He told Sam to carry gut the plan by aimse...t. `J can cooked %.
his rabbit. Sas followed'his_rabnit into the woods. Late; in.
the day, Sam, returned. He sad no rabbit at alp ano no food to ,

. feed his family that night.
,

STORY 3 - Test Booklet Page4--
dr. Popper was a house painter, but what ae really wanted to

duo' was travel to the South Pole., When he wrote .to Augural brake
at ,the Souta Pole, telling him how funny he tnougat penguin's'
were, he never expected to get an answer. But admire. aake aid

'answer. tie sent Mr. Popper a live penguin:
Can you "imagine having a live penguin for `a petZ 'sr. Popper

named his penguin 'Captain -CciZI--and made are a note.ln the
refrige,`.etor. .;lit!

it was not long; however, before Captain *.:oot oecame to
lonely that he would not eat. The'ieeper of 4 lac4ealuarium
sent mr. Popper another penguin, named Greta, woo was .1.osely too. .

To take care of the penguins, Mr. Popper had 44 refrigeration
plant installed in. the celImr. fief ore long Gieta.and Captain.,
Cook sad ten baby penguins.

Altnough yhe Poppers became very fond of foe pen-guins,. the, *
birds baused,4any problems. The problems they causes make a very
funny story.

.. ,.

SIGH
,

Y 4 : Test Booklet lege 8 . .

---melen Keller was bora in 1880 in ruscumbia, 1Laua.ma. When
sae was two years old, she lost her sight and hearing as the
result -of; an illness. In 188b she became tae pupil of Anne
Sullivan, who taught Helen to "see" with aer fingertips, to
"hear" vita her feet and sands, and tocommuq..cate with other
.people. miss Sullivan succeeded in arousing He4enss curiosity
and interest py spelling tae names of objects into net hand. At
the end of tnree years Helen had mastered bota the anaal and the
braille alphabets and could read and write. She Degas 'speech
lessons., in /1890 with Sara12)1E1111'er. lielen entered Badcliffe..
College in 1900 aid was elected, vice - president. of wet freshman
%class. tter, graduation,. Helen began to studvtat problems of, 1

..4

the blind."*Sae toured tie United States, Europe 4 d Asia, giving .

lectures on behalf of the handicapped. Sae also bte, many books,
and articles, including an autobiography of her early years.

...
,

rt 1
l
,,..,

,.
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,..,.
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I OBJECTIVE 1. The student should be able to use common I

I
, phonetic skills through a knowledge of I

I
, such elements as rhyming words aiid sound- I

I
. .symbol relationships., .. .1L--,. . --4. J

4

P. Value Stand. Error
. .

GO rhymes with SNOW. Fin' the word that
:rhymes with TREE.
(item 5 on page' 3 in test booklet A r story 1)e.

A treat'
B seem

leap
D pea

I don't know.

A 8.4 . , 0.15
B 2.5 O.08
C 1.4 0..06

D 83.0 0.20
E 4.2 0.11

omit 0.3' 0.0

,...- Wth-ch of \these words his a long" vowel tdundt
i

. (item .11 ón page "5-it. test. booklet A 1 sorry ,2
.

A ,let i -/
. .
A 4, 4 0.10

Jr

B Woke .B 34, 8 0.23

*
C -rabbit C 9.9
D hunters D 7.5-
E 1 don' know. E 3.4

omit k , 0.6
.

The story says "...he will lead you to a rabbit I

hole." Which word
_

rhyll.es with LEAD a it is
used h-ere? .

(item 11 on page 5 in test booklet B'. - story 2)

A red 4A 2.8
B dead

\
B 22.4

' C few], C 68.P
D friend .

D 2.2
E I don't. know: E 3.7

omit-. N .1' 0.4-,

1 0.1?0.1 .

0.10
0.0

.0.09

0.22
0.25
0.08
0.10

0.0

(* Note: Eac .i+emfr.om Cbjec.five 1.2. to the end was answered
by half of the students. olf at as erisk appears, the
district results are significantly dfferent from thee
rest of the province at p<..05;" of erwise the results
are. not. significantly aifferent from a statistical
point of view.)

11

-

4

t
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4

3
Wfiich cne of thfSf words haS" a silent 1Ptter?

(item 16 or. 'page 7 in to s' booklet B story 3)

P. Value Stand. Error

A 'ford
.B plant'
C never
D answer .

don,* know.
omit

In which word do =s %HO ficutd the sa
it does- in 'CENT?
(item 23 cr. page 9 ir. test Loolsle7, B

,

A .spvit
elotted

C curicsiy
D vice-Er esiderf
E I dor, t krcw.

omit

4

I.

1

ti

A 4.2 0.1.1

B 2.3 0:08
AC, 3.9 0.10,;--
39111D- 84.5 0.19.- '

E 2.7 0:09

1.5 0:0

- story 4)

.A1

41.4,

A 14.0

B 4.2

C 14.1

D 58.1
E 6.8

2:6

0.19
0.11

.0.19
0.27
0.14
0.0



F
I OBJECTIVE 1.3. The student should be able to identity 1

, 1 .such aides to structural analysis as t
'.

I
piefixes, suffixes and root worlds. 1

1
a

4

A- 9

P-Value Stand. Error

Thv words }.ELPFUL and WORKABLE-have suffixes.
Which word below has a suffix?
(itrm 17 on page 7'in test booklet ii - story 3)

A matcn' . A 4.9 0.12
lonely B 50.4 0.27

C re peat C' 18.8 0.21
D problem D 9.4 0.16
E I dor'* E 14.7 0.19

omit 1.3 0.0

bLAN.BIRD and STRAWBERRY are.tompound words.
Which cf the following is a compound word?
(item 23 on page. 9 in test booklet.A - story 4)

A Illness '

B tingertips
communioa+e.

D . hardicapted
E I don't know.

omit

A 11.5 0.17,

B 58.6 0.26

,
what is the root word of STARTEN

(Item 5 or. page 3 in test booklet B - story 1)

A sta 7 A 1,3 0.06
B star. B 6.1 0.13
C start C 85.6 0.19
D starts e, D 4.4 0.11
E I don't know, E 2.4 0.08

omit 0.4 0.0

UNTES are PREVTLW both have prefix. Which of
th?'woids below Lad a prefix?
(item 12 or page 5 in test booklet B - story 2)

C 5.1 0.12
D . 14.1 0.19
E 7.4 0.14

1.8 0.0.

.1.

A family
B foollis .*
C biesel ., .4

D returned'
E I dor.* know. 3

omit, '

A 7.8 0.14
B 10.3 0-.16

C" 12.7 0.18
D 49.6, 0.27

rE1*,16.7 0.20
0.6 0.0

;



A-10

I- ' 1
I OBJECTIVE 1.4. Tire student should be able '1.,o use context I

1 to determine the meaning of a word 'in a 1 -

1 . sentence. I

L - J

P. Value Stand. Error
.

At the -end of the story it says, "The problems
-THEY caused make a .very- funny storr. Who are
THEY?
(item 15 on page 7 in test booklet A - story-3)

A

kl

C
D
E

Mr. Potter's-Etpuins - ....
Mr. Popper's children ' .
the keeper of the aguarimm
Mr. Popper and Admiral Drake
I don't know. .

Omit \

A
B
C

D
E

p1.6 \
3.9

2.5

5.5

5.7

0.70.

The story says, "Helen had MASTERED ' both the
manual and the braille. alpha What is
the meaning of the word .ASTERED in this
story?
(item 2 OE

V, -

page 8 in test booklet A - story 4)

0.21
0.10
0.08
0.12
0.12.
0.0

A taught A 15.4 0.19
B started B 3.3 0.10

fC learned C 48.2 0.27
at controlled D 21.4 0.22

I don't know. E 10.5 0.16
Omit 1.2 0.0

The story says, "iroy "gave THEM some food."
Who is THEM?
(item 3 on page 2 in' test booklet B --story 1)

A some ants 'A 6.0 0.13
13 some birds i B 2.9 0.09
C some trees C 0.3 0.03
D some children D 88.5 - 0.17
E I don't know. E 1.9 0.07

Omit 0.2 0.0

The story says..."Then you can shoot several and
have a lot of meat." SEVERAL means:
(item 9 on L.Age 4 i'n test, booklet B story 2)

e
A a gun A 4.8 0.12

a rabbit B 7:6 0.14
C a few rabkita . C 78.1 0,-22
D birds ,and animals D. 4.7 0.11
E I aon't know. E 4.1 0.11

Omit 0.5 0.0
"114

4
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' I OBJECTIVE 1.5. The student shodld be able to use a 1

. I
dictibnarY through a knowledge of r.

.

I alphabetical order., guide words, etc. I

L -,- .4 .....6 -.0

A-11

.
. .'

.

: .
P. Value Stand. Error...

' Which one of the. following words appears FIRST
. in a -dictionary? ,

.

.
,

(item 6 on page. 3_in test booklet A 7 stqty, i)-
'

L-

A past A 7.3 0.14
8_ kark 4 89.6 '0.25
C pic...n.it ,

a .0 t C 9.1 0.16 .
D playground 0 4.7 0.11

' . E I don't know. E 8.6 -4.15
Omit - e 0.4 0.0

.

-,
. ..

which of the folLoWing shows you the correct way
to "say RhEBIT? .

.

. .

(item 12 on page 5, in t st booklet A - story 2)
0

.A1 ., nab ft .

8 rab 'it .-

, C tab it
D ra bit ....4..3 ..

E , I don't know.,
-. (*fit

..

. .

,

c '
o

'

A 39.0 . 0.26

.B 7.5 0.14 :,
c 8.9 . 0.15
D, 31.1* 0.25
E 12.5 0.18

0.7 0.0

Look ai this dictionary page:
Which ONE. of the folrowing words liculd also be
an this page? , '

-' (item:10 on Epage 5 ill
,

test 4?,00tlet B wi story 2)
.

r- -... --, - -....-..- 1

I r e n t*, , I A" rabbit' A 18.7 .0.21
I , I B river B 42.6 0.27
I . '

1. C .. rubber C 4.9 0.12
I ...^

I -
-. C .- trap . D 8.1 0.15

I rope I

. E' I don' t 'know. E 21.9 0.22
L J Omit 2. 0.0

,

The story sayi:..tuMr. Popper was . a house
painter." Which or the following dictionary
meanings fits the word PAINTER as it is used
here? .. v

.1

(item 18 on page 7 in test booklet Is - story}
,Z.

we

.te

A an artist 1 A 14.1 "0.19 ..
5 an American moXntain liin B 0.9 P.P(a.
C a rope on the front of .4' boat C 1.1 0.06
D A person who mints woodwori D 76.4 '0.23

'., E I dgn't know. E 5.7 0.13
k

Omit s 1.3 0.0 .

11 r-O .. .
, .

I
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DOA IN 2. COMPREHENSiON OF FRCSE MATERIALS

A-12.

r..._ .

I OBJECTIVE 2.14. The student should be able to idantify't1;e I
.1 : main idea of a paragraph or longer I

I - . passage. , 1.0.
C P. Value Stand. Error

'What is this story..mainly about?
(item .1 on page 2 in test booklet ,A - story 1)

A An ant and a grasshopper.
An ant that want on a picnidz '

c' Some children who had a picni.
D A.'-park where you could have picnics.
E I don't know. .

Omit (

A 3.1 0.09
B '74.3 0,23
C 13.8 ..0:18
D 5.6 0..12

E 2.6 0.08
,0.3 .0.0

What is this story mainly about?
(item 13 on page 6 in test booklet A - story 3)

4
4

1 di A man who looked after ten babies. A 5.2 0.1.2IL A mad who keRt awains in his Noma_ .B '78.4 . . 0.22
mg% A man Itto went to look for*, penguins.- C. 7.1 0.14-
D A man Who gave penguins to an aquarium.D 5.3 0.12
E I dori't know. . . E 3.4 0.10

Omit .r 0.5 0.0

What lesson can you learn trdalthis story?
(item on 'licit 4 teat booklet B story 2)

A A rabbit is neter easy to trap. A 23.1 0.23 .

st B TcoMank cooks spoil the broth. B 1.4 0.06
C Hunters are smarter than rabbits. C 4.0 0.11

- D Baling somgthit' is bet/er than riskiai
, haling go,thinga, B =, 66.1 0.26

E I don't know. E 5.0, 0.12
Omit' 0.3 0.0

.
what is this story about?

(item 19 on page 8 in test booklet B - story u)

A A person who was born blind. A 9.6 0.1-6

B A famous speaker who became blind B 7.8 01114

and deaf.,
`C A blind teachexwho taught deaf people C 4.2 0.11

to speak.
TY I blind and deaf."Iirl who lauged- to

read aad D' 72.3 0.24.
E I don't know. E 4.8' 0.11:-

Omit 1.2 0.0

16'
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A-131-

._r_
1 OBJECTIVE 2.2,- Tire' student should bo.gbleto. identify and I

relate important' ind suppoctAng., details.. V-.4, . . _.._T""-"" 4 -----c---,e-.....
, , OS

..-
.1k

, - e

.. ,.
0

, 'p .k± Valuk Stand. Error
f

What did John think 'of Sam's. Alen? 7.

('ite* T oif page 4 in test,b,00klet,g Stqrf.2)

A He di4.01t like Ihe idea.
H. He thought it might =wqr17..;
p He thought it bias very funny.
D He thought it6was a 'splendid idea.°

E . T, don't% know.
Omit 6

a.

a

.
A 10.3 0.16
B 3. 0.10
C 0.07
D th205 / 0. 08

4E -1.1 /
0.3 0 . 0

0

/,i!ken.dcid H014n .Keller study the Aoblems of the
. ,

=

...-

-blind? =

(item 21 110 9. in test booklet. A.- ,storl 41
c

. . . . .
, . ..

*4 :Ai a subject in College. . A' I :6
A B Before, deciding to 4o.to.college. 1, II, '7.0
r,.. :, C After she gradAlted ,from colleste ......*C',48.4

D During the time. she was taught by, s D 24.1

don't
° .

. ti

E I don't kdow.. . ,
;

. E., 7.5,

. 4 it
Pl

'' °- . 1.1
...

k
.

Where was the plordc? .
.

(item 1 on. page '2 le test booklet 5.- story i) ' ..

,, ,

'

075

.

A' in a RArk -7
..

- A. by a river
C o up in a tree.
D in a playground

'E I don't;krow:
Omit

Which of tohe following is true of Admi
(item 14 .0 page 6 in test booklet.13

Ea

A He made, refrigerators.
B He was at the Nbrth Pole. I
Cit H4 wanted a penguin for a pet;
D ,,He sent a Remain to U.., EaRgr.
EE. I OorTt know.

Cult -

... t94,6
fr?' 1,3c 1.2

. 4 ' 1.2
E 1.3

0.2
, .

1 Lttkk 140

'story. i)
.

°.+A 3.2 0.10
16.6 p.20

.t 11:3 17,,
. : 1):**.(12 . 4 6.26

E 5.2 0.12
0.8 0:0 is

a
s4t

s

0.17
0.14
0.27
0.23

0.14,
..0.0

3$0111.---

0.12
0.6
0.6
0. 6
0.6
0.0

as



quJEctivE 2.3. Thy student should
the sequence of event's
longer pgssage.

L

. A-14

4
B-able to determine

a paragraph or j

.
de

What did Amy do FIFST in the'story?
(item 2 ot page 2-in test booklet A -. story 1)

J

P. VAuyi Stand.Error

A She had a picnic.
B Ste ate her lunch.
C She climbed a tree.
D She we to a Rark....

E I don't- know.
Omit

A 6.0 0.13,

B 10.1' 0.16
'C '1.0 0.05 ,
D ' 80.8 0.21
E .1.4 -- 0.06

0.4 0.0 .

Which one ot these eve fr is happened LAST?
{(item $9 on page 8 in test booklet A - stery.4)

.

A Helen learned braille. ' Ar

8 Helen was torn in 1880: Bc.

C' Helen entered Radcliff4 C

D N4elen became 'a pupil of Anne Sullivan. D
E don1t kndw. E

Omit

' What happened FIRST: in the story?
\ (items8 on page 4 in test booklet D - story-2) .

. .

A Sam let his" rabbit go. ,'
\,_,

A
8 John cooked his rabbit. 48

,

CSmfogOied his rabbit into the woodt.c
e hunters found rabbits in their
trps. ..... D

E I don't Allow,
i,

Omit, /

Which of these happened SECOND in the story?
litem 13 on page 6 in. test booklet B - story 3)

;A Mr. Popper wrote:to Admiral Drake. A
B Greta and Captain Cook had ten babies. B
C- Admiral Drake..ient fir. Popper a live

C
- -penguin_

.., D Mr. ,Popper had a refrigeration plant D
put in his cellar.

.
E I don't know. r E

0mj.t t -,...

\..

7.2 0.14
7.3 0.14

65.0 0.26
11.6 0.17
8.0 0.15
0.9 .0.0

8.8 0.15
8.7 --4'"- 0.15

6.6 0.13
,

72.7. 0.24

2.7 0.09
0.4 0.10

31.2 0.25 .
8.2 0.15

49.7 .0.27

8.3 0.12

4.3 0.11
1.0 . 0.0

.IffAse

P.

.
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1 OBJECTIVE 2.4. The student should 'be able to apply.1
... ,1 logical reasoning skills itthe reading of 1-

:,I a. paragraph or longer passage. ,
I '

what did the traps do to the rabbits?
(item 8 on page 4 in 'test booklet A. ,- story

. ' .

A' killed them a . .
B caught thetn alive and unharmed
C caught, skinned and cooked them
D- crippled their so they c9uld not run
E I don't know.

,
Colt , -

. .'

According to the story, which of the following
r .

is a FACT?
(item 9 on. page 4 in test booklet A - story

. v

2)
.

P. Value Stand.'Errcir

A 14.8 \-d0.19

B 5.7.1 0.27
C 7.8 0.14
D 13.3 0.18
E 6.5' 0.13

0:4 0.0

2)

-lc

_t

. ,

\ .

A 24.8 0.23
B 48.0 0.27
C 10.2 0.1'6,

D 7.3 0.14

,' I: 8..6 6.15
_..... 1.0 0.0

c.

A John is fooliSh.
B Sam let his rabbit go. nt ...... ........

C Sam is A clevpr huntx.r.
O All traps kill animals.
E I don't kr.ow. '

omit A

. A .
why did Popper make Captain Cook's home in aMr.

the refrigerator?
(item 1L on page 6 in test booklet A - story 3)

I

A Penguins like'milk.' 1 A
a Captain Cook was lonely. B
C Penguins like to live in cold Elac12.1 C
D Captain Cool had always Lived in D

a refrigera tor.
I don't kroy. E
mix ,

'Which of these statements is NOT important in the
story? ,

(item 16 on page .7 in test bock-let A - story 3)
...,

A nt, P22er was a house lain Ls .4.- A
-B fir.* Popper wrote to Admiral Drak-e. B

a c. Captain-Cook lived in a refrigerator., C

. D' Hr. Popper thought penguins were funny.D
E I dctni+ kr.ow. 0,

.'E

Omit . a -,:.

N

,.

.

0.7 0.04
8.3 0.15
83;4 0.20 -.

4.3 0.11 .

2.6 0.08 .

0.7 0.0

.
.

59.3' 0.26
8.2 0.15
6.9 _0.14
19.7 0.21

4.5 0..11

1.0 0.0

0

e



.

I
I

C .

. P. Value

What was' the weather like that day?
(item 2 on page 2 in ,test booklet story 1)

A wet
8 .cold
C foggy.
D sunny

"E I don't ow
Omit

.wq

How did you knew that this story ls NOT true?
(item .4 cn page 3 in test booklet B - story 1)

A-16 .

Stand. Error

A- 2.1 0.08
B 3.8 0.16
C 0'.8 0.05
D 84.8 0.19
E .8.3 045'

0.2 0.0

. ., .

A Ants do net eat. A 2.3
.

;4).08

B Ants eat lunch at.hom0 4 1, 8 4.3 .0.11

C Ants are not found in parks.. . C 3.9 0.10 '

,D Atts,dg net give Children food. D 78.6 0.22

E I don' know. ' E 10.6 0.17
Omit , . .

.
0.2 0.1)

. ..

What dots tl%e author describe about' Helen Keller?
(item 20 on page 8 in test'bocklet 8 - story 4)

e

A tow she lOoked A 3.2 0.10
8 kow 9te played the piano B 1.5 ' 0.07

.0 what she liked to read C. 4..9 0.12.

D witat snQ learneZ to do D 83.2 0.20
I don't Xnow. E 5.5 0.12
Omit

which one of these statements about Heltn Keller
is false?
(ltdm 21 on' page 9 in 'test booklet ,B -.stoty 4)

1.5 0.0

A She could gnjoy music. A 45.4 0.27
B she-Could travel widely. B 21.0 0.22
C She could read and write-. C. 13.8 0.19.
D she,ccuid communicate with othei peopleD 11.9 0.17
E I don't krow. 6.2 0.13

Ontit 1.4 0.0

120

c

,-
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1 OBJECTIVE 2%5.* The student s,houid.ls, able to determine I

I
f the purpose for reading, a paragraph or 1

I
. longer. passage. .

.

1La- r"--- r- J

*

. ..
-. --.".. .

... . I.
y would you read the Orr of t12e' storY ,about .'":-. .....

Amy the Ant? .
,

., .,-.
(item j" or, page 2,- in, test 1:43aftlAt A - starer :.1 ":';-: :'... .-.. ,,

to .

P. Va ue Stand. Eiror

.,.
A ' ' "Tao learn '03ou'V'ant; fkliIieP.0. - " ic..L.':";41'0:1 , 0ii ',.--

Bo,: .-':11:0,. read a ',mystery, story.! ;:.".:-, . ''' 4'7:3:8 "0.10::!

c - %.fio -en.16/ a lake-belieNfe.:"Std4... C 62.0' 0,26
D To learn how children'solv.e,their . D.: 1.24 0.18

problems. ..
-,..

E k.'I dorat, know. ..E 11.2 0.17'
Omit .. 0.4 0.0

. ,.,,
. Why y.pu think the author 'wrote this story? :,,,,

.

7,-.';,-. Weil -10 on: page, 5 in test booklet A - story.1-7.2.)
.

.. .,;
A 't.o scare you A 0.9

tB to. make you laugh* B .:2.2

C _to :teach/vow songthing .... C' ''.88.7

, . D to" share some beautiful language D 3,4
E I" ddnIt know. , "4 . - E 4.4

.Omit' 0.3
4

.

0.05
0.08
0.\17.
0.10
0.11 A*
Q.0

Why dd you think the auther_wrote alRo'iii Mr.
t pe n , - :

Po-p,V0s p ng Ui SI*
(item"1".5., on page 7 in test b,Ookleti 8*- story 3)
1 i-

--- 7. A to 'Acare yott 'A 0.9 0.6 , ,.

B to ,make Lgu laugh B 41.2 0.27 i
C :.to. teach' you about explorers C 5.5 7 0.12.
DJ- ,:to' teach you flacks about penguins, D 43.2 0.27

""'' Ec---.I donyt know. , E. 7.4 0.14'

Dmit 0.8 :.70.0-' :t .

. 0,

,
-44:4Y- might you read Helen! Keller 's- story about' -..,

-herself? "; . .
.

(item 22 on 'page '9 in-test booklet -*B' °st u)
...

ory -,

... *- .

.

A to [lad a huniarous story .A 4.9 0.12
to fAld out about eyesight B 12.7 0.18

C to learn" about komeorte Ilse's life ... C 52:9 0.27
D to find out about new teaching methods D 19.2 0.21,
E I don't know. 0.15'

Omit 2.2 0.0

I oi
01,
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OBJECTIVE 3.1.

r
.

DOMAIN 3. CoMPREHENSION OF FUNCTICNAi HATERIADS

A-18

1,
The student should to able to rocate I

informaticn using such reference aides as I

bibles of con+onts, titles and'i
4 classif ications. . I.

.
,.

. .41.
,

which book would t11. you what .peng.u.ins -eat?.
(item 18 cn page -7 in test booklet` A - stoky. it

a
A ' an atlas A 8.6 .0.15
B a dictionary, B 13.7 0.18
C an encycicpadia C 68.4 0.25
D a telephone directory - D 1.0 0.05
E 1 don't know. E 6.8 0:14

. Omit
z 1.4 . 0,0.0

4

If you , wanted more inf ()falai. ion abo-ut Helen .
5 holler's life, in which part of the library

would ycu look? ,
(item 22 on page 9 in 4ezt booklet A - zstory 4)

7 .
;

.1
A. Fiction. . e A. 38.9 0.26
"B Non-fiction.z B. 50.6 0.27
C I 'don't krow . 0 8.7 *0.15.

t ,
P

Ord t 1.8 0.0
.$ o

If you wanted to. read more adventurel.atoriee
about Amy the Anti which book would you read?
(item 6 on page In test booklet B = story 1)

A The Cat in the
-,

Hat. 14
B Golar., Book of Insects.

. C Ami the Ant Goes to Sea.
D Jdnior -Science Encyclopedia.
E I don't kn.ow.

Omit . . ...

N.- P4 Value Stand. Error

A 1.9 -0.07
B 7.9 0.15
C 83.1 0.20
D 2.1. 0.08
E 4.6- 0.11

9.4 0.0

.

A,t;

:

I

"st
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P. Value Stand. Error

Here, 1s a page from a book called ALL ABOUT
PENGUINS.
(item 17 on page l in test booklet k - story 3) (

L

Table of'Contents

Penguin kabies Page 1
Food for Penguins Page 26
Penguins 41 the' slater Page 38
Penguins on the Land Page 54

If you wanted to' find out, how penguins swim, or
which page Would you start to look?

A Page 1 A 5.4 0.12 .

B Page 26 B 2.6 0.09

C .kage 38 C 83.9 0.20

Page 54 D 2.1 0.08

E I don't know. E 4.3 0.11
omit 1.3 0.0,

4,1

w.
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,

---- - ---- --- --- - 1

I OBJECTIVE. 3.2. . The student should be able to understand 1

I signs.: 1.
I.

If you are walking, which sign tells you what
tp do?
(item 24 on page 10 in test booklet A)

A

B

C

SPEED UNIT
30

1

1

---1

1

J

r

i

I.

I.

LEFT TURN:
, ALLOWED .

PEDESTRIAN,'
1

1
USE CROSSWALK I

4

1.
1 --MPAN STREET EXIT 1

I- 500 tkRDS AHEAD 1

I.

E I don4lwitetpw:r
°'

Omit s

.

Which sign shows wliere you should ride your
bicycle?
'(item 25. on page 10 in test booklet /4) :.

4

A

CARS
1 ONLY

r

1

I-

J

1
CYCLISTS.

1

1 USE STBLET
1

1 PEDESTRIANS AND 1

1 BICYCLES PROHIBUED 1is. ...//
1 1

D r .7r,

1
PEDESTRIANS - 1

1
ONLY 1

L.-

I don't know.
Omit

V

-

, .

P. Value Stead. Error

A 3.3 0.10

B 3.5 . 0.10

C 86.7 0.18

D 3x3 0.10

E 1.6 0.07

1.4 0.0

A 1.4 0.06

B 54.6 e 0.27
$

4

C 37.2 0.26

'2.7 0.09

2.4

1:5 0.0
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. P. Value. Stand: Error

If you needed to take a bes, which sign would
you. lodk for? .

c
'(itam 24 on page 10 in test booklet B)

A' A 96.4

0.2.

0.10

0.02

r-1 ..
i

BUS . > I

STOP .

B r 1

I KEEP i

I RIGHT 1

i_

C 0.3 0.03,Cr . --__ - 1

1 ENTRANCE I

i I

D 1.4 0.06r---
I DO ND.TrPASS WHEN .1

I RED LIGHT-FLASHING. I

L

E I don't know,. E 0.2 0.02
Omit 1.6 0.0

Which sign shows you the way out of a building?
(item 25 oa page 10 in test booklet B)

'A -A 7.9 0.14r-
1 ENTRANCE_ 1

I

J
P t."

B B 88.6 0.17....................

EXIT> I

C C 0.05
PPKING 1

.1.0

1 > '1

D D 0.5 '0.04
WASHROOMS' 1

>
I. t

I -don't know, E' 0.5 0.04
Omit 1.5 0.0

Pet

t

4

I
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r-------____-------- ---------------------1
I OBJECTIVE 3;3. The student should be able to understand 1

I road maps. ,
. - 1

LerOS=IAMrlIP.m....Im ..mIM141M...1114.504.-4
4

4

t

A

t

fr .,.

I

W I E

r.

$

I

i

'''... .a.

N

6 LEN
. 6'

FALLS CITY

r

10

110

CEIllifIEVILLE

9

'14

10

I

i

. ..

Ai

11,

-N.

...
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4

(NOTE: The following 4 guestionf refers to the map o'n the
previous page)

P. Value Stand.. Error

Can 'you drive allthe way from Northtown to
Falls City on Highway 17?
.(item 28 on page 12 in to t booklet A)

) A. Yes - . °. A 79,5 0.22.
B No 1.

dd;t4t.f:
8,16.6 020

1 -
.

t I don't know :," C 1.8 70.07
Omit 4.

". 1.9 0.0

Is Centre/U.1e' farther west Glen?
7(item 2 on page 12 in tes "ilokket A)lo.1

4

i

.
0.24
0.26
0.11

Omit 2.1 0.0

'A
B

C

Yes
No ...] . ... . . A ..

.

I don't know. .

.

A
B

C

28.6

65.0
4.2

,
This map would help you'to

(item 28 on page 12 in test booklet B)

A , find the elevation of Rice,Lake. A 37.4
B dkive from Glen to ZAlls B 33.7.
C
D

locate the Northtown police station.
find out tow many people live' in

C 4.4

Gentrevq.le.' D 4.7
E I don't know. E ,15.1

nit 3.4

Is Falls City east of Rice Lake?
(item 29. on page 12 in ,test boololcet B)

A Yes , A 32.5
B N2 B4160.7
C I don't know. C 2.8

Omit 3.9

12

0.26
0.25
0.11

0.11

0.19
0.0

0.25
0.26
0.09
0.0
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OBJECTIVE 3.4. The student should be able to understand.'
I

product labels.

A

t

AIC BUG SPRAY A

P. Value Stand. Error

Kills: spiders, roaches, ants
and most crawling insects.

Directions: Spray.surfaces over
which insects may crawlf

doorways, window. ledges, tracks,
etc. Hold can approximately

10 inches from surface. Do not
use near uncovered food or small

childFen. Toxic.

tidy far from the surface to be sprayed should
you hold the can?

_(item 26 o,n page 11 in test booklet A).'

A 1 inch.
B 2 inches:
.0 6 inches., '

D 10 inches&

A
B

C
D

1.3

2.2

'3.5

88.6

0.06
0.08.

0110
0.17r don't. know. 2 2.6 0.08

Omit 1.7 - 0.0

Wher, would you NOT use the spray?
fitem 27 on page 11 in test booklet A)

A doorways A 5.2 0.12
B in a, babyls room B 82.4 0.20
,C basement corners C 2.3 0.08
D around window ledges % D 4.4 0%11
E I don't know. E 3.6 0.10

Omit 1.8 0.0,

C

4
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1

:

P. Value Stand. Error 4

L

Which of the following will probably NOT be
killed by the.spray?
(item 26 on page 11 in test booklet B)

A ants
B flies
C roaches
D spiders
E I don't know.

Omit
.

The last word in the directions is :TOXIC.
does this word moan?
(item 27 on page 11.in test booklet B)

A %smelly
t, B frozen .

C Roisonous
a unpleasant -

E I don't know.

, Omit
<

.

A
B

C

D

E

What
t

.
.

A
B

C
D

E

la

5.8
64,0

13,2 .
8.2
6.8

1..8

...,

.0......

6.0

2.6

680
5,6

15.0
2.2

1

0.13
0.26
0.18
0.15
0.14

0.0

0.13
0.09

.0.25

0.12

0.19
0.0

.11

1.

N

4 4 A

>

, ) '
NA.

. .
1,.

,-
44'4. .
1...

4.

4 ..4-.. .4.4

T

a'

.1.

1

\

0

.

),

\

%,

4.
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1 ObJECTIVE 3.5. -The st "'dent should be able to understand I

1
arithmt is story problems. ., 1

L.- 1

No*

r

A

P..Value Stand. Error

S 1

NOETHEEN LIGHTS

MEW

Hamburger ..... . . ....... 70!
Cheseburger.. ........ '.750

Peanut Butter Sandyich ...... 50g
Milk ..........y ........ ..250
Milkshake ..... ... ....... 454
Coffoe . 41% ...... .... 20g

Pie ............. ......... 50k
Ice cream Cone ............ 250

°

(
--_,

Dan orders a cheeseburger and a. strawberry
---millshake. To find'out hew much he should pay

youwould add:
Uteri 30 on page 13 in test booklet A)

A 70e and 250 A 1.4 0.06
B 750 and 250 .,.. . B 2.4 0.08
C 75g and 450 .1( ... .... ; .... C 86.5. 0.18
D 75% and 700

,
. D 1.8 0.07

t I don't know. .$4t-, E 3.8 0.10

.
' .11

3.8 0.0 tOmit

There are thjee people in the Evans family. At
.the drive-in they order tour hamburgegs sand
pay for the order with a ten dollar bill. If
you want to find out how much they spent,

re the .following would be important?
(item 31 on page 13 -in test booklet Ai

A these are three people. in the family. A 9.2 0.16 A

\

B hamburgers cost 70e each. ... B 43.8 0.27
C. they paid with a ter:, dollar bill. C 26.6 044
1:1* cheeseburgers ccst 750 each.

. D 5.5 0.12
E I don't know. -. E 10.6 0.16

Omit 4,2 0.0'
..
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P. Value. Stand. Error

O
I.

Sharon orders- a peanut butter sandwich, a, glass-,
of mi,lk and a strawberry ice cream, cone. To ;6.6

rind' out hew much she should 'pay, you wculd-
dd:

A 700, 450 and 250
B 700, 250 and 250
C 500, 450 and 25i -i,
D 5004. 250 and 2 50 .1
E I don tt know.

Omit
1.1

Brian's mother giyes, him fiVe dollarS to

(ite-ti 30 on page 13 in
a

---ccst booltlet'

)
A 2.0 '0.07
B .7 . 0.09
C 5.1 0.12
a 80,3 0:21
E 5:2 0:12

4.4 . 0.0

bill

. ,

hamburgers and milkshakes for, thi family. - He
talees the five dollars and rides his° bike t
*the -drive-in. Brian buys four ham urgers,
three chocolate -milkshakes and one stn wberry-

- milkshake. wants to kriow how math c ange
he should r teive.

e,

Which ONE f the following, statements' is NOT
important in solving this problem?. .

(item 31 on page 13 in test booklet' B.
I .:.

6

A Brian's mother gives him five dollars; A
B Brian rides his bike to the drive-_n. B

14.0
51.2

"I.

'0.19i

'0.27
C7-----Brian buys four hambuttets. C 4.6 0.11
D Brian, also buys three chocolite -milk- D 1,4%6 W 0.19

shakes and one strawberry m4.1-Nshake;

,--4 E I don't know. :
. E 10.4 0.14. -1

Omit 4.7 110.0

*

4
4.

0

4

13=

.

1.:
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!reacher Comments

a '

/
.

4

.
.4'

1.

-,



LANG11AGt B. C.

GRADE/YEhR 4 READING ASSESSMENT

ADMINISTRATION DIRECTIONS

FOR TEACHERS

BEFORE THE ASSESSMENT

A-29

1. YouShouldhave a pamphlet providing background information on the Learning
Assessment Programme. Please read it and the specific directions which
follow.

.

2. As you pre-read these directions, you should refer to a pupil test booklet.
Note: ,there are two different test booklets. Queitions differ between the
booklets but instructions are igegtical. The booklets have been alternately
arranged in your test package and should be distributed to pupilslin the .

order they appear. Each student should respond to only ose booklet.

3. You will need to,know your school code :lumber. Your principal has received
this with the other materials sent to your school.

4. Each pupil will need two sharpened pencils and an eraser. You may want to
have some spares handy at your desk. Pupil's should also have a book or
magazine at their desks to read quietly on completion of the test.

5. Part I of the test measures-visual recognition of cords. If you have any
doubt that pupils 1MMOr early understand your oral reading of 4e words
and sentences, you may w -1c arrange for someone else to admtnister this
pection.

6. :The actual tat will require less than one hour to complete. However, you
should ensure that you have ninety minutes available to allow for pupil pre-
paration before the test and the collection of pupil background information

. following it. '

/

ASSESSMENT - COVER PAGE

In advance of the administration, the following should be on the chalkboard:

School Code
111/..1TI1

Do you live in Canada? A. Yes B. No

1. Before you distribdte the bobklets, check that each pupil has two pencils,
one eraser, and something to read following the test. Tell the pupils that
the purpose of this test is to get a picture of how well boys and girls in
year 4 are able to read.. Tell them not to put their names on the booklets
that they will receive and not to open them until told to do so.

. Wen the booklets have been distributed, have the pupils copy the school code
number from the board onto the cover page. ('Please check that this has been

done correctly.)

, 133 4

ft
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t.

3. Read aloud the cover page instructions for marking answers and have pupils
complete the example. Check'ffor understanding and answer` any questions.
Then tellthe pupilsto open rhe booklet to page 1.

Page 1 - RECOGNIZING WORDS

1. Read the instructions albud and do the example. Say: "Tall" {pause) "The
logger climbed the tall fir tree." (pauso)' iell".

. .

'. Wait about 10 seconds to permit pupils to circle the letter beside an answer.

3. Check for misunderstandings.

4. Allow about 10 seconds bptween each of the following twelve items.

12)).baelcrae:

(NOTE: check
The dog howj.ed because it was. hungry ... because
to see that pupils locate question 2 accurately)

//.

We were already. finished the game when they arrived ... already

3) horse ... I was thrown from my horse as it jumped the fence ... horse

I
4) gone ... Have yod ever gone to the Williams Lake Stampede? goof

5) like ... I liketo eat corn on thi cob ... like

6) said ... "Please come into my office", said the doctor ... said /

7) went ... The fishing boats went out at dawn 4.. went

Are you sure that thisis'the right road? ... sure8) sure

-9) use .

. -

We had to Use a nylon roperto climb the cliff ... use
4 6

10) who Who was thefirst person to fly across the Pacific Ocean? ... who

11) nothing ... Thedetectives found'nothing in the locked room ... nothing.
I

. ..

1'12) town,. Parksville is a town on Vancouver Island
.

town a
.

...! !

...) -.
VI,$ .1

414age 2 - UNDEkSTANDINCLSTORIES AND APPLYING RPADING SKILLS

I. Have all pupils turn to page 2.
./

2. Say: "Now you will have some stories, s ns'and maps.to read. Each item will
have questions for you to answer. Answer each question by circling the'letter
beside ,your answer, Try to do every question. ifyou ion't know the answer,
circle the letter beside 't-don't know', and go on to the next question. Keep
working through each page until you see the word STOP. Are there any questions?"
(Take time to answek pupil question). _Then say: "You will have 40 minutes to

:work. If you finish early, check backon your answers, then close your book-
let and-placif face up on your desk. You may then read quietly. Begin now."

t.)
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;Z.

4; 3. Record the relevant times en this Chart fpr your reference.

Time started

Plus
40

Timd to remind..

Plus .i20 min..

.Time to "say "STOP'S

4. Irigividua pils may raise their hands for assistance. Try to encourage each
. one to read and respond to the'best of hislIr ability. Try not to give answers
or to'read the items fora

5. After 20 minutes; say, "Half your time is now over'. Try to answer every
question".

6. After 40 minutes, say, "STOP", put down your pencil-6-1M close your booklets."

v.
7. Before goinkon*to the last page (GENERAL INFORMATION) you may wish to have

the class stand and stretch.

Page 1,1orTTRERAL INFORMATION *4
.

.

o
J?

1. Sat: "Now turn to the back page of your booklet.. Here are some questions
about you arid your family. Listen white I read each question. Then cfrcle .

..._

the letter beside your answer". .
:.

-
416

2.. Read each ueStion aloud. Give individual pdpilsos much help as is necessary
to _provide accurate information.

'AFTER THE ASSESSMENT

1. When the GENERAL INFORMATION section is complete, collect the booklets and'
return them to 'Our school office. .I)lease bundle and return unused'book-
lets separately.

. . '

2. Your participation and cooperation are appreciated. We would value your
.-- comments on both general and specific aspects of this reading assessment.

Please use the reverse side of this sheet, tear eff and. return it with
completed booklets.

.

I 9:- 4

-

4
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A

id
READING ASSESSMEgT.

. TEACHER COMMENTTORM

assist us in preparing futuie assessment programmes, the Learning.ssess-
. went Brarich Mould appreciate yodr taking a few minutes to comment on this one.

1. How "did the children react to the test?

a) They ylre frustrated because it was
too difficult.

b) They were distracted because it was
too easy.

c) They enjoyed taking the tedp.

None Some 'Most All

..=1.

'2. Did you have any, particular problems in administering the test? (Information,
instructions, time special needs of individual children, etc:)

1121)00.1,

.
'ii

. ic-1 )

0 S

....;.:ttastk..
::::

*i
l 5. ........,

3. What iecomtliendations or suggestions would you make for future assessments?
_

. 2, z:

4

l
4

4

t

1

Please detach and return with the package of completed test booklett Thank you
for your dee.

.
.

13 6
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- GRADE/YEAR 4 - READING ASSESSMENT
.7--"..

TEACHER COMMENTS

----the reading test was administered during the week of January 5 - 9 to
all Grade/Year 4 students in the province. A total of 45639 students' or
94% of the total grade 4 population was tested.

A teacher comet t form was included with the assessment materials. A
summary of teacher reactions and comments to the Giade 4, assessment are pre-

.

sented below and art based on the 1,228 forms that were returned.

A.. HOW DID.THE CHILDREN REACT TO THE TEST?
-.

t"

(Percentage.of teacher responses are presented in brackets. For ple,

58% of teachers said that none of their students were frustrated w th
the test.)

...N

e/
.

Total
. Teacher

None Some Most All Response
.

1) They were frustrated because 618 442 8
1068

it was too difficult (58%) 'OM (1%)

.."°1
2) They re distracted because 466 ; 468 113 li

it was too easy (44%)1." (44%) (1%). (1%)

3),They,enjoyed taking the test 31 115 671, 390
. 10 (3%) (10%) (56%) (32%)

:

1059

1207

Overall it appears that while some students were frustrated or distracted
4 because the test was either too difficult or too easy, 88% of t teachers. felt

that most or all of their students enjoyed taking the test.

B. DID YOJJ HAVE ANY PARTICULAR PROBLEMS IN ADMINISTERING THE TEST? (INFORMATION,
INSTRUCTIONS, TIME, SPECIAL gEEDS OF INDIVIDUAL CHILDREN, ETC.)

. WHAT RECOMMENDATIONS OR SUGGESTIONS WOULD YOU MAEEFOR FUTURE ASSESSMENTS?

About 1075 teachers provided comments of one form or another.. All responses
''were read, tallied and are summarized as foll&s:

C-

4

__A
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ADMINISTRATION

There seems to have been few problems in administering the test apart from

.
the time allotment and scattered Incidents of pupil confusion over particular

/ questions or directions. It would appearorthough, that most teachers thought
both the teacher instructions and pupil directions to be very clear. The idea

of circling the letter beside the correct answer seemed. to be foreign to the
routine practice of answering for a great many pupils. Underlining seems to be

more common.

A very small number of teachers were opposed to this survey, but several
teachers and pupils were opposed to the anonymity. Suggestions were made that

perhaps a tear-off section at the top of the front cover could be. used. Teachers

also expressed a desire to have scoring keys included with their administration

sheets so that they 'personally could score their student's tests.
. '

2. TIME

Nearly all the teachers felt that the 40 minutes allotted for Part II was
much top long. Requests were made to either decrease the allottted time or in- ..

crease the length of the test. At the some time, there were some teachers who
indicated that those students who normally have difficulty,ngading required the
full 40 minutes.

Several teacherf would also like to have -such a test administered at a
different tiate.of year. Some sugge tionswere late October tskearly November,,
or just before Easter.

.

3. THE TEST
a

Most teachers and students appreciated the format of the test, particularly .

the large print, though several thought that two example questions for each
section would be helpful.

0..Part I - Recognizing Words

Many teachers stated that their children found this section to be easy. .SoRe
teachers suggested that perhaps theyo'rds were not up tb Grade 4 vocobulary and
that possibly a gradual rise tcomore difficult words from numberi 1 - 12 would'
have been more valuable.

b) Part II - Understanding Stories

Most students seemed to have had little trouble with this section, although .

several .peschers mak note of particular que'stions which they thought ambiguous
or confusing to sour students, One question that appeared to be confusing to 40
more students is the dictioAary page question in both bookletf, the confusion
apparently due to the lack of similarity between the example page and an actual
dictionary page. t

,.. ..- 4-
. -

.. ., .
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Generally, the greater portion of students surveyed seemed to find the
whole test rilatively easy,(little distinction was ever made between booklets
A and B). There were many requests by teachers to make the test longer and
more difficult.

There was some concern expressed about the validity of this type of survey.
Also, concern was expressed for individual pupils of Remedial Reading groups,
new Canadian status, and non English backgrounds and their place in this type
of survey. Should they be excluded?

4. General Information

Using a ratio o£ incidents ofc.onfusion per the number of questions in each
section,, it would appear that this section was more confusing than the actual
body of the test. The pupils seemed to be certain only of their age and sex.

Overall, the test was compfratively easy on the teachers and easy for the
students. >

As usual there were, requests by the teachers for the results and statistics
Hof the .tests Od individual, classroom, school,district, and provincial levels.

)

c)

3

.

01.
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WRITTEN COMPOSITION

Basics Data

I
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4

4
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e
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X976 LEARNING ASSEJbmENT - WRITTEN COMPOSITION

BASIC DATA

1. Total

2. By School District - 01

. , 02

04
-

07
09

11 ...

IIP
12

14

15

16

17

18

Or 22 .

,../

234

27

, 28

. , 30

31

33

34

354
37

38
39
40

41

42

117

.

43
'.'

jz:7: If
-

46
.

47

49
50

Grade 8 Grade 12

Sample Size % Sample Size %.

A-37

1,864

20.

0
.. 22

27

0

31

0
0

.
30

31
.

16

.

'4., 24
49

77.

76

23-

22
0
24

29

r- 0

-
18

,. 104
, '46

52

217
28
88
26

82,

- 68 .,('

27
31

30

22
15

54
*55 I:
56 g 0

:-.. 57 51
i 59 . 22.

O' '60 0

61 , 112
'62. / 51

.

100 11819 100

2 '17 -
. 0 24

. 1 0

1
.

26

0 22

2 19

0 23

0 18 0

2 0

2 13

1 0

1 29

3 59

4 56
4- 64

1 15

1 13

0 21

1 0

2 29

0 19

,1 15

6 85

2 87
3 60

12 297
2 28

5 , 122

1 27

1 77

4 .86
1 , . 50
2

,

2 36

1 0

1 .

'1 O.

: 0

0 20
. 3 36

1 '' 0

0
.

30

6 84

3 0

1

1

0
1'

1

1

1

1

0
1

0
2

3
3

4
1

1

1.

0
2

1

1

5 .4 kr
, :,

5

3

16

2

7

2

4

5

3
0
2

0

0
0
0
1

2

0
2

5'
0a



1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION ftontihued)

BASIC DATA

'Grade 8 r,rade 12

Sample Size % Sample Size.

2. By School District (Continued)

A-38

3. By Age

1

63

65
68

70

71

'72

7.5

84
85

88
89

8 years
11

11

12
11

13
' II

. 14
II

15 II

16
$1

17
11

18 .
$1

19
II

20
$1

21
o

,22 years +
Mi ssi ng

27

22

28
20
28.

0
0

29: 18

23

22

1

1

30
1,397

333
63-

5

0
0
0.

0

0
1

.

33

1

1

2

1

2

0
0
2

1

1

1

4 1

4-1
2.

76

18

3

--1

0
0
0
0
0

el.

24

30

28

-31

27
26

24

0
0
22

0

0
0

0
0
1

l$

67
1 ;369

- 287

47
4

. 3

.3

37

1

2
2`

2
2

1

1

0
0
1

0

0
O.

0
0
<1

<1 t

4

77

16

3

-' 1

-1
1.

4.

5*.

.
Mean Age

By Sex
,..

Males
Females

$

Missing
-'?- >

By Number of Schools Attended

. 1

2

3

4 '
5

6

7 .(or morel
Missing I

A Mean ho. of schools

1 .,

t

,

894

958

58
629
462

301

172

95

135

13.2 yrs

48
52

1,2

3

34
25

16
s A

//i;

7

12.

3.4

-

.

.

831
972

11

236

487
361

, 294
170

250
,

17.2 yrs

46
54

./

16

1

-13

27
20
16

9

14

10

4.2

...



A-39

1976 LEARNING AjSESSMENT - WRITTEN COMPOSITION (Continued)

BASIC DATA 7

-6. By Number of.Hours Watching Television
on each School -Day

Grade 8 Grade 12

Sample Size Sample Size

None 54 3 76 . .4

Less than i hour 75 4. 307 N.,4....,15 7

About 1 hour 186 10 451
About 2 hours .399 22 . 498 28

About 3 hburs 473 25 -298 17

4 hours or more 673 36 169 9

Missing 4 . '20

Mean No of Hours' 2.8 1.8

7. By Whether Born in Canada.. -t,

/
Yes - born in Canada 1,640 90 1,618 89.

. f
Naf-irot bOh in 192 10 ,,. 191 11

le. Canada
> ill,'

- in Canada less . . ,

than 1 year 15 1 7 <1
- in Canada about

, a year 6 <1 5 <1
- in Canada about

2 years 20 . 1 26 1 -

- in Canada 3 years'

or more . 151 8 153 8
. Missing 32 10

B. By Whether a Language Other than English
was spoken before beginning School

Yes - another language
spoken 308 17 364 20'

No 1,520 83 1,429 80
Missing , 36 26

By Whether Engli§h is the Only Language
spoken in the home

.2(7
Yes - only language 1,255 6B ra,276 -- 70

P0 591 32' 534 30

/
Missing 1B 15

1.4,3

-



A-41'7

1976 LEARNING ASSESSMENT - WRITTEN COMPOSITION (continued)*

BASIC DATA

Grade. 8 .

Sampld Size

10 By Whether a Language Other than
English or French is Read

Yes - can read other ]anguage, 261

No - only English or French 1,544
Missing'

11. ieEng..only

Born in
( at home

Canada Other lang
at home

. , 59

Other long before school 48
No other before school '1,091

(iOther lang before sch-Ocill

No other before school

/Eng. only /;'

0,
efore

Other lang before school

Noe
kat home e No other before school

'Born ((p
Ol

Other long Other lang before school
in Canada t home o other lang befolle

scho61.
Missing

Kf

172 '
307

11,, .

76

74
20

55

,.

Grade 12

% Sample Size

S.

14. 350 20
86 . 1,408 . 80

61

3 43 2

60 1,122- 63

10 210 12

.17 203 11

1 3 (1

4 79 4

.4 102 6

2 7 (1

,41

/41,1

4".





;
Tv '4$

1/4/f

OBJECTIVE: gas a developed argument or thesis

MARKER AGREEMENT (based on 200 Papers) =

t 4'4E1'Sad.
WRITTEN COMPOSITION - GRADES

4

Percent Frequency

Yes E9 1276

No 28 519

Not Chetked 3 59

Total 100 1854

perce nt Standard 95% Confidence Limits Reporting' Stat. Significance /
t

Yes Error Lower 1,4, yletE Categories of Group Differences

69 1 . 67
i6.0

71 Total B.C.
.

.4.

. .

65 2 10t 62 68 Males Females > Males

73 1 "A5 /0 f 75 Females } (p = .001)

71 1 . '49 74 13 years or less i Younger > older

61 . 2 ( .'57 66 14 years or more f ' (p = 0)
-t

. 1 No. Schools Attended

71 2 67 74 1 or 2 -)

66 2 62 70 3 - no difference
68. 63 73 4

70
.3
3 65 . 76 c. 5 or 6

1
(p - .67)

69 . '4 61 77 7 or more

No. Hours Watching TV

70 6 58 83 None
70 3 64 75 1 or less than 1 no difference

J.
67

70

'2

2
63

66

72

75
2

3

.

(p .. vs)

68 2 65 72 4 or more . %.4

1

a



Has a developed argument or thesis

Percent t

,

Standard 95% Confidence Limits
_ .

Reporting > Stat. Sighificance
Yes

1

Error Lower Upper

4

Categories' . of Group Differences

.

/
69

73

68

70

73

68

78

70

69

68

68

1.---

.,

.

.

1

3

1

2

3

1

5

4

3

5

1

.
7-

-

54,

66

66

66

67

7
66

69

63

64'

se

65

.

. 71

79

71

74

- 78

71

88

77

74

79

71

Born in Canada I
NotBorn in Canada 3

English only in home}

Other lang. in home

.

Read ot6ir.lang. 1

Read only Eng./Fr. J

, Non Cdn. Non Eng.

Cdn. Non Eng.

2nd Gen. Cdd.

,Non Cdn Eng.

Cdn. Eng.

no difference

(p n. .241 )

no difference

(1) s .328)

. no difference
(p.. .134)

no difference

.

(3 a .481)
.

1/



014

r .
-444..

WRITTEN COM SITION - GRADE 8

OBJECTIVE: The essay s'iows a clear organizational pattern

MARKER AGREEMENT (based on 200 Papers) = 70%

Percent Frequency

Yes .41 864

NO 53 987

Not Checked <1 3

Total 100 1854

r
Percent Standard

frrOr

95% Confidence Limits Reporting Itat.sStgnificance

4 Yes Lower Upper Categories 4of Group Differences

. . \,...

.

.

-,

4

.

47

43

50

4

r

SO

35

.

51

42

47
46

44.

'46

52

49
48
43 .

.

1

.

2

1

2.,

la

2

3
JI

3

4

7

3

2
2

2

45

40

47

47

31

47
38
42
40

a
. 33

46

44
43c 39

.

,

.

'

49

46

54 '

5)

40

.

54

47

53
52

52
..,.

60
'58

54
52 .

47

_

Total B.C.

Males

Females ,

}
r

0...... . ;

13 years or less

14 years or-mere 1

No Schools Attended

t

.

Females ' Males

(p = .002)

Younger ' olde

(p = 0) .

I

No difference

,(p\7 .078)
.

., .,

No difference

(p = .090

,,

1

1 or 2 1
3

4

5 or 6
.1

7 or more

No. Hours Watchin9. Ty

None
1 or less than 1 1

2

. 3 -

4' or morr .

,
L

It

0

p



The essay shows a clear organizational pattern

Percent Standard 95% Confidence Limits.

.

/Reporting..."--

Categories

Statt Significance

Yes , Error Lower LIME of Group Differences

.

47

48

.
46

48

52

46

54'

..47
147

38
...

46

1

4

l'

2

3

1

6

4

3

6
-

2
,

44

40

43

44

46'

43

42

40

41

27

Iit

'49

54

49

52

58

48

66

4f.)t 5t

' -53" 4944 '? 49
i .

'
_

Born in anada I

Not Born inanaila ..1

Eriglish only in home

Other lang, in home

Read other lang. I

Read only Eng./Fr.. -S
,

Non Cdn, Non Eng.

Cdn.
.
Non Eng_...._. .

2nd Gen. Cdn.

'Non Cdn . Eng -

Cdn. Eng.

no difference

(P 2 .621)

4.

no difference

(p = .4861.-e

no differepce

(p . .069)
---7

no di4Serence

(p = .425)

-'

...



on,

OBJECTIVE: -Appropriate substantiation is evident

MARKER AGREEMENT (ased on 200 Papers) = 63%

A,

c.

WRITTEN COMPOSITION - GRADE 8

t a

I

Percent Frequency

Yes 49 913 t

. No 49 916

Not Checked 1 25

Total 100 1854

Percent 95% Confidence Limits Reporting Stat. ignificance

Yes :Error Lower. Upper Categories . of G up Differences
.

.

60 1 47 52 ' Total B.C. .._.

45. 2 42 48 Males ' Females > hales

53 2 50 56 Females (p v.001)

.

.

52 1 50 . 55 13 years or less I Youngei > older

41
.

2 3A 45 .., 14 yea

No. Sch

s or more
4

2

is Attended

' (p v 0)

.

4,.--c-

51 2 47 0-455 1 or 2 - 1
47 2 42 52 3

. 4 No differefice
6 3 44 56 4

51 3 45 57 5 or 6 , f (p = .310)

42 4 34 51 7 or more

No. Hours Watching TV.

46..... 7 33 60 NonO
.

-51 3 45 57 1 or less than 1 I No difference
66 a. 2 50 . 60 $

s ." ,

48 2 44 53 3 (I, m' .113)

47 2 43 50 4 or more
.

4
. A.

44,\



.
Appropriate substantiation is evident

Percent Standard 95% Confidence Limits Reporting . Stat. Significance

Yes Error Lower

.

Upper Categories , of Group Differences

50

45

50

48

53

49

46

50

49

51

49

.
.

.

>

.

1

4

1

2

3

1

6

4 . ,

3 N.

6

2

47

38

47

44

.47

46

34

42

.44

40

47

.

52

52

52

5?''

'54

51

58

58

55

63

52

. Born in Canada

. Not Born in Canada 1
I

English only in howl

Other lans. in home

Read other jog. 1

Read-only Eng./Fr. J

"Non Cdn. Non Eng.

Cdn.' Non Eng.

2rld'Oen. Cdn.

Non Cdn. Eng.

Cdn. Ell g.

no' difference

(1; s .237)

no difference

(p 2 597)

.

no difference

(p s 172)

.

no difference

.

(p = .177)

.



T--
OCJECTIVE: Individual paragraphs are well developed

WRITTEN CDMPOSITION -GRADE P

Percent

I

PITquency

Yes 30 559

MARKER AGREEMENT (based on 200 Papers) m 73%
Ho 69 1272

Not Checked 1 23

Total 100 1854

I

O

Percent Standard . 95% Confidence Limits Reporting . Stat. Significance

Yes Wor Lower Upper Categories of Group Differences

30

25

35

34

19

_

.

31

28
34 -

. 30

22

22

38

32

34

25.

1 ,

1

2

1

2'

2

2

3

3

4

6

3

2

2

2

28

23

. 32

31

IS

.

28

24
28
25
15

11

32

27 .

29

21

.

32

28

38
.

36

23 ,

35
32
39

36

29 -

34

44
36
38
28

Total B.C. ---.

Males Females , Males

Females (1) = 0)
.

% .

13 years or less. 1 Youmger, older

14 years or more 5 ( p 2 Q) 4

4

No. Schools Attended
.

....,

w.

.

.

1 or 2 r. i

. 3,J No difference
4

' (p . .139)
5 or 6

7 or mord" I.

No: Hours Watching TV

None

l'or less than I 1
Overall difference

2
- , ta . 0)

3
ut Scheffe

. 4 or more .not significant

r
00



Individual paragraphs:are well developed

Percent Standard 95% Confidence_ Limits Reporting, Stat. Sfgnificance

Yes. Error Lower Upper, Categories of Group Differences

31

29

31

28

31

30

28

29

27'

30

32

1

3

1

2

3

1

5

3

3

5

1 1

.

___
28

2Z

-29

24

.

25

28

18

22

22

20

29 -

/

,

.

33

35.

34

32

46

32

39

36

32

41

34

.

Dorn in Canada I

Not Born in Canada J

.English only in home

Other lang. in home

Read other lag. i

Read only Eng./Fr. .

Non Cdn, Non Eng.

)
Cdn. Non Eng.

2nd Gen. Cdn.

Non Cdn. Eng.

Cdn. Eng.

no difference

(0 . .641)

no difference -.

(p = .135),

.1

)no difference

(p . .682)

no difference -.

(p = .650)

. :

,



4

OBJECTIVE: Sentence structure is effective

MARKER AGREEMENT (based on 200 Papers) = fl; ". t
WRITTEN COMPOSITION - GRADE 0

: a

fP

f

,

-x

Percent Freguenoy-
c4

..Yes 54 1008

No 45 837

Not Checked 1

Total 100 185:(/

Percent Standard 95% Confidence Limits Reporting Stat. Significance

Yes Error Lower
. p

. Upper'

N\
Categories .of Group Differences

, t
.

..

55

48

60

59

40

57

54
56

,50.
49

.

56
59
57

57

49

_

.

,

.

-

1

2

2

1

2

2

2

3

3

4

7

3

2.

2

2

52

Is

45

.

57

.

56

35

53
. 49
. 50

44
40

42

53
52

52

45.

.

.

.

.

.

r
,

4t

'.4

41

,

, - .

-

'

57

5Z

63
.

."

12

44.,
.

1

'60

.58

61

56

57
.

69

'65

62

61

53

,
.

,
--

.

Total 8.C.

'
Males

. Females

1-

.

13 years or less

14 years or` more 1

No. Schools Attended

.
--.

Ar'

Females ) Males

(p a 0).

.

Younger ) older

4
(F, a 0)

'411O difference

(p =,..227)

Overall difference,

m .029
but Scheffe not

significant

$

.

4

t

., 1 or 2. i
3 't

1

4

5 or 6
7 or mere

Vo."Hogrs Watching TV

None
1 or less than 1p

2 .

3 .

4or more

f

to
O



Sentence structure is effective

Percent Standard 95% Confidence Limits . Reporting'

Yes Error Lower Upper Categories of Group Differences

55 '" 1 52 57 Born in Canada I no difference

52 4 44 59 Not Born in Canada J (p s .395)
I

00
. .

7
1

0

54 1, 51 56 Cnglish only in homet no difference

56 2 52 6C Other-lang. inhope j . (p ...258)

56 - 3 50 62 Read other lang. 1 n9 difference

54- I W 56 Read only Eng./Fr. J (p . .621)

58 6 47 70 Non Cdn, Non Eng. no difference

47 4 50 64 Cdn. Non Eng.
(p = .663)

.47 3 51; 62 2nd Gen. Cdn.

51 6 .414.-- 63 Non Cdn. Eng.

54 2 51 57 Cdn. Eng.

.



lbw

OGJECTIVE: sentences are clear

WRITTEN COMPOSITION - GRADE 8

Percent Frequency

Yes 48 895

MARKER AGREEMENT (based pn 200 Papers) = 64% No . 50 9.33

Not Checked 1 26

Total. 100 1854

Percent Standard 95% Confidence Limits Reporting Stat. Significance

Yes Error Lower ' Upper Categorces
-----.7'"")--"-----'

48 1 .46 51 Total 8.C. ...

.

44 2 41 47 Males Females > Males

52 2 49 55 Females .
(p = .001)

53 1 50 55 13 years or less 1 Yotnger'>11de'r .

34 a 29 38 4
.

14 years or more (P = n)

-' No. Schools Attended
.

50
48

2

2

46
43

53
52

1 or 2
1

j4
No difference

49 3 44 1 56 4 (p = .610)
46 3 40 52 5 or 6

,

43 ,." - 4 35 51 7 or more S3

No. Hours 'Watching TV \

52 7 38 66 None
. V

Overall difference
, 56 3 50 62 1 or less than 1 (p . .009)

.

47 2 42 52 . 2 1 or less than I
51 2 47, 56 3 hour > 41 or more
44 2 40 47 4 or more

...../



Sentences are

e

N,

do

d.,

Percent Standard 95% Confidence Limits Reporting Stat. Significance

4r Yes Error Lower pair Categories of Group Differences e
.

49

41

49

48

46

48

45

50

47

40

50.

-

1

4

.

1

2

.3

1

6

4 -

3

6

2

47

34

46

44

40

46

33

42

41

28

47

.

.

+.

' 4

4

,

'

dp

52

48

51

52

52

51

5'
4
6

.58

. 53

% 51
. .

53

4

-.

-Born in Canada , 1

Not Born in Canada i
English only in homel

Dther langt in pore i

4 - i

Read other lang.

)Read only Eng./Fr. J

,

Non Cdn. Non Eng.

. Cdn. Non Eng.

2nd Gen. Cdn.

Non Cal. Eng.

Cdn, Eng.

B^rnir Canaria >

N t in Canada (p = .025

o difference

(p .649)

no difference

( p = .571)

no differeice

(p = .349)

...

! .

t' *

ZP`,. .4, ,

'; 1.'6 J



4

OBJECTIVE: Sentence structure is sophisticated

MARKER AGREEMENT (based on 200 Papers) = 881.

41.

WRITTEN C6MPOSITION - GRADE 8

Percent

8

91

1 '

or

frequency

143

1686

25

Yes

No

Not Checked

Total . 100 1854

4

Percent 'Standard 95% Confidence Limits Reportingtin Stat. Significance

Yes Errcir Lower 'Llett Categories of Group Differences

.

,

.

e .

'

'

8

6

10

9

4

8
a

6

9

9
12

frl 1

7

.

5

t

.

1

1

1

1

1

.

1

1

2

2

2

r 4

2

),..;1
1

.

1

4

L8

8

2

.

6

s

6

3

.4

.

, 1

8

5
4

.

%

.

'

9

7

12

11

6

10
1

13

0

9

14

17

15

14

'9

7

.

Total B.C.

Males ,

::emales

1

13 years or less
1

aNkyears or more 1

.No, Schools Attended *

,

---

Females > Males

.(p = .002)

Younger > older

.

If 0 .001)
.

No difference

fp = .688)
.

4

Overall difference

1 or less an 1

hour > 4 re

_

.

'

1 or 2 1
'3

4

' 6
7
5

or
or

mo7
No. Hours Watching TV

None 4'. .a
1 or less than 1 VI

2

3
4 or more

0

I



Sentence structure is sophisticated

Percent , Standard 95% Confidence Limits Reporting Stat. Significance

Yes Error
.

4

Lower` Upper
.

Catgories 'of Group Differencei
.

8

9
,

9

6

9

8

.

` IP 11

8

5

9

9'

.

',

..

.

,

1

2

_

1

1

2

1

4

2

1

3.

1

,

6,

5

.
.

7
.

6

6

4

4

2

3

7

,

°

.

9

13
.

10

8

13

9

18

12

.7

16

10

.

_

I

\

t.

,

.
Born in Canada

Note Born in Canada _

English only in home}

Other lang. in home

Read other lang, 1.

Read only Eng./Fr, .S

.

Nanon Cdn. N9g. 1

# n, Non Eng,

nd Gen. Cdn.

Non Cdne Eng. ,

.
CM. 810.

no difference

(p = .471)

no dtfference

(P =.115)-
1

no' difference

(g .. .449)

lo difference

(p = .144)

,

. .

.

.

.

'

.

.

,



:.
..... 444.14.

ONECTIVE: Vocabulary is acceptable

'MARKER AGREEMENT (based on 200 Papers) 68%

. .

WRITTEN COMPOSITION - GRADE 8

Percent

75

25

<1

Frequency

1393

46)

1

.
Yes

No

Not Checked

Total 100 .
1854

'4

7

Percent Standard 955 Confidence Limits Report Significance

.

Yes Error Lower Upper .Categories of Group Differences

-
'

.

75 :

68

82

79

64

76

ig
76

74

70'

080
83
75

77

71

.

.

t

_

1

2
1

1

2

2

2

2

3

4

6

2

2
I 2
.2

''...-

..

,

s

74

65

79

71
t0

,,

73

71

71 ,,

4. 69 -
63-c

.

78

70

. 73

68 t

78

-, 71

84

'"81

g9

79

. 79
. 81

79

. .78

.
.

98i

18
81

74

-

*

,

Total B.C.

Males

Femalesa i}

13 yd'ars or less 1

14 years or more J

No. Schools Attenciti

, .

...

z
Females , Males

(P - 0)

Younger , older
.

. (p g 0)

.

No dtfferenCe.

(a . .678)

.

..

,

Overall difference

(p g .003)
1 or lest than 1
hours ' 4 or more

,

.

.

.

.

1
.., 1 or 2

1

3

4

5 or 6 I

/.or more J

No. Hours Watching TV

. None i

1 or les6 thin 1
, .'2 ,

3.

4 orkmore

.

1.

ir



Vocabulary is acceptable '

Percent Standard-
.

95% Confidence Limits , Reporting Stat. Significance
Yes Error Lower

4

Upper , ' Categories of Group Differences
.

''
L 4 -

.,

,

76

-72

75

76

75

75

so

76

75

71

76

'
.

-

'

I.

. 1

`3

-

2
.

3

1

5

3

2 .

1

,

.

, '

--.--

74

`66

73

72

70

73

70

'70

70

6.1

74

-

.

. ,

.
1

,

78

79

78

79
.

.

'80 :

77

fr
89

83

80

. 82

79

4

.

.

_

.

--,

. w

-Born in Canada I
tot Born in Canada. .1

, English. only'in home}

Other lang. In home
. .

.
.. Read other lang. 1

. Read only Eng./Fr. J

Non.Cdn. on Eng, .

-:tdri'i; Non Eng.' .

Vrtfen.4Cdn.
Non Cdn..Eng.

.cdn. fng: ..
1

no difference

(p - .285)
.

nodifference.
(p = .633)

it

no difference

(r) 0 .523).

no difference
. .

Co 0 k687)
1

'k ... "

.
. -

,

.



OBJECTIVE: Vocabulary Is sophisticated

MARKER AGREEMENT (based on 200 Papeci) = 91%

4

.4)

1

9

/

N

3

WRITTN erPOSITION - GRADE 8

Percent Frequency

,Nt Yes 8 149

No 91 1688

Not Checked 1 17'
9

Total 100 1854

Percent Standard 95%'Confidence Limits Reporting -,c Stat. Significance

Yes' Error Lower

.

Upper Categories of Group Differences

-

8

6

10

10

4

7

8
1

18

7

11

13

12

7

5

.

.

4

-
.

,

.

1

1

1

1

r
.

1

1 d
2

2.

2.

4

2

2

1

1

.

7

5

8

8

2

.

.

5

5
7

7'
3

2

9

8

5
.3

.

.

.

'

.

.

.

.

..

"10

8

12

11

5

10

1 Q

14

12

12

20
17

15

10
6

-

Total R.C. /

Males

. Females

13 years or.less

f14 years. oi more

No. Schools Attended

k

...

Females Males

(p a .011)

Younger > older

(P a 0)

k.

.

No difference

(p = ,455)

.

Or -all differences

(P = 0)
'

1 or 2 hours
> 4 or more'

,

.

.- . .- ...

1 or 2

3

4

5 or 6 I

7'r more J
.

ho. Hours Wathi94:TV

None
1 or less than 1

2

3 '

4 or more

.

S

"N



Vocabulary is sophisticated

Percent 3iondard 95% Confidence Limits .

,

Reporting Stat. Significancd

Yes Error Lower Upper, Categories of Group Oifferences

. -

8

10

8

8

9

B

'15

6

1
7"

9

,,

,

2

. 1

1

2

1

4

2'

1

3

1.

7

06

7

5

6

7

7

3

4 -

1

7

.

.

9

15

. 10

10

13

10

23

10

9

12

11

.

.

.

.

Cornin Canada 0$,A I

Not Cdrn in Canada

V

English only in,honel

Other la* in hope

,

Jad other lang. 1

Road only Eng./Ft. ..1

Non Cdn. Non Eng.

Cdn. Non Eng...

2 Gee. Cdn.

o
-.

Non Cdn,.

Cdn. ,Eng.

no difference

(p 2-253)

no difference -.

(p= .608) -

4 .

no difference

.
(p '. :439)

no difference

(p . .139).

-

-,
t



OBJECTIVE: Spelling is acchtable

WRITTEN COMPOSITION - GRADE 8

Percent

-59

Frequency,

1098Yes

MARKER AGREEMENT (based on,200 Papers) = 69% No 41 752

Not Checked <1 4

Total 100 1854

1 1:

Percent

Yes

Standard. 95% Confidence Limits Reporting Stat. Si ificance

Error Lower 12p.t. Categories . of 6rou ifferences

I

'

59

49

69

63

48

60
61

56

58

58

56

68

59
'62
55

1

2

, .

1

2 .

4

2

2

3

3

4

7

3
2'
2

2
J

.

57

46

66

60

43

.

57

56

,50
52

49

42-
62
54,

58
51

.

.

..

62

'52

72

65

52

)

64

65
61
64
66

69
74

64
67
58

.

'

Total 8.C.
.

.

Males I

Females

.

13 years or less 1

14 years or more I

No. Schools
i
Attended

i'
1

1

---
i

Females > Males

(p =0) 4.
.

, Younger > older

(p = 0)

No difference

,(p = .576)

071.1.:gerence

1 or less than 1

hour > 4 or more

*

l ,

1 or 2 ' 1
3 '

4

5 or.6
7 or more

No. Hours Watching TV

None 1
1 or less than 1

2

. 3

4 or more

ij

As

4

CI



Speligng is akeptable

Percent Standard 95% Confidence Limits Reporting *Stat. Significance

Yes Error Lower Upper CategorieS of Group Differences

1'

59 1 57 (62 Born in Canada 1 no difference

61 4

t

54 68 Not Born in Canada 1 (p - .664)

58

62

1

2

'' 56 ,

58

61

66 -,, '

Englist only in home} no 'difference

Other lang. in home (p = .168)

60 3 14 4 66 Read other lang. 1 no difference

59
II/

57' 62 Read only Eng./Fr. .1 (p = .675)

69 5 58 80 Non Cdn. Non.En9. no diggerence

62 4 54 69 Cdn. Non Eng.

61 3 55 -- 66 2nd Gen. Cdn. (p = .451)

47 6 45 68 Non Cdn. Eng.

49 1 56 62 Cdn. Eng.

Je



OBJECTIVE: Punctuation is' acceptable

MARKER.AGREEMENX (based on 200 Papers) z f71:

A

4.

WRITTEN COMPOSITLON - GRADE 8'

4i

I

t S

t'Y
Yes

No

Not Checked

Total

Percent

54

44

2

100

Percent Standard / 95% Confidence Limits Reporting Stat: Significance, . ir
Categories of Group OifferentesYes..

S

Error ' Lower Upper

. /.

54

47

60

. .

58

42

.

56'
53
54
5? ,-

0,
i , 48

.

50
59
57
54

.§.1

1

2

,..
' 1

1

2
2

3
. 3 ---

7

3
2
2

2 tr
-

52 A 56 ;

44 60

57 63

.

55 , 60

37 47

53 60
48 57
48 59
46 .58

- -
36 64

-53 65
52 ' 62
49 s_58

47 S4--;P

Total B.C.

Males 1

Females ,1

.
13 years or less .

14 years or more

Ho. Schools Attended

---

Females") Males

(P m0)
,c .

.

Younger > older
1 ,- (p = 0) .

:'.

.

- 1 or 2 1 No difference
03 "

(p = .364)
4

5 or 6
i

Ite.,.

no. Hours Watching. TV 4
.

None
, 1 or less than 1

2

3 e

4 or Aarer .

.

No difference
(.0 r :151)

. .

Frequency

1000

810

44

1854

1*

I

>
I.

-
cr



Punctuation- is acceptab4e

Percent Standard, 95% Confidence limits :
*

Reporting S tai . Significance

Yes , 'Error

.

lower

,

Upper Categories of Group Differences

54

51

54

:, S4

.

49

0...

b .

49

53

57

lo4

'55

.

1

4

1

3

1

6

4

3

6
* ,

2-

.

52

44

49

50

43

.52

37,

45

P
42

52

.

'.

'

..

,

'

.

.

,

.

.

.

57

58

.

57

58

S5

57

)(-

60

40

63

65

58

.

`,

0

.

.

.,

,

.

t...

.

corn pn Canada I

Not Born in Canada .1.
.

English only in home

'Other lang% in home
.

. . A

.Read other tang. 1

Read only Eng./Fr. .S

Non eirrL Eng.

Cdn. Non Eng.

N..
2nd .0en. Cdn.

.

Noll Cdn. Eng.

Cdn. Eng. .

.'

.

no difference

(p = .393)

no difference

(d= 593)

, no difference

(P = 077)

no difference

(p = .686)

. . .

.

*
k

.

' .

.
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'OBJECTIVE: Capitalization is acceptable

MARKER AGREEMENT (based on 299 Papers) r 72Z .

1 #

t

WRITTEN COMPOSITION"- GRADE r,

.

Yes" . 75

No .. 24

.Not Checked
2

Tchal 100 .\

o

Percent' 1" Frequencyr

Percent Standard 951 Confiileigelimits Reporting \

.

Stat. Sighi'ficalice

Yes

i

Error Lower °.--7 Upper Categories \
,

of Groqp Differences

.

75

67

82

78

.
.,

65.

79
t 74

.\\ 772
65

. .
63

' 82
80'

'A7
68

)1

.

°

.

(t,
e

,

I

2

1

1

7, 2

,2 ;
, 2
L.,3 ,

3
4

.a.
7

. '2
2

-

,

.
''

.'

.

73

...64

80 ..

76 `,

60
.

76
70 1

69
66 1

57.r.
.

80

77
.76
7A
65

.

Ilki.

.

.

.,

77.

70 0
.

85

.

.80

70

82
78
79

77 ,dik,
73 'Air*

76

86'1
84
81 .

72

e-
Total/P.C.

7 V
Males

Females . 1

.

13 years Or leap 1

14 years or m e si
-..

No-. Schools Attended

b

4

"Ill.

, f
.

/
,

Females > Males

(P =', 0) " ,---

..Youngew older

(a . TO .

.

'I or 2 > 7 or morl
(tr<-.05) ..

n'o other di fferinc,e

.

Overall di ere
6 F 0)°

but Icheffi ..., ,
not 's igraficant

. .

1

or 2 -I
3 I

4
-, or 6-

-, 7 or mere

No. Hours Watching TV

None-
1 or less -tkan 1

2
3

4 Or more.

aft

1386 4 1

: 440
',28

t,

.1854. ,
al

1

1.

1as -



r .
s 4.

.

Capit lization is acceptable

ti

A

c.

it

II

I

r

*

Percent Standard 4 96% Confidence 'Limits Stat. Significance

Yes e, Error . Lower Up Per IsI Categories of Group 64fferences
. ... .

, -
. . .

-

i.

75

76

75

75

,d.,

74

.75

. , .

73

76

78

75-:-.N\

1 .4

.

1,

3

- : - i; 1

2

.4

3 )

.1

5 1 .

3 ji

2

5

1

o

4'

,

-

73

70

72

68

73

63

69

71

..,
pc

72

*

4
.

.

.

.

....

.

'

-
,

(

,

-
.

.

.

'

.

77 .

82

77 .

ITN.

79

77

83

81,

,
ul

77

.

.

.Barn 'in Canada

Not 8orn in Canada J
....,

English only 'in home
- 0

Other lang. in home
t

Read other lang.

Read only Enb.;Fr. .1

.

l Non ;dn. Hon Eng.
. .

Cdn . NOm Eng:

. 2nd Gen. CO-

"Non Cd% Eng.
,

-' Cdn. Eng.

.

..

.

no difference

(p, z :687)

. X

ne,differente

(p . .684)

-

.

I no it
.6:7-2.5711)

i
. ..

no' difference

.

..

:

.

..

,

,

.

I

A
0*

1 8u.



6
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OBJECTIVE:

. 't
40

. . p. .0
s

UR1Tritli COMPOSITION - GRADE R

Handwriting is atteotahle
A

lyKER AGREEMENT (based on MO Papers) = 80'

I

.

,
Percent

Yes 86

No 13

' ',Not Checked 1

Total
s

100

Fiercerif

.

Standard

'Error
.

95% Confidence Limits ! .4 Reporting' Stat . Significance .

.Yes Lower

.
Upper Categories . of Group Differences

%.

..

- 86

78

95

2 .-
sir

.. ..

87

'133%,,

89
83

.

'09
89

85a
85 -

N

.

..

.

.

.

4

.

1

1

.

.

1

2

2
3

4
2
2

..1

1

'

.

.1

.

.

.

.
111

-,

.

.

.

.

85

75

93'
.

86

78

13

79
85
77

680,

86-
81

85
82.4

...

.

o.

..

.

..

.'88\

80

96

89

86

.

'90
90
Ea
'93
89

.93
88
91
87-'

....._Wyears

1

Total B.C. A

Males

JFemales

-

' 13 .years or less. 1,
orinore i

No. Schools Attended

, .
---

It

1 Females > /tales

(P '0)

-Younger > older'

(P.=,-.004

No differenceiI;
(r, a .1.18)

1 , -
.-

.
. a

''' -' ' .1 .

No differences A `
(p .s ,176)'

i -,

$

.

I

.

...

.

.

.

_

1 or 2 i
4-

5 of; 6
7 or more '.

No. NOurs Watching TV

' None .
1 or less than 1
, 2 ,

3 *
4 or more

.

0

a .

- I.
b.%

,

-Frequency

1600

18

,1852

0

1 , )



If ndwritieg is acceotable

A

'to

M

Percent

Yes

Standard 95% Confidence Limits Reporting Slat. Significancd -*

Error Lower Upper Categories of Group Differences
.

.

86

88

86

'07:

92

85 41,

.
09,

89

85

90

86

eN.I.

1

2

1

1

2

1

4

2

2

4

'1

:

85

83

84

84

89

83

.

82

84

81

82 .

84

_

-

,

.

.

88

92

88

89

95

87

.
96 .

94 .

89 .

97

.- 88
.

.

*

Orn'in Canada n6 difference

*--,
Not Barn in Canada i . (p - .589)

,

English-01),in home no diffecenct

Other lang:in homy J .(p = .666),
t

.

Read other tang. 1 'Readirg a lang.
other than eng./fr. _

Read only Eng./Fr.
...._

e
e

J
Non Uha. Non Eng. no difference

_ CdnNa Eng,
(p = .573)

" 2nd Gen. Cdii,
.

. Eng.

Cdn. .

.

Co

181
- 40.





1

A

08,1ECtIVE: Has adeveloped argument or thesis

MARKER AGREEMENT (based on.200 Papers) = 73%

s )

WRITTEN COMPOSITION - GRADE LII 4
.

s 4tent Frequency.
Yrs 4 V,- 43117:

'No 11 305

Not Checke1d 4 65 '
Total 100 --1817

. .

Percent,. Standard I - ,85% Confidence Limits Reporting Stk. Significance
Yes Error Lower der ' Cate o es

0

of Group Differences

..

'

80

79

80

81

74 -

84
79
79
79
78

75

81
79
80
79

0=

,

i.

1

.

.

1
2

2

2
2

'2
3

5

1

2
2

3

, 78

76

78

79

69

80
76
75
76
74

.--

65
78
75
76
72

l -..

\.

F

82

83

83

79

89
83
83
83
84

85
'84

82
85'
85 1

.8, .

Males I
Females .....1_

.

17 years or less
1

18-years or more fa,

No. SchoOls Attended

?

.

---

!Io differe e)'c ;
(P = .36 )

Younger > older

(p = .003).

--*/ ,
differences1

(p = , 457).

.

No di fferences

" (p = .6641

P

f

. .

.

.

,1 -or 2 1

'3'
4

5 or 6
7 or more

No. Hours Watching TV

None
1 or less than -1

2

3
- 4 or more/

ft

4



N.
Has a developed argument on thesis

F.

ti

...`=°°aw°

Percent Standard 95% Confidence Limits Reporting, Stat. Signlficance

Yes Error , Lower . Upper Categories, of Grew Differences
t

%
80

79

80

78
.

77

80

74

81

78

86

80

1

3

.

i

2

2

. 1

- 4'

3

3

4

1

,

.

78

73
.

.

4.
. 75

72

78

65

76

73

78

78

.!.4

.

82-',

85

82

82
Au

81

82

82

87

84

94 Om

ez,

. Born in Canada I

"Not Born in Cantda J
.

English only in home}

Other;lang. in home

Read other lang. I

Read only Eng./Fr.

Non CO. Non Eng.

Cdn. Non Eng.

2nd Gen: Cdn.

Non Cdn. Eng.'

Cdn. Eng.

no difference

(p = .656)

no dfffereqe

(p .283)

no difference

(P.= .164)

no difference

(P 4 .182)

Ni

.

.

-t



4

OBJECTIVE: Thd essay shows a clear organizational.pattern

MARKER AGREEMENT (bssedon 200 Papers).= 66%

re

4

r

I

4.

4.

WRITTENCOMPOSITION% GRADE 12
1:

Percent. Frequency

'Yes 65 1179

No 14 627

Not"Checked 1 11

Total 100 - 1817

'Percent

Yes:
.

Standard.

.

?Si Confidence Limits Reporting Stat. Significance

Erior Lower . Upper '

...2,

. Categories ' of Group Differences____
,

_

65.

..
6Z

67

`V 68

53

70

65

60

68

.,/1"'

. 67

68
63

61

56

.

,

,

.

1

2 (

2

1

3

3

2

2

3

5

2

2

3.

4

.

,

'

.

63 .

51

64

65

48

.

64

61

55
'63

57

'56

65
59
58

48

.

,

671

66

70

.70

'58

.

75

69
65
72
69 .

78

71

67
69

73

.

o

L

.

,-

Total B.C.
.

Males ,

Females

/ 4 -

. .
,.17 years 'or less 1

18 years or more. f

No. Schools Attended

. .
...

.

. ,

Females Hales .

(p = .023)

Younger > older

(p,. 0)

,

,
No differends

1 (:1 = .102)

..

- Overall difference

(p -,.021)
but Scnoffe
not significant

1

. 1 or 2

. 3

4

5 or 6
7 or more

No... Hours Watching TV
0 *

None, ..

1 or less than 1

4.
, 3'

4 or more

.

a

S.

. I

I 0

}



e

The essay shows a clear organizational pattern

0

..

_ __

Want Standard 95T Confidence Omits' .

..

Reportit .

''Catoriel
Stat. Significance

Yes Error Lower UpPer, of Grout Differences

.

.

65

68

66

62

62

66

62

63

64

76 .
.

65

j/ '1
3

1

2

''.
3

1

5

3
...

. 5

1

1

-.

) °

. .

62

62

63

58

63

52

56

57.

65

62

.

'',

...

67 /
6"

69'

66

4

67

68

71

69
4

70

84

68

,

/'

/// Born in C nada I

Not Born n Canada -I

.English ly in home

Other 1. g. in home

Read or er lang.

)Read . ly Eng:/Fr.

.

Non C: . NIII,Eng.

Cdn. on Eng.

aid n. Cdn. '

Ron C,n. Eng. '

Cdn. ng.
i

,

no difkrrence

(I) = .316) -

,

114 d4fference

(p . .118)

no difference

(pm .251)

no difference

(P .371)

'

.
_

.

.

0 ti



.
.e. WRITTEN COMPOSITION GRADE 17'

08JECTlyE: -Appropriate. substantiation is evident

HARKER AGREEMENT (based on 200-Papers) = '70%

.

Percent Standard 95% 'Confidence Limits Reporting Stat. Significance' ,

.

.
' Yes Error Lower Ilem

.

.
Categories of Group Differences

'

...

.
.

71

71

71

73'

62

.

74k
69'
67
75
72

71
72
71

70
65

.

.

1

2

1

1

3

..,

. 3
2
3
2

3

111

5
2
2

3
4

se

I

69

68

68

71

57

68
65
62
71

66

61
69
67 .

66*
58

'

*

.

._

73,

/74
74.

76

37"
,./

.//
79
73
12
79
78

82
76
75
76
72

.
.

Total B.C.

.

Males .

JFemales =.
.

. .

.17 years or. less
18 years or'more. I

.

.

NO, Schools Attended

.

---
1 .

No difference

(p = .574)

Younger,> older

(p = 0)

. .

No differences

(p - .079)

. " .
so

, .

No differences
(p = .480)

.

.

.

.

s 1 or,2
3
4

5 Or.6
7 or more

No. Hours Watching T3/
$

. ' ,None
° 1 or 'less than i

' 2
)3

. 4 or more
t

.



, .

.
4 l .4 4 ' .

". ,
C. .

44.4., LA. ,. S. . i. . ,.
. . 4. .

. .4 4 1
.

propriate substantiation is evident:

c .
..... - ,- . 4

, ...

. / * _. :4
.

. 7 4 a . 2, , .
T

1
,,p

:. l' .
4..

.t.

.s,
, .

, ., ,
...,, .. ,....

.. , ,.1

0

'
°

4
-

-.7,
S..

,

A

. ,
.P. .., . . .

1.. Percent' tanda1:11 ..- 95% Confidenc_elltaits Reporting . . ,Stit15'iiiti ficance ...
. , ./ ...

. Yes .. Error:" '' ' Lower , lAppE Categories , of Group Differences---",r `1, ,*1 5- ,
. . .

. . -

. 4
.0 :

71 . : 1 69' . ?3 :
71 . 3 4

Born in Cana a I no di ffetence .
K 78 Not Born in anada ' (p = 413) '

.
:. .

72 -A 1 70 75, 'English' onl in, h' English only ,. other
4, . %land. in-home67 ' A 67 71 , Other long.,.inkotle (n = .016), -.. .

69. .2 ' 64. 74 Read other land. 1 ho,difference

-71 1 .69, 74 Read only ng./Fr. l (p.= 301)
.. . .

564 , .5 4 , '73
.

Non Cdn. on End. 110 difference
69 5 62 75 Cdn. Non Eng.

.' . (p. 0 .076)
68 . 3 . 62 ' 74 2hd Gen. Cdn. ..

e

81 4 72 90 Non Cdn Eng. .. .

, .12 , 1 69. ' 75 . Cdn. E .
. .

. ,
.

; . ' ,

.t

41/4



. . * I, .,..'A; 1.1'''..-
f , ,

... o,

, - s 401 . } ,*

411
' i WRITTEN COHPOS Ina - GRADE 12

0 .4.

../
.Zs. 4 ,

vititiel-piOagraphs are well developed ..k _ _ 4

_,-- '.4'' ,
14ARKER.AGREEI4ENT (based on 200 Papers) = 62%

.

;.1
1/4-1

91

.

. .
Perient Frequency

.
.. Yes 54 984 II

No 43 789

Not Checked '. 2 44

Total , 00 .. ' 1817

A

1.

.
et

.

;100.0r
.

.

Ue .-.4ke :::
grzo . to.;4 `"

0,

l';

PPercent
.._

:. ttantird, 95% 'Con fillInc At.imi ts Reporting Stat. Significance
Yai :.

1-':1::'

:

erpap2:
f-:.

. i. ..,...f. ,,,,,-..r

UAlert '-,f, 4 s'4,-1.1pler.
. .

, Categories of Group Differences.... .!.:71t
1.- `s. '!.n.;---4.

..;;\..

..i.

P

I
1

.

.

,;.

54

5$ I.

58-

t.".57. :

,...*

It
.3"..

.-._

,t0
57

' -55

69:: ,,
-57:-.
...40

7 '
47

4

...t....
- t-4.;

;',..,."..

ti :i..,

1
" .b.,,-

..

i.'
2

Is

'1:'4

"'sI -,-,,... s.. ..,

'3' -
,

-,:.%2
:...1..,,,13. . sc.1

7-4 ''-%,,A4
'1':.

... -,14.`'..
,s

.
r .. 6

;Y:-..?, 2,
,:7,74:-.; t-J.

.13
4 .

..

....52 '4..I'y 57 4 '
.. f.,-

:, 5, Ilis,,,.
-.61..-1- -.1.411 54
'-^,' - k' ',.-4V .4

$4;, t,s'isIi% '61
S ..)(4 ,,.-/ 4 ,1. .

54V; . 59it., . .
3g,tc, ....41 - 49

-.N .

e ..e

.52 - .z. 44, ,
48 "..1.1";, D.-,1,7.37
45, 3,.._ . ',.,:>.-' 56

.53 ;41-' 62
k- 49 -1 . 61

-.:. .

t% . .
.,.48 , 71

.

';;. 54 ed____.

. . 4 0i
Icitak.8.C. s'.,

. _

'Miles

Females , .}
-:- .s..

- 5)f

17 years or less 1

18 years erinore .1

No. Schools Attended

-- . ." ...
::..1 , .

Fetples > Males

(p e .002)

Younger > older

. (p e 0)
.-

. ... .

No differences
(p p..:232) .1

,

r
Ov kra 1 1 di fference

(p e .020)
but Scheffi

. not significant-.
- G, . ,

,

1

.,

e

.

JO*4

,, 1 or 2 "....
, . 3, .4,

4 'I' -
t or 6

.,
7 or more \.ni"

s, No. Hours Watch ..
4

NoneLor_lessl.th
1,7.; . -2

' 3
- 4 oFmore

, '

116 .. .. 54
- 50., ir-., ' 62
1%i,1.39'...re.._* 54

. . __.
17.q5 A. 1--.et .1:

r

1

S.

I

19
4

O
IPS



it

vidual paragraphs are well developed //'

1
0

1

.
Percent Standard 95% Confidence Limits Reporting Stat. Significance

,

.
Yes 'Error Lower Upper Categories :., of Group Differences

.

55.

52

.

.52

55

53

55

47 .

57

49

.57

56

1

.'.4

1

2

3

.

1

5

3

. 4

6

1

,

.

52 '.

45

S2

47

:47

R

37

50.

42

46 .

55

.

.

'

.

,

57

59,"

58

56

58

57

,

57

63
r

56

.68

..59

.

Born in Canada 4

' Not Berri in Canada i

English only in,homel

Other lang. in home

Read other 1 ng..

React only Eng.

.

.

!ion Cdn. Non Eng,.

, Cdn. Non Eng.
'

2nd Gen. Cdn.

Hon tan. Eng.

, Cd t't5.ng.

no difference

(Fr- .629y

.

no, difference

(p * .156)

1 no difference

(p . .483)

no difference

'. (p = .224).

.

.

.

.

.

.

.

.

.

' .

,

.

".1
. 14..td

1



08JECTIVE: Sb9tence structure is effective '1,

MARKER AGREEMENT (based on 200 Papers) . 54%

err

0
.

r.

4

WRITTEN COMPOSITION - GRADE 12

Percent

Yes 61

No 36

'Not-Checked. 4

Total 100

41Pr

/
Frequency

1107

64A

644

Percent Standard - 95% Confidence. LiMits Reporting ` Stit. Significance dr

Yes Error Lower Upper
-

Categories of Group Di ffeances

61

.

- 54

67

64

,. 48

68
59

57

63
61

)

68\

- 59

. 57

4

,

.

.

'

.

.

1

2

2

1

: 3

3
2
3

2
3

5

4
3

4

'

59

51

64

62

'42

.

62

54

52

59

55
4

51;
55

52

36

'.

.

-

'

-1

63

57

70

67

53

'74

63

62
67
67

.

79

70
63

63
51
.

.\

..,.

.

,..

--.

Total 8.C. .-

Males 1

Females i

17 years or legs t

18 years or more 5
.''

.

No. Schools Attended

.

i

.

---
,

'Females Males

. (04-40)

Younger > older

(r) = 0)
1

No differences

(p . .0631. t

.

.

-

Overall difference

(p . 0)
4 or more hours
< 0, 1 or 2

,

4

-

"1 or 2

3`

.
4

5 or 6
7 or more

No. MOWS Watching .TV

None
1 or less than 1

2

3
4 or more .

.

. :
S c

/

4

193

4'

4

19



Sentence structure is effective

4

S.

ti

.

P.

.

Percent Standard 95% Confidence Limits Reporting Stat.,Significanet

Yes Error . . tower Upper . Categories, 71411proup Differences

61

60

62

59

63

60
. .

55

44

60

65

62

_,.

4.

.

.

1 .

4

1

....

2

:' .3

1

..-

.
5

3

3

5

1

49

43

59

54

58

58

45 -

52

. 53
.

54 ,

59
.,

.

N

64 ..

67

%.i

_

68

,63

65,

65
.

67
.

75

65 ,

N

.

. .

,

Born in Canada 1.

Nbt Born in Canada

English only in homel

Other lang. in home

,..

Read-ot he

.

rlang. 1
Read only Eng./kr.

Hon 5Cdn. Non Eng.

Cdn, Non Eng.

. 2nd Gen. Cdn. -

%

Hon Cdn. Eng..'

'Cdn. Eng.

no difference

(p . .681)

no difference

(p ; .201)

;6 difference

(p .,:318)
.

,n0 difference.

. (P s *5421

,....,

.

.,

.

.

'

.

.

4



OBJECTIVE: Sentences are clear

MhZER AGREEMENT (based on 200 Paper) .. 69%

4

2,0

r
1.

wairitti COMPOSITION'- GRADE 12

Percent Frequency

Yes 73 c' 1319

No 25' 458

Not Checked 2 40

Total 100 1817

Percent . Standard
.

95% Confidence Limits Reporting Stat. Significance

Yes Error Lower gam co
.

Categories of Group Oifferences

,

v
..... .

.

'

73

68

77'

.

76

60

.

79

70 .

70
;75 '

70

.

,

.

,

1

1

.1

3 ,

3
2
2

2

,

71

65

74

74

54

.

74

66
65

72
Ad

,

-

,

.

75

.16.

.71

79

78

65

.

i
84
74

75

79
76

Total B.C.
.

Males

' Females

17 years or.less (

in years or more' f

'No. Schools Attended

.

...

.

. -

Females > Males

(p =0)
.

..

e

Younger >,older

(0
=0)

1. .

. Overall filifferenta,

P-x .032)
but

(

Scheffe qgt
significant'

. 1

, .

Overall' difference
( =

-Nonep .or

0)

1 or less
,

Than 1 hour -

'' I 4'or mOre hours

.

- 1 or 2

3
4

5 or 6
`' 7 Or more ;

82

77,

70
68
62
so.

.

.

-3
.

4 .

2.

2
3

4

73
74

66
63

55 .

)

.

90 .

80
74 '

74.

70.-r..,

A.

No Hours latching TV

None
1.1 or less th an 1

2

, 3
. ::4- or more .

.

.

1

A

2.02

e"

1).



Sentences are cliair .

UPerceni Standard 95% Confidence Limiti ,Reporting f Stat. Significancd
.

Yes Zrror ' LQwer
.

MEM
.

Categories . of Group Differences

- P
6 .

.

73

67

-74

69

.

70

- 71

62

74

.68

73.

74

.

.

1

3

1

2'

2

1

5

3

3

5

1

.

v

71

6O

71

- 65

66

71

.

52

68

62

64

71

.

-

'"

.

.

)

75.

73

76

73

75

76

71

80

75

83

76

,

,

.

.

'Born in Canada I

Not Born in Canada. .f

S.

English. only in home}

Other log. in home

.

Read other 'mg: 1

Read:ony Eng,/Fr i

"Non Cdn. Non Eng.

Cdn.Non Eng.

2nd Gen. Can.

Non Cdn. Eng.

Cdn. Eng.'

4

.
.

-

Born in Cahada , -

Not born in Canada
(p

= .050),

Ettglish only , other

,latig. in home--
(p . .045)

no difference

(p. .270)

no difference .

8.IP .40 7)

.

s

,



(

OBJECTIVE: Sentence structure is sophisticated

MARKER AGREEMENT '(based on 200 Papers) = 64%

WRITTEN COMPOSITION - GRADE 12' 1

Percent '
22e...
...,
76

.2

100

Frequency.
- 397

1380

40

Yes

No

Not Checked

Taal 1817

t"

20.4-

'. Percent Standard 95% ConfidenceLimits : Repdrting . State Significance °

s Error Lower . liner Categories of Group Differences

.

1

22

19

24

24
15

21

20
23
18

26.
,25
Eo
21
11

.

'

r

2. t 'ef;

,

/

1.

.1

-- 1

1

. 2
.

3

2

-2
/
I 5

2
2
2

.

.

20
.

16

22

21

11'

,
.

21

16
19.
13

.

16

17
16

. 6

.

.

.

.
.

1

2,4

.

22

27

26

19

. .

32
26
24
27
24

.

36
28
24

-25
15

.

,

Total B.C.

. '
Males

Females *

.

17 years or less 1

18 years or more I
1

No. Schools Attended

°
. ... ,

.

Feha les , Males

(p. .005)

. .

Youn*-4. older
, (p ..0011

% '

- ,."
c

I No differences
(p = .128)1

t . "

Overall difference
0 I 601)

but Scheffe- .
not significant ...

. .00 . .

A

.

1 or 2 1.
3
4

5 or 6 4
7 or more .

No. Hours Watching TVr
None

1 or lessthan 1
2
3

. 4 or more 1.,

p

7.

. .

° 7 2'1;;

s.

4



Sentence structure St sophisticated

4.

V

O

Percerit Standard 95% Confidence Limits Reporting A' Stat . Si gn i fi cancel

Yes .

w

Error over Upper
.

f Group DifferencesCategories .: of \
.

f

.

.

22

22

22

21

22.

22

20

25

18

25

22

.

1

A

1

2

2

1

4'

3

..s3

5

1

.

'-

20

16

20

18

AP .

16

20 e'

12 .

19

13'

16
20'

.1/

.

- *

.'

!

24

-45.28

24

25

;6

24

27

31
.

24

35

25

4

..

a

Born in Canada. 1

.Hot Born in Canada Jr

Cnglisk only iChome

Other lang. ia home
. ....

..

Read other log. 1

Read only Eng./Fr. .1

.

Non Cdn. Non .Eng.

Cdn. Non Eng. '

2iid Gen. Cdn.
. ,.

L.

Doti, Cdn. **Eng.

.(4k Eng.

.

no difference

4 2 .305)

ng difference

(p * .652)
.

no difference

(p.* .305)

. '.*

nio , di ffet:ence

(p * .437)

,

.

.
.

.

4 .6*

J o
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. .

s.

OBJECTIVE: Vdcallufary isacceptatile

MARKER. AGREEMENT hased on'200 Pipers) 2

I 0

2O

72"

\.

WRITTEN COMPOSITION - GRADE 12

%D.

4

,
e

.- t.
e

.. ' Percent Frequency

ves Id ' 1443

No 18 ' 334

Not Checked .1 10.....

l
,

otai loo 1817
,
.

1

Percent Standard. 95% Confidence Limits Reporting .., Stat. Significance'

.

'

-

Yei Error Lower UpOit Categories
b

of Group Differences

.

,

81)

76.

N.85

83 '

72

.

79
80
84

80
84 .

87
83

80

771!

1

. .

1

1

1

.

. 3

. 2

2

12
\2

4

1

2

2

3.

0

.

..

i A.

A

.

.

79

73
.

83

813

68

73

76
80

77

79

79
81

77

72 ,,.

72

-

'

.

.

4

..-

'

,

s

0

,

.

83

49

87
.

.

85

77

.

84

83

88
84
88\--s.:..

96'
86

84 .

81

. 84

,

Taal 8:C.

, ..

Males',

, Females ' 1
; .

17 years or less 1

18 years or more, f

No..Schools Attended\

-

'.

..

Females > Males

Sp = 0)

Inger >wolder
P 2 1

. . .

No differences

(P 7 :WY

.

No differences

(p = .057)

- ..,

,._

_

.

) or 2'
3

,

4
6 or 6

'7 or more

No. Hours Watching TV

1 or less than 1
2,-

3

4 or more

1/*

a

e '

4

4.

29c.;



Vocabularyis acceptable

Percent Standard.
.

95% Confidence Limits
.

Retiortiv4 'Stat. S i gni ficancd
Yes Error- Lower , limier Categories ., of Group Oiffgrences

% .. . .

.81

79

.

82

78

80

81

.
74

81

78

86

.....511he-
, 141/1P_

1
3

1

- 2

1

4

" i'.
3

4

1

.

.

Po

r .

79

73

80

75

76

79

65

76

73

78

80

-,

.
.

,

,

.

_

.

.

.

.

83

84

84'
82

84

_83

82

86

84

94

85

.

,
i .

,

. .

.- . Born in Canada I
Not Born in Canada

.

Englisk only in home}
k

Other lang. in home

.
,

- L,

Read other lang. 1
Read-only Eng./Fr.. J

.
..

Non -Cdn. Non Eng.

Cdn. Non Eng.

..it
2nd Gen. Cdn.

Non Cdn. Eng.

Cdn. Eng.

no difference
(p.= .392)

.
-

no difference
., (p = .065)
. ., .
no difference

(p -= .579)
,

n6 difference

(p = .101) ...
s,'

.

.

.



OBJECTIVE: Vocabulary is sopnisCated

MARKER AGREEMENT (based on 200 Papers) =. 66%
-

4

1

4

210

0

.

a

4' 44
.41(

*14,
7

WRITTEN COMPOSITION GRADE12

(11

tr 4,

o

ti

.4 h

\

) Percent Frequency

Yes 21 381
...

./.-/ No 7 1401
f -

Not Checked 35

Total, 100 1817

Percent
it

. Standard 95% Confidence Limits
-, ..

- Reportins

.

Stat. Si .nificance

Yes

6

"firor , Lower.
.

,,, gam ....,.. Categories.
a

. 0% .1.. ,.
.

'

of Group Differences
, .

21

. i

20

22

.

22

35

..0 -

24
20
22

20

.20

'33

25
19
18

10

-

.

-6

1

. 1

1

1

2

. 3

2

2

'Z

2

5

2

2

2

2

4

19

17

19.

°

'

. 20 .

. 11. '

. .

°
19,

14

18

16 e

15
,......

22%. '

it. f.. .,,

,,. lit

14

6

i

t
..

, . 22

25

24 -

19

A130

B" °

, 24
25

44'
28

22 ..

- 22 , ,

.15 =

.

'

e

g.

: Tbial B.C.

476,
.,

Mates--.

:ie.:.

. Females is
, e 4C

Cr

1/ years or less 1

18 years or more f

. .

'No. SChools.2:ndfd

-t-

,

.

--.

.
No difference

(p = .186) .

Younger > older .

(p U .003)

.

No6differences f. ,

(P = .572) , ..
.

s -

...

..

Overall di fference .

(P 4 0?
None or 1 or.tess
than 1 hour.> 4 or
more hours

.

.

:

-

. ,

ar2 1
-

. .1 '

, '6t or 4L.e ef
1 or more

No: Hours' Watching TV4

t ,` ..

: .1. or 1 .s than 1

. .

...... 4 40.
v I4 or more

4

0

44- r.
.0; %,

6 Le
Wk

C .0

b

4

%
e

'

4.



Percent Standard

4

95% Confidence Ltmits Reporting,
Stat.*Signiftcancd

.

Yes

,

Error Lower
112aeL-

.

Categories of Group Offferences
.

. A :A.
.

b'

r

21

21

21

19

.

22

21
.

16

22

17

28

,.. 2t

.

*

.

.

.

N.

4

'1
--

3 1"-

1

2

2 .

1

4 .

3

3

5

1

,

t

19'

it '.

,
19

16

18

19

9

17

'12

18

19

.

.

.

23

el

.

24

22

26

t3

23

28

22

38

24

.

.

Born in Canada 1

Not Born in Canada V

English only in homal

Other lang. in home

.

.

Read other lang. 1
Read only Eng..,Fr. J

.

- Non Cdn..Non Eng,

Cdn Ron Eng.

2nd Gen. Cdn.

Non Cdn., Eng.

Cdn. Eng-. .

. ,

.

AO diffirence

''ii- .305)
.

_no difference

. ip u .226)

no difference

. (0 6 .583)

nd difference

(p .203)

..

.

N.

J

.



7.: 8 ZlECTIVE.: Spelling is acceptable
'1.1c

MARKER AGREEMENT. (based on 200 Papers) g 76%

'

,

'-'"

213

VW.

I

. .

WRITTEN-COMM:41110i GRADE 12 Po'

' Yei

No

Not Checked

Total'

Percent

69

30
1

100

! ,
Percent

. .

Standard

'
95% ConfiilenceLiimits Reporting .-

.

Stat, Significance
Yes Error 'tower Upper Categories of Group Differences

S

.

69

58

78

73

.54

68
70

2
66

.

75
72.
67

.66
64

_

.

'

.

-

1

Z

1

1

3

3
2

3.

6 .
2
2
3
4

67

55

75

70

48.

62
66
64

.66
60

65
69
63
61

57

)

...4.

.,

..

g.

'

71

. 62

81

75

59

74
.74

74
74
72

85
75
71
.72

71
.

'

i

Total B.C. .
. .

. Males 1
Females' -I

17 veers or lesS
1

18 years or more f

No. Schools Attended

..

.

-,

....

Females >. Males

(P u 0)

Younger > older

(p =0)

.

. .

No differences

. (P s .6891

...-

3

No differentes
(p z .08i )

.

J

,
.

.

.

-4.
1 or 2 f3

4
6 or' 6' '

Z or more

No. HOu s Watchin

None
"( or less than 1

2
3

.
,... 4 or more '

Frequency

1254 .

". 550

13

1817

s

i

AA.

,21c, ,



Spelling is acceptable

Percent Standard 95% Confidence Limits ,ileporii6 Stat. Significanct

Yes Error Lower
,-

Upper . Categories of Group Differences

.

k ,

.

69

. 67-

.

'69

69

.

69

69

66

.69

71

68

.71

.

..

.

-

4

1

1

2

2 .

.

A .k.i.
0

3
5

1

s

.

.

.

67

60

...

06

66

64

67

.56
W63

65

58

66

---

.

71
.

,, 74

-

'-,a-. 71*
*'-' :

: 73

;,...,,,,
, . .
.

, . 74:;'
--A.

73
.

,
.

'75

75

: -78

.- .:*79'

. -. 72%-.
.

Born in Canada i

JNot Born in Canada

1 .

.
.

fnglisf; only in home}

-Other lang. in hone
..

.

.. --,Read other lang. \

Read only En4./Fr.

. Non Cdn. Non Eng.

.Cdn. Non Eng.

2nd Geh..Cdn.
i.,

Non Cdn. Eng.

Cdn. Eng:

no difference

(p = .612)

no difference

(p =,..688).

.

I no difference

(O= .668)

no difference

(p = .537)

4
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OBJECTIVE: Punctuation is acceptable

MARKER AGREEMENT (based On 200 Papers) .
ie

21il

WRITTEN COMPOSITION'- GRADE I2

4

Yes

No

Not Checked

Tptal

Percent Frequency

61
1

1111

36 648

.3 58

100 1817

Percent Standard 4

.

95% Confidence Limits

.

Reporting . Stat. Significance

t

Yes Error Lower Upper Cite4bries of GroUvOlfferences
.

' t

6

.

.,

. '

4.

01

55

67

64

49

656
58

t

.63
59

63
65

59

58
57

'

.

"

1

1

2

2 .

1

3

.

3 L
2

3

2

3

6
2

2

3

4

...

59

41

64

62

67

59

56

53

59

53'

52
61

54
52

50

".

.

63

58

70

.

44

54

71-

65

63
68

65

74

68
63
63

05

' Total B.C.\ '

Males

Females , }

17 years or less 1

18 years or more I

No. Schools Attended

i

__.

. Females Males

(p 7 0)

Younger ) older

(p - 0)
.I. -

,

'No differences
..-

. IP a .419)

.

.

No differences

(p 2 093)

.. ..

.

1 or 2 13

4
5 or 6

7 or more

No. Hours Watching TV

None
1 or less than 1

2

gl!A 4 j more

t

4,

I.

217
co
43



nctuatioo is acceptable

r

4

N.

te.

't '5 :

Percent Standard 95% Confidence Limits Reporting Stat. Stgnificancd

Yes Error Lower

.

Upper Categories , of .Group Differences
.

*.

..

61,

,

62

60

61

61

'59

60

61

60

62

.

1

4

1

2

4

1

,

5

3

6

1

.

....r

59

53
,

59

56

56

59

49

53

48

60

:

4

,
64

sr

64

64

66

64

69

67 .

68 .

. 71

65

1

*Born din Canada :

Not Born' in Canada I

English,pnly in .bon

Other lag. in home

Readother'iang.0( I

Read only Eng./Fr.

Non Cdn. Nonqng,

Cdn. Non Eng. -
Ao
2nd Gen. Cdn.

4

Non Cdn. Eng.

Cdn, ng.
)

no difference

(p --- .6f6).
.

s

no,dillerence

6 . .548t

no differepee

0, =..555),

nodifference

'

(p a 469)

. -% ;

.

.

.

:

.

.

1;L.

216
P4 ,



OBJECTIVE: Capttalization is acceptable

MARKER AGREEMENT (based on /.00 Pipers) = 82%

,

21J,

, ,

WRITTEN COMPOSITION - GRAUE2:

S

Per nt Frequency

Yes 88 -1600,

No 150

Not Checked 4 67

Total ...100 1817

Percent Standard_

Error

. .

95% Confidence Limits

. -

Reporting Stat. Significance

.,,

Yes tower Upper Categories,

.

of GroupDifferences

. .

88

84

91

." 89

83

. .

90
86 .

88
90

85

84

89
86

- 89
86

_._

.
s 1

1

.1

2

2

2

1

2

4

1
2

2

3

i.

.

87

4

82

90

88
e -

79

87

83
°85

88

81

76

87
83

86
81

.

90

87

- 93

91

87

94

89

..*
91
90.

93
91.
89

93
92

.

Total B.C.
, ..

J

Males 1
.Females

17 years or less 1

18 years or map l'i
:.e

No. Schools Attended

, .

. .
.

Females'5- Males

(P * 0)- :

-
i

Youkor >' elder

(P * .0021

,
.

Me difference;

(p . .106)

Nd differences,

(p * .384)

.-

..

,...:

w
.

/

4 '

4

1 or 2
3

' 4

5 or 6
7 Or more

No. Hours Watching TV
t. =

None
1 or less than'l

' 2

3
II4 or more -

.

flk

i

0 II v:4,4 0, t--



Capitalization. is acceptable

Percent I' Standard 95% Confidence Limits Reporfing '. Stat. ignificanc4

-les, H Error Lower Upper Categories. of'Gro Differences

1

88 1 86 89

t. . ,,

Born in Canada Not born in Canada >

93 2 89 I 96 Not Born in Canada
born in anode (p = .033)

...

07 , 1 85 89

.

'English only in home no diffe ce

90. 1 88 931 "Other.ladVt in home (e . .07 )
<; 6

09 2 85 92 Re'd other 1 IR9 . 1 no differs
Jes 1 86 90 Read only Eng./Fr". (p y .670)

OA 2 88 98 Non Cdn. Non Eng. no difference

90 ,
Jr 86 , i 94 Cdn. Non Eng.

89 2 84 93 , 2nd Gen. Cdn.
(P a 198)

18k
92 3 86 98 Non Cdn, Eng.

87 1

.
.

85 891 , Cdn. Eng.

.-. ,

t
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OBJECTIVE: Handwriting Isacceptables

MARKER AGREEMENT (based on 200 Papers) . 80%

WRITTEN COMPOSITION - GRADE12

r

Percent

91

7-

2

Frequency

1650

22 ,

45

1817.

Yes

No

NotChecked

Total 100
, .

Percent ttandard. 95% Confidences Limits Reporting,

Categories

, .

Stat. Siglificanc

Yes' ._ Error , Lower

.

tipper, of droup Differences

. .
%

91

85

95

92

84

.

94
90
92

90
90

90
92

90

90
90

.'

1

1

1

1

2

4

2

, 1

1

1

2

4

1

1

2

2
-

,

,

1-

-

90

I 83

is, 94 -
'

91,

80
.

8
14
7

89

87

- 87

82
90
88
87

85

,

.

.

.

1 .

'

42

88

97

94

88

7

3
95
92

94

97

94
93
94

95

.

.
.

Total B,C.

, Males

Females 1

17 years °Floss 1

18 years or more I

.

No. Schools Attended

--

Females > Males

( p = 0)

Younger > Alder

( n = 0)

4

No differences

( p * .408)

.

No differences

4. (p . .676)

%

4

.

_

1 or 2
0

4
5 or 6 ,

7 or more

No. Hours Watching TV

Nee
1 or than 1

2

3
4 or more

.

22,(4) )

111

1'

22



4

..-
Randwritingis acceptable ,

.e.

.A

1.

I

001.11yr
e

.°

r

4

Percent
t

Standard
..

95% Confidence Li Iliti , ,Reporting
-. Stat. Significancd

Yes Error Lower 1,1pAL '
-.

Categories . of Group 'Differences..
..

.

91

91

91

90

89

91

` eg
91

89

92

91

1

2

, 1

1

1'

3

2

2

3

1

,

:

89

88

89

88

86

96

83

88

85

86

89

0 '

.

.

.

1

.

'.

.

92

95

.93
93

92

93

'95-
95

.
94,

"°' 98

93

1

...4

4

.

..

.

,
;,.

.

e

' .- ,. .

, Bail f Canada I no difference
..

. .
%it Dorn in Canada J (P = .598)".

. .

e
Englisitfonly inhomel fto difference

'illOther lang. in` hose (p . .526)
',..

. -. . : ;
Read other long:- I ,no difference.

Read only,Etr./Fr.J . (p .' .251),A
. . "'"'"

Non Cdn. n Eng. ,, nedtfference
Cdn. Non E % (p = .596)

i d Gin. Cdn. I
Non Cdn. Eng.

Cdn. Eng.
.

. .

.
se.

.

t
S

liw

0 ).,:."

/ s
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WRITTEN COMPOSITION.

Comparison of Grade 8 anCi .12 Results
./

C

.
*

I ,-

MP

e.

...4 If .0

:7

Al 40 0

x



te

WRITTEN COMPOSITION -.COMPARISON OF GRADE 8 WITH GRADE 12

(HOLDING NARKING STANDARDS CONSTANT)

(Based on 409 Grade 8 papers alid the complete Grade 12 sample)

VI

1.

1-. .
"Grade 8 Grade 12

-

Comparison

,----

Objective P Value
Conf. Limits

P Value
Conf. Limits

'
Difference

Gr.12 - Gr.8
F Value Probability

.Loner
,

Upper Lower Upper
.

Has a developed argument or
thesis

The essay shows a clear ,

organizational pattern

Appropriate substantiation
* is evident

Individual paragraphs are
well developed

.

Sentence,structure is
effective

,Sentences, are clear

Sentence structure is
sophisticated

Vocabulary is.acceptabIe

Vocabulary is sophisticated

Spelling is. acceptable

Punctuation is acceptable-----

Capitalization is acceptable
.

Handwriting is acceptable

62

43

51

27

26

1

3

42

3

43

37

11Y.
i

_

4`

57

38

46

23 .

22

46

?

37

1

38

.32

70

80
.

t.

-

67

47

56

32

31

56

5

47

4

47

42

68

87

80

65

71

54

61

73

2Z

81

21

69

61'

88 ,

91
,.

78

63

69

52

59

. 71

20

79

19

67

59

. 87

4tip

. 82

67

'73

56

'63

,5

. ,
24

83

23

71

63

7) 90.

92

.

*

18

22 -

.20

27

35

2i'.

19

39 ,

18

26

24

13

8

f

.

.

.

58.6

72.0

.1

100.3

4

172.7

75.5

80.3

300.3

79.4

106.3

82.2

53.4

21.0,

'

.

K

_.

0

0 '

0

0

0

0

0

0

0

0

0

0'

0

`,-

.

A

to,
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APPUDIX II-E

so.

a

WRITTEN COMPOSITION

1. Directions for Teachers

2: Tess Booklet
1/

3. Teacher Comdents

P
4. Criteria for Marking

226

4%

4
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ANGUAGE B. C. A-98

GRADES 8 AND 12

WRITTEN COMPOSITIOWASSESSMEkT

ADMINISTRATION DIRECTIONS FOR TEACHERS

. BEFORE THE ASSESSMENT

rlit

s.

.

1. _You should have both an introductory letter and an informational pamphlet on
, the Learning Attailfht programme. Please read these items together with the

specific directions whidhol ow.

2., Your observations,,commentg and recommendations regarding this assessment are
important. Please completeand return the reaction sheet on page 4 of these
instructions.,,

.,
. .

3e The*WritienComposition assessment will require, an uninterrupted ninety minute
period. You should check with your school principal to confirm arrangements
for your class. , .

4. Students will be abkedto write the school code on the back cover page-10 the
OTiting booklet. Y4should,get this number from the principal and write it_

' here for future-reference. . -.
.

I

, .

5. Each student should haiie-two pens for the writing session. Dictionaries should
be available

C
in
'
the classroom.

THE ASSESSMENT PERIOD 0

1. This ninety minute period should be divided jnto four sections: introduction
(approximately 10 minutes), ideergeneration (approximately 20 minutes), student
writing (50 minutes), and background_infoxmation (approximately 10 minutes).
So that each student in every class has the same opportunity to express his/her.
ideas in writing, we ask that you adhere to.bot6 the suggested times and the
specific instructions for each seceion.

2. Introduction (approximately 10 minutes). Tell the students that'they.are taking'
part in a province-wide writing assessment. Neither the tames of the'tudents
nor the name of the teacher will appear on,,the writing booklet. This' assessment

0 should no; be regarded as a.provincial examination. However, students should
try to pgdVide a reasonable sample of heir ideas in a good written'form. Stu-
dents may ask questions about the asse sment and their part iit. Use the
information in these instructions and in the accompanying pamphlet to answer
these questions .

k"Ar
:

3. Idea Generation (approximately 20 minutes). Since'writing should not take place -

' 'without prior discussion, the. aim of this section-is to make students comfortable
with the writing exercise and to generate ideas and opinions that could later be
developed in # written form.

- .

I

S t

1 ft.'



A199

- In the writing period at follows, each student will be asked to write a
composition on the most interesting or elating thing that he/she has seen, heard,
read or imagined in the past few years. Each composition should include, specific
examples and the reasons for the writer's choice.

The folipwing q Lions and activities could be used in discussing the group's
ideas and opinions a in-preparing students to write on this topic.

Questions:

',a) What kindi Of ings do you find interesting o; exciting? (Response's

might inclule'pe e, places, ideas, music, foods, books, movies ...)

b) What specifiethings interest you? (Responses might include specific .

examples of plaCas(hexico), feelings (being alone), music ("Crocodile Rock"),
people (Chief Dan G rge), books ("I Never Promised You a Rose Garden "),
etc.)

ACtivities:
4

a) List student responses, general and spacific, o the, board.

b) Select a specific student suggestion (de experience shared by many .of
the students) and have the clasi discuss the reasons pi.the choice.

ee
2

Since the focus of this section is on the oral development of Ideas,' ttempt
should be made tb review principles of writing.

4. STVDik,WRITING (50 minutes)

a) Distribute the wtitben gomposition booklets. (Note; The 4eneral. Information 't

questions on the back page should not be compleAld until after the_student writing
'section.) Additional booklets should be distribgeed as needed. Where two booklets

are used by one stildent, they should be stapled together.

b) Read tgeCover page instructions to die. Class.

..c) Tell the students that, slice they have fifty
. ,

a'tOtai.re -writing of the comp6s*xion should not
read and ,Corrected paper is however, expected

minutes to complete the assignment,
be -attempted. A readable, proof-

..

1
d) Try to get each student,Working individually as soon as possible. Students

shot' d not discuss tjte composition,wentch other during the writing( period.

e) Students may ask for clarification. 00/d suggesting copies, examp or wordings.
Dictionaries should be available for reference. Erase. group ideas from t e board.

f) After forty minutes, tell the class that there ate ten minutes left. Remind students
to proof -read and make any necessary corrections. .

'2:30
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40.

5. BACKGROUND INFORMATION (10 minutes)

A-10

a),You should write your school's code number (see therirStipage of these instruc-
tions) on-the board so that each student can copy it bate the back page of the
booklet:

4

0 Please give as much 41140 to individual students as they need to answer the'ques-
tions on this page.

c) As soon as this section has been completed, collect the booklets and tie them
together. This package (together with a separate bundle of unused booklets) should
be returned to the school office.

d) The comment fotm on the reverse side of this page is for your observations and
suggestions. Please complete it, detach and include it with the writing booklets.

t
fr Nt

# -

-

ti

-

I

t

II

11

e

or
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WRITIEN COMPOSITION ISSESSMENT A-101

TEACHER COMMENT FORM

-To assist it i) preparing future assessment programmes, the Learning
Assessment Branch would appreciate your taking a few minutes to comment on
this one.

1: What were the strengths and weaknesses of this asdessment7 (intent,

information, instructions, time, topic, idea generation, general
information)

,J

1

2. What recommendations or-guggesions would you make for future assessments?

>

#

I.

Ple ase detach and return-With the package of completed writing booklets%

2 ".)4,
O
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APPENDIX I. E

WRITTEN COMPOSITION SURVEY

The composition that -you are being asked to write is part of a Province-wide survey of .-
writing at your grade level, This survey Swill provide important information for persont
concerned with the teaching of composition.

You are to write a composition (a piece of writing several
_paragraphs irr length) ih which you tell about the most
interesting or exciting thing that you have seen, heard,
read, or imagined in the past iew years. .

You should give reasons and specific examples that will
help the render' to understand your topic.

Although your name will not appear 9nr-the essay. you are urged to do as well as you
cll. There are no "right" answers Remerriber, howeiver, that the assignment calls for
honest opinioA andexamples r

Voter co-operation is appreciated /

r

; Learning i
Assessment

- Progromme
Education,

Victoria, B.C.

,



4 a

f

4

Today's date
(Oat?

WRITTEN COMPOSITION SURVEY
A ,

GENERAL INFORMATION

(Month)

A-710.3

1-7
L_1

School Code

Your age today in years

PLEASE CIRCLE. THE NUMBER BESIDE YOUR ANSWER

A. 1. Male 2 Female

B. In which English courstare you enrolled 1. English 8.

2. English 12.

How many schools have you attended iince beginning Grade I? :

1 2 3 4 ,5 6 7 (or more)

D. Were you born in Canada*? 1. Yes. F.
If your answer is No, about how long have you lived in Canada?

1. Less than one yeir.

2. About one year. *,

3. About two years

4. Three Years or more.

E. Did you speak a language other than English before you began to go to vhool?

1. Yes. 2. No.

F. Is English the only language spoken in your home? 1. Yes. 2. 'No.

G. Can you read a language other than English or French? '11. Yes. 2. No.

H. Do you watch television at home? l I.-Yes. I 2. No.

If your answer is Yes, about how many hours do you watch television on each
school-day?

1. Less than gne hour.

e. About one hour.

3. About two *Ars.

4, About three hours.

5. Four hours or more

Shikl 1 7S-244S

do"
2 3 ell ,

,

Pleat.
do NO

,use ;It
vacs

Column

1-10

11-12

13 . -
.

14

is

16

18

19

20

21

22



A-104

TEACHER COMMENTS
_a

GRADE 8 WRITTEN COMPOSITION ASSESSMENT

Out of a total of 76 teachers involved in the sample, 61. provided responses
to the following two questions.

What were the strengths and weaknesses of this assessment?' qIntent, Informs-
'10.0it, Instruction, Time, Topic, Idea Generation, General Informat4on.)

1,2
. What recommendations or suggestions would you make for future assessments?

Responses were tallied and summarized according to the following topics:

1. ADMINISTRATION

Administratitn of the4est posed few problems for. the majority of teachers.
Most felt that the instructions and information were clear. Those teachers who
were confused registered such complaints as:

i) details concerning rewrite and partial rewrite need
clarification

2. TIME

.44

ii) clarification needed inlow much, the instructor should
detail the form of'the composition (narratiVe vs expository,
etc.)

Several teachers explained that they felt the time allotment could have been
divided more efficiently by cutting down the time for idea generation, perhaps
'shaving slightly the writing time, and allotting much more time for proofFeading
and rewriting, or the "final copy'. Some teachers suggested breaking the assess-
mitnt time into two standard classroom periods, thus making the sitting time more
tiomfortable to students and avoiding much disruption of class

A number of teachers also found the time of year inappropriate and possibly
not conducive to the best work achievable by the students.

3. THE TEST

There were some teachers who expressed' concern over the topic for the written
composition assessment.' These teachers commented that it was toe generalized, ,

vague,, and even redundant. There were a number of suggestions that there should
be a mop specific topic, or a list of'topirs, attuned to, the interests and abilities;
of grade 804ils, from which they could Choose. Several teachers suggested a
reading assignment followed by paragraph answers (comprehension and paragraphY.

.

Appgrently,.the majority of grade 8 students are not faiiliar with an essay
assigniaent of this size but are, instead, at the single paragraph, basic compos-
itton.level.

*
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Also, there appeared to be some confusioh on the part of some teachers over the
actual purpose of this survey. It would appear, judging by the comments of a few
of the teachtrs, that this was thought to be a survey of grade 8 English, and that
therefore there.should be much more material covered. Those few teachers suggested
that separate sections of the test cover areas such as grammar, vocabulary, spellings,
punctuation; reading skills, and paragraphs.

4. GENERAL INFORMATION

. Those teachers who did comment on this aspect of the survey thought it to be
fair. A couple of teachers suggested that this section be filled out prior to
completing the tests and one teacher felt that more of the pupae' backgrounds
in the English language shobld be included. I .

Overall, the greater number of teachers who chose to comment thought the sur-
vey to be adequate although soma teachers displayed concern that their class
groups may not be a true sampling (ReApdial English, lower one third, upper one
third, etc.) and would. thereforelnialidate their portion of the assessment:
Several teachers again asked for results. to be forwarded to them and a few teachers
questioned the validity of the survey. .

Y
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TEACHER COMMENTS . A-.

GRADE 12 WRITTEN COMPOSITION ASSESSMENT.

1. ADMINISTRATION

Of the few teachers who coliMented on this aspect of the test, most seemed
to find the ihstruetions and information clear or adequate% The problems which
did arise occurred mainly on the 'idea generation' section where, due to the
openess of the topic, some students found it difficult to formulate ideas and
begin writing.

2. TIME

On this aspect of the test, many of the tdacheri surveyed felt that they
could haVe used more time specifically for writing. Several teachers thought
that the time allotment could have been more efficiently distributed by allbwing
less time for idea generation, instructions, and 'general information' and more
time for rough work, revision, and proofing. Onq common complaik was that at
the Grade 12 level the time allotted for this survey does not allow for the stu-
dents to properly demonstrate their skills.

. .

Some teachers also asked that they be informed of the ,--tt a", much earlier

in order to allow for some sort of preparation or discussiori4With the students
in advance of the survey. This may cut, down on or perhaps'eliminate the need
for the idea generation 'period. Suggestiori was also made toward administering
the test during two separate English. periods on consecutive days;

it 4

3. THE TEST

The topic appeared to be the most commented upon aspect of the test. In

the opinion of many of the teachers'who commentedthe.topic was too broad and
.vague for the students. Several teachers felt that a list of specific essay,
topics was necessarlkorder to achieve the calibre of expository prose expected
at 'this level. While few specific topics were suggested, many of the teachers
cautioned that topics be challenging, mature and appealing, and that topics
which would engender an emotional response, be avoided. A few teachers asked 6

that narrative, as well as expository prose be encouraged.

As was the case with some of the Grade 8 teachers, a number of Grade 12
teachers felt that more skills should be examined, possibly in separate sections.
One teacher suggested we test "..,imagination, creativity, depth and breadth of
content, maturity, evidence of ability to think and write critically, humorously,
seriously, etc. and to do it Well." Another suggested assessment in the following
categories; I. vocabulary; 2: punctuation; 3. short paragraph; 4. one essay
on a limitless topic.

Several teachers thought thatthe anonymity aspect of the survey was
questionable n that the students, knowing that they could not be identi-
fidd and that the test-meant nothing toward their grades, would tend tod()
less Oan'their best work. Also, mely teachers felt it important that the
students know the results of the survey and the standings of,each student,
class, and school.



.

1

A-107

Some teachers tended to be conditional in theircomments on the survey,
for example, "If the exam is intended to test4spontaneops writing im;.English,
then .it is gooa." One"teacher also commentid*lai, due to the type of assign-
ment, the results could be biased towarelthe student Uhe,is more instant1):,. 4
creative.

.

4. GENERAL INFORMATION

441

Vt

Of the teachers whp commented on this pvtion of the assessment, several,
thought it would be better if this section was completed prior to writing the'
essay. Also, one teacher thought it might be more pertfnA4t to ask what books
the students read instead of how many hours of television trey watched each
day.

Overall, the administration of .the *test, seemed to pose relatively few
problems for the teachers or students. In grade 12 trstudents agrieared to .

take the assessment less seriously. The Grade 12 tea ers involved seemed
less concerned about the validity of the assessment than'they were about re
ceiving feedback, especially for the students' sake; but most appeared to think
the intent of the assessment commendable.

44,

oN

k

w

0

e- .

4

Wit

4.'

4



j

DEPARTMENT OF EDUCATION - LEARNING ASSESSMENT BRANC

LANGUAGE ASSESSMENT PROJECT

CRITERIA FOR RANKING STUDENT ESSAYS

(for .use during Feb. 16-20 marking workshop)

1. IDEAS

jligh.(Ranked 1,2 or 3) The student has given some thought, to the topic, and
shows a degree of insight._ He discusses each main point long enough to

Ai show clearly what he means. He supports each main point with arguments,
examples, or details; he gives the reader some reason for believing it.
His'points are clearly related to the,topic and tp.the main idea or
tmprestion he is trying to convey. No necessary points are overlooked
and there is no padding. ; ..-

Middle.(Ranked 4,5'or 6) The paper gives the impression that the student
' (does not really believe what he is writing or) does not fully under-

stand the meaning of his tiosen wit. He tries to guess what the
.readeryants and writes what he Epinks will get by. He does not

44
explain his points yery early or :Hake them come alive to the reader.
Pointi may be asserted. -are inadequately explained. He writes what
he thinks will sound good, not what he believes or knows.

Ldw.(Ranked 7,8 or 9). It is either hard to tell what points the student is
trying to make or elee they ale so silly eta, if he had only stopped
to think, he would have realized that they/made no sense. lie is only

trying to get something down on paper. THe same point is repeated in
slightly..different words.

2. ORGANIZATION

,Hish.,(Ranked 1,2 or 3) The paper startspat a good point, has a sense of
movement, gets somewhere, and then concludes. The paper has an under-

..

lying plan and point of view that the reader can follow; he is never in
doubt as.to where he is or where he is going. Hain points are treated
at Latest- Length or with greatest emphasis, others in proportion to
their implrtance.

Middle.(Ranked 4,5 or 6) The organization of this paper is mechanical.
There is usually a one-paragraph introduction, three main points each
treated in one paragraph, anewtcondlusion that often seems tacked on
or forced. Some trivial points are treated in greater detail than
important points, and there is usually some dead wood that might better
be cut out.

Low.(Ranked 7;8 or ) this paper starts anywhere'and never gets anywhere.
The main poin s are not clearly separated from one another, and they
come in a riadom order.37- as though the student had not given any
thought to'at he intended to say before h4 ;parted to write. The

paper seems to start in one direction, then another, then another, until
the reader is lost. .
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3. USAGE SENTENCE STRUCTURE

High.(Ranked 1,2 or 3) The paper'is.free of usage and structural' errors. 41.0 '

. Sentences are clear and interesting. Sentence Structures and lengths
are varied effectively.

41Niddle.(Ranked 4,5 or 6) There are a few errors in usage but not enough
to obscure meaning. The sentence structure is usually correct in
familiar sentence patterns but there are occasional errors in com-
plicated patternq: errors in parallelism, subordination,-consistency
of tenses, reference of pronouns, etc. it:: 4'

Low.(Ranked 7,8 or 9 There are so many serious errors'in usage and sentenc,
structure that thepaper is hard to understand.

4. VOCABULARY

High.(Ranked lapel) The writer uses a sprinkling of uncommon words or
or familiar words in an uncommon setting. He shows an interest in words
and in putting them together in slightly unusual ways. Some of his
expdriments with words may not quite come off, but this is such a
pro ising trait in a young writer that a few mistakes maybe forgiven.
For he most part, he uses words correctly, but he also uses them with

ation.

%

. e.(Ranked 4,5 or 6) The writer is addicted to tired old phrases and
hackneyed expressions. If you left a blank in one of his sentences,
almost anyone could guess what word he wouldsu At that point.,He
does not stop to think how to sayr'somethin3; h4,/, ust says it in the
same way as everyone else.,.kwriter may. also Re, a middle rating on this
quality if he overdoes his.-experiments with uncommon words: if he
always uses a big word 14601 a little word would serve his pUrpose
bttter, or if he mixes levelof vocabulary.

Low.(Ranked 7,8 or 9) The writer uses words so carelessly and inexactly that
he gets far too many.wrohg. These are not intentional experiments with
words in which failure may'be forgiven: they represent groping for words
and using them without regard to their fitness. A paper written in a ,

childish vocabulary may also get a low rating on this quality, even if
no woad is clearly wrong. <,-'`

:
A

S. SPELLINGS FUNCWATION AND HANDWRITINt

High.(Ranked 1,2 or 3) There are few, if any, misspellings or punctuation
errors. Handwriting is clear and attractive.

Middle.(Ranked 4,5 or. 6) There are several spelling errors in difficult
words and a few violations of basic spelling rules. There may be
several errors in punctuation, although these should not detract from
understadding. The handwriting is legible.

Low.(Ranked 703 9) Comprehension is interfered with by the ffequency of
spelling and punctuatiokorrors. The paper is sloppy in appearance
and difficult to read.AIo-
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6. RANKING OF OVERALL ESSAY EFFECTIVENESS

Nish.,(Ranked-1,2 or 3) The paper shows orlginalityof tho4ght and presenta-
tion. Both ideas and_words are clear and interesting. There are few,
if any mechanical errors.

Niddle.(Ranked-4,5 or 6) The paper is generally clear although lacking in
originality. There may be a few problems inorganisttion And sentence
structure and occasional errors in spelling And punctuation. Comprehen-_,//1

sion of the basic ideas it not effected.

Low.(Ranktd 7,8 or 9) Ideas are poor or are poorly-presented. Organizational
endmechanical erroxs predominate. Comprehension is difficult.

I
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The above commentary wad based, in part,
on material contained in Measuring;
Growth irpEnglish by Paul B. Diederich.
Adaptation was made by Bob Aitken,
Nelson Smith and Alet Holm.
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